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' Speech-Language Pathology Assessment Project (1983-84)
FINAL REPORT

./’

The title of this project was the State (of Georgia) D@aruuent
of m.xcation Speech Language Pathology Assessment Project. 'I‘he
'acronym used in lieu of this title in this report is SPAP.

I;_ INTRODUCTION - I
- Historical Perspective . | '. o |
‘ . The SPAP is a oontimation of the work cmpleted d.iring 1978-1980
: .=by a state-wide speech language pathology (SLP) ommittee funded by '
“the State Department of muoation. That ‘committee, under the aegi,s of .‘
the Special Eﬂuoation cmpete:cies for 'l‘eachers Project. developed the--
Speedm Language Pathology Asaessment Instrunant (SPAI) and served as

the validation panel for the instrunent. | ' -

: During the initial meetings of the statewide SLP committee in

1978, all available existing cmpetency aesesament instrunents were
. examinad for crnpetency atatemanta that might be partinent to school
| speech-language pathologists (SLPs). A critical incident technique,
in which videotaped recordings of actual therapy sessions were

studied, was used to develop new ourpetency indicators. A list of 112
conpetency statanents resulted from theee activities., A state-wide

survey was use:l to determine which of these oulpetency statements
| should be minimally. required of beginning SLPs.. All SLPs and special
aducation directora in Georgia as well as a ten-peroent sanpling ‘of
“all Georgia principals were mailed a copy of the survey. Four
questions were aaked for each -of the 112 ompetmcy atatanents to
determine their inportanoe, thair frequency of use, the typical
performance level, and the approptiate aaaesmnt source.

.
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- After essential competencies and indi'cators were identified |
through the survey, the state commi ttee wrote ‘descriptors of the .’
skills and behaviors to be demonstrated by SLPs. A delphi process was
_ used ‘At this point, a draft assessment instrunent called the-
SE!.‘I‘/SLP Instrunent was developed and subsequently field-tested

After ompletion of the draft instnment, a concurrent vslidation
_ study was undertaken, 'mirty-three SLPs from around the state were |
interviewed and observed during the 1979-80 school year by two teams

| of evaluators using both a’ geieric teacher performnce assessment

' instrument (Teacher Performance Assessmc.. . Instrumént - TPAI) and the
- newly developed instrument. The interviews and therapy cbservations
" Were recorded on videotape and all subjects were rated on their

qver_all demonstration of - competency by an expert panel of SLP
practitioners and teacher eﬂuos-tors. 'As an external. criterion
measure, “the panel's rankings and classifications of the SLPs which
were: positively and significantly related to the external criterion
were considered valid and formed the revised instrunent.
1981-82 Project Review: _

Durix the 1981-82 project year two surveys .were oonpleted to

1 Results of the two surveys were

update minimum performance levels.
arithmetically averaged for trial use with the 1982-83 field practice

 data.

l'For detailed report of this and the previous January, 1981 » Survey
see Berrynun and Neal, "Minimun Performance Levels" (working paper),
1982.




' The first criterion ratings oonferenoe' to establish criterion
retin'gs! for training naterials was held in August 'of 1981 At that
| time, an expert panel eetablished ratings for the tapes and other
| sample assessment uaterials which were subeequently employed - in data
oollector training. During 1981-82, 29 mster 8 level school SLPs
~ were trained as SPAI data collectors. |

_ Further informtion regarding 1981-82 SPAP activities was
included in the SPAP Final gort 1981-82 submitted to the State
Depament of mxoation.

1982-83 Projeg Review ;
During its second year, the SPAP activities involved the training

of_. 29 SPAI date-oollectors,}he atabl—ilstment of miniunm performance .
levele to be used during the 1983-84 performance certification
implementations, the d_evelopnent_o_f prooeduree; forms, and orientation |
| materials to be used in the certification asgessment process, and
contimed editorial revision of thie SPAY.T" - petailed informtion may be
found in the SPAP Final Report, 1982-83/aubmitted to the State

‘Depattmnt of Bducation.
Current Project (1983-84)

During its third year SPAP ectivitiee involved the .'evision of

_ criterion ratings for the otiginal training materials. the training of
' SPAI data oollectors, the preparation of new training materials. ‘the |
continuing orientation of RAC personnel in use of the SPAI, and
several mdifications in the SPAI procedures. The SPAI was adopted in
1983 by the State Dq:artment of Emoation as a oerti fication

10




requirement for SLPs. All individuals receiviny their professional
degrees after May 1, 1983, were and are required to demonstrate

‘ cmpetgncy_.on ‘the SPAI within their first three yeafs on the job,
Those project activiti'es described in the final section of the report.
are related to the "fine tuning” of the instrument and é\lsse,s_sme'nt' __
procedures pr’ior to the use of the SPAI in the cer,tificatidéx proces's.
Figure 1 presents the SPAP calendar of activities for 1983-84.

11




SPAP Calendar 1983-84

June July Aug Sept - Oct Nov Dec Jan Feb Mar Apr May June |

1. Debriefinglvpdato fot 82-83 (one day)*

2. Planning an& materials reviaion for | L 4
. . training confereﬁce J '
b 3. 'Qriterion rnt1ng cpnferhnce:(three d;yaj C ]
,,4.'—Tra1n1ng conference (three dﬁys) o | -
5. ‘Pla_r‘ming a'n'd géheduiing ;f .tra'ining I, , ' S { T—— |
6. Schoollpractice ; S .‘. .' | - :
5 : 7. AV1deo£;ping of assessments forltfaining i
8. Video ed:’.ting | }___[
. ’9. - Final breparation of portf'ollioi. etc. _ | - | ,' | h |-—.| |
10. Debriefing co;ferencé for 1983 traineeo | |  — |
(one day)
11. Updat§ conference for SLP-ﬁCs (oné\day) , —
12. Fiﬁld practice data aﬂalyiia | '/ o | - N | , o p—-]
'13. RAC ofientation/updgti‘m.oting~(oqé‘Aay). | 4 | : | : - | . | =t |
14, Preﬁaration<of final report = - 4 S . : ‘ e —

L , . June July Aug 8Sept Oct Nov Dec Jan Feb Mar Apr May June w

*This mnoting took placo M:y 2, 1983

e 12 o - 13




© II., PROJECT ACTIVITIES RELATED TO 1983-84 SPAI
| 'an'fA~m1mmmmm

Revision of Criterion Ratings for Criginal Training Materials

In an effort to uprave training of data collectors, criterion ,
ratings. were updated during a m end cne-half dey meeting prior to
the 1983 training conference. A. panel of five mter s level SLPs was-
uked to reach consensus on SPAI ratings for seven sets of ttaining
mterial_e. Bach set ccheieted ¢ a portfalio, a revised scripted or
- audiotaped 1nterview and a vi.deatepd therapy eeeeion. 'l‘he retionelel / '
‘offered by panel members for their choice c‘ ratinge were recorded for
subsequent use during training. correepondmce and forms relevant to
- the criterion panel treininq ere included in Appendix A, |

1983 Data Collector geinigg R o
- The 1983 training procedures were ueentielly the same as thcee

.. amployed chring the previoul two yeerl. Potmtiel SPAI data collector

trainees were identified and nominated by the Regional Aesuqmnt .
Centers. Prerequisites for nomination included fifth year |
certification in speech pathology end prcteuional expetience in the
'schoole. l"inell t;rainee —eelection m n'ede by the SPAP lteff on ‘the I
basis ef necis as projected by the verioul RACs. The twenty 81.P| who

" were invited to enter SPAI training perticipet.ed in an intensive

three-eay training.cmf.e’rmce,'carpleéed two practice assessments ina .
school setting and attended a one-day follow-up "debriefing" seminar.
‘In addition to the Georgia SLPs, two staff members fram the State
Department of Blucation and an interested SLP from cut-cf-state.




attended the conference. Appendix A oontaino correspondence, foms
and handouts relevant to the training activities. At the oonpletion

of training each SLP received endorsanont from the State bantment of

- Blucation as an SPAI data oollector -In addition each trainee beoana
eligible for S units of State Dq:artnnont of n‘iumtion staff N
" development .credit.

' 1983 Training cmferonco:

:," The t.raining oonforonoo agenda (Amendix A) was the sa!ne as that

followod in 1982. Each trainee signed a confident Lality otatanont '
before viowing training tapoo and completed an ‘evaluation

' questionnaire at the conclusion of the conference. Practico
activities took plaoo during the firot two days of the oonference.
with the third day reserved for proficiemy testing.. |

~ Seven training sets were groupo;l into four practice sets and

© three proficioi\cy choek (dnok-out) .o'ots'. As indioatod earlior. oach

training oet includod (1) a portfolio ot mutoriah preparod by a

ochool SLP, (2) a video tape, 20 to 30 minutes in lenqth of a thorapy_ '
I --_t,...,gom and (3) an-audio~taped interview with the 8P, Portfolios |

and ocripted interviews for the training sets are oontainod in
Appendix D of the 1961-82 Pinal Report. SPAI ratings on each of the
| sets were oonpleted by the ttaineoo All trainees were required to -
complete four practice sets (Sets A, B, C, D) and the first two
check-outs (Sets E 'a,nd F). Those SLPs not r_oucning an acceptable
p’roficionoy level during the first two check-cuts were r.qng.a to
undergo a third check-out procedure (Set G).

15
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For training purpooeo the SPAI m divided into two subooaleo.
The Porttolio/lntorviow (PI). luboonle oonsiots of tho first eleven |
~indicators; the Therapy Observation (10) sbecale consists of the .
final tﬁal@o inoicatora. In loorino proticiot'oy check-out reobonaeo,
two points were givon for each firot-choioo correct rating (agreemant
with criterion) and one point was given for each oorrect
‘oeoond-duoico. A 14-point (63.6%) total was requirod for pusing the.
PI subscale and a ls-point (62 5%). total was required for passing the
"10 subscale. In ordor to dmnstrato an acoaptablo proticimoy lovel |
" . it was neoassary for a trainee to pass each subooalo on at least one
'_of the three ched:-out sets, ' R

Of the twanty Georgia SLP traineel, 14 roaohed proficimcy on
'both mbooaloo for checkout set E, and 15 ouccoedod on both subsoalesl_""
for set F. Porformnoo was highly consistent across tho two .
cheok-outs since all 14 who were ouooouful on E were also successful
on F. All fivo SLPs not ‘reaching proficiency after ooto Eand P
laokad adoq.uto scoroo on the &oorvation lubooalo. Two of these ‘- - J

individuals. vere successful after prolentation of the cbservation

portion of set G. The remaining three: trainool were lator givonan
additional mo-hnlf. day of training and lubooquently mat: the
'proficiency set cut-of.f for tho d:oorvation subscale.
| "on proficiency sets E and Fa total ot 63 oatpotmciu were
"failod" '(less than 62% agromnt with criterion ratings). Tho :
listing below indiootu tho distribution of thuo failur- among the
" seven anpotonciuz ' '




Thus Chlpetmcy V (SLP uses therapy approechel ‘and materials) -

- which eccmntd for 40\ of the failures anerged as the most difficnlt

- to rate in eccordance with the criterion values. 'me eecond most
difficult was cmpetency VII (SLP. ulec t:herapy uenagement aldlls)
which accounted for 25! c:E failures. Ot the 63 feilurel. 4 (38\)
were accounted for by 12 -instances of a trainee s feiling the eeme
‘,-‘cmpetmqmbothz'andr._, ) o
| In order to calpare the relative ease of rau.ng for hierarchel '
items vs nm-hierarchel 1tuu (IIIB. IIIC. ViD) percentagep were |
cumuted of ﬂret or ua:nd d-xoice egreunent wirh criterion ratings |
’for sets Eand F. Por set B mn-hierardul item ratlngg agreed with’

~ criterion ratings 88% of the time as compared to 808 for hierarchal

items. On set F the difference of 94% va 824 was in the same
- ‘di‘reéﬁlm”‘add“sll“g'ﬁiify"“éfeiie:. Theseé results support previous
ﬂndings for thé TPAI that 1ndicetorc with diecrete dee 1peors

(non-hierarclnl) are eesier to rate than are indicators containing

.
/

'descriprore errenged on a continumn (hierarchal).
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| 'I‘raineee camgleted a detailed' 'evaluation' at the endof the'.
. training ‘conference. 'l‘he varioua phatea of the training conference
were eValuated through itere rated on a five point acale and through -
’written coments. A summary of quantitative reeponeee and a
transcription of, camnnta are includdd in 'I‘able 1. _
The quantitative evaluation results ehcwed cverall higher and -
more 'variable ratinge for the 1983 ti'aining ccnfereme than for the - ,
1982 conference. |Omcerne about rel%tively low 1982 ratings for
'practice aaeeeamnt aeuicne had provided the uajor inpetua for the
| eetabliehnent of ned criterion ratings for 1983 training. It ie
assumed that the new criteria were largely reeponeible for the
| inprcvenent in ratings for those’ portione of the conference involving
direct training and practice with the inetrunent; ratinge for these |
pe.rte cf the 1983 conference eccred tran 5% to 208 higher than for
1982. « U - -
Although ratinge were generallly higher in'l903 , trainees did not |
| feel as confident in thelr ability(to administer the instrument. o
trainee checked the highent level choice, whereas 65! chedted the next.
to higheat level choice on the five-point evaluation acale. In 1982,
almost one-half of the trainees had expreued the highst level cf
| confidence in their ability tc administer the SPAI. ‘Written
' evaluative camante by the traineel indicated truetration with what |
they percei,ved as inconsistency on the part of the criterion ratings -

panel. ° |

18
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TABLE I

SPAI 'I'RAINIMB CDW!RENCE 'EVALUATION SUMRY
. ' October, 1983 :

~ was asked to assess his/her experiences in the training activities A
summary of their ratings and a transcript of their additi

mch of the 20 SLP perticipante in the SPAI 'rreining Q:Ke{en
' responses are presented below.

1. 'i‘he Orientation Seeeion (Wednesday norning) was: . |
. Too long 208 358 558 . Too sho

Useful 558 158 © 208 108 - Useless
. Clear o558 108 3% . vague
__'Camentsz- e

"Detailed history end bachgronmd intommtion was very info
"Good—really helped to understand the nature and scope.” |
"Background information could have been condensed a little

- "Too n'n.u':ht1 on hietory—omfules one - inetead of clearing up «
queas oh,* )

"Use time to review criteria on instrument fcr each compet cy.
"Good overview of evaluation of instrument.":

- "Materials were ptelented cleatly end concisely yielding

- historical perlpective. :

2. ‘n'le preeentetion on Int.erviewing (Wedneeday afternoon) was: |

Toolong - ___ 108 608 _208 108 Too short
Useful 50N 208 258 _ S8 _ . - Useless
Clear ' _508 108 308 16;' . Vague

- "It would be helpful to provide examples of more probing techniquee "
- "More exanples of interview responses to SLp eeking for arificetion
of Questions."-

"Would help to have nm‘e practice time and feetibeck instiead of reeding.
"Would have been nice if it was longer."” ,
"Gave good ideas about how to conduct an. interview.
"‘rothepointmdheipful .

"Nead nore information on what SLP must qet toget.her f°f > o

"I need more work on developing proben

|
/
]
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Table 1 (continued):

"3, The' Introductory Training Sessions (Wednesday afternoon and Thursday
norning) weres :

Too long . . _108 756' 15 ,".'roosho_rt'

] : _\{/" .
Realistic . 408 _308 158 _15% ! 'Unrealistic
_ Good feedback 208 358 _15§. 208 108 Omfusing
. Canments s |

to keep written irterview to 4 back to for learning S
score forms; examples of campetencies/incompetencies . ”
helpful if a more indepth revisw of instrunsnt had :

practice." -

- occurred prior .
- "Partfolios were tonfusing—no names to compare tests to IEPs.
= "Need a new expert)panel.”
.= "Change descriptors to dlsck-offs 80 you can see vhat each descriptor
requires in addition to the one above it." .

4. The InterViswing- Practice Se_ssion,_ (T!mrsday afternoon) wass. _
Valuable 608 308 108 ' Wasteof time

Too long’ . 108 . 65 108 _15¢ Too short

- "Not amuqh to prepare a psrson to do this ih the field oanfortably.

- "Helpful, but I feel we need more practics interviewing before actually
administering an intsrvisw. ,

- “Mt righto ’ '

- "It would be better to reosi same instruction on interviswing before
we practice.”

- "We had a Thursday night. sasion and this was axosllsnt-should be dona
‘Wednesday morning. This evaluation in no way down grades Ray Neal or
Joan Bsrrymn—both were lant but were. *imitsd by tha instrtmlnt

~ and its scoring.® ' ' ,

- "Mcre time to practice intetviewing needed. I felt burnsd out at tha o

end of the day. Perhaps practicing in the norning would bs bsttsr." AR

5. The Practioe Training stions (Thursday nm'ning and af.tsrnoon) were:

Too lonq | 56 208 708 .58 _ Too short
 Realistic 35\ 408 158 108 _ -Unrealistic |
Good feedback 208 25 158 _35% _ 5% Confusing

20




T ' Table 1 (continued)

~ "Seemad to be m 1ncmsistency in expert panel's xating.
- . = "Expert panel appears to contradict itself at times."” X
- "SLP materials are difficult to read and follow; criteria changed;
expert panel way off on some points.”
L - "Unclear ¢oples of form, protocala, etc. made rating difficult in
. sane cases." , _ .

6. The SPAT Checkout was: ._ |
Palr . -, 608 158 258 __ Unfair

| A@ropriate .503 15% 35% ' - Inapprobﬂat':e"
Realistic < 508 " ._208 - 258 5% | Unrealistic

. In order to pass I felt I had to ny actual ratings: | |
Ralse ' 200 258 208 _3sa _ Lower |

I feel confident of my ability to administer the SPAT:

Agree 658 258 108 _ Disagree
Camnents: |

-"Canmtgetclearviewmvideetapes S _ R
"Still confused about some areas."” ' ' P

' "Still feel that thare are many subjective 1tam which are difficnlt to

| . rate fairly in suth a brief time frame . .

' "In most cases.” _ o
"Pretty much!” ' : [ A —
"Stil]l yery shakey." - : :
"I'm going to st y some more and collabatate with SLP-DC before the
training session.”

"There was ot of unnecessary ccnversation 1n the room as people were
ﬂnishing. ,

| ‘74 ée_neral ’

P

/i/ Well planned _80% _15% _ 5 | ~ Poorly planned
. Well run ~ | - _80% 15\ 5% - - Boorly run -
1 Bffective { 650 308 s Ineffective
" Coments: | |

- "P:rhap:iwe could have benefited fran one more practice session t.he'
. first night."
« "Could really use better pottfonoe—mybe have had a real training .
© session Mnuday night instead ot just homswork.” _

. o . _
. 4 . . . . . , : M e
. 13 v PR - - . - " N
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Table 1 (continued)
: Camants: (axxtinuedi

- "Overall—-vary wll planned and run."
.= "This competence has really helped me evaluate my own program.
- I plan to share this instrument with the SILPs in my county."”
- "Obvious emphasis needs to be placed on V, VII as most menbers
" missed this area.” ,

8. Comments about cohferénce (e.g.s 'faciliﬁies, ached\il'e, staff, “ etc.)s.

- *Pacilities were gocd, but tenperature was unpredictable and tables o
‘were too small.” -
"Schedule was well d:ganizai but long."
"sStaff—greati"” .
"Instrument was confusing in scme areas.” ' S
."You have done an excellent job with a difficult situation. You
managed to reassure 20 nervous people and given excellent instruction
and guidance.* _
"Pacilities and cost were excellent.
- "tsihedule amearedto facilitate mxinum learning in a minmum of _
mo ) T
-."The coordinators were exaallant facilitators, allowing questions '
and providing answers yet keeping closely to schedule!" :
"Nice and informed staff—good. facilitiea-—rigorous schedule.
"Let's do it againi® '
"Sessions were well-crganized, interesting, cordacted at right paca.
"I learned things which will help me when I go back to my school.
It has: besen a great experience. I had fun." S
- "Facilities and staff were excellent. A lot of work (update and md )
' seam to be needed concerning the instrument. I learned a lot about

what to do and not to do in therapy.

T = "Camplain to the hotel about number of staff being inadequate to met: ,
. needs of 1008 occupancy. Also, no hot water.” . ) _

- "The staff was wonderful! Very helpful and empathetic. The
facilities adequate; however, the meeting roam was too cold or too
warm. Schedule was gruelingi”

- "I'd like to suggest that the atudy/rcviaw session kindly given by ,
Drs. Neal and Berryman was an excellent idea and screly needed, It
might prove beneficial for others in the future.” ,

- "Schedule was too tight—too mich in too short a time.. Same .

- modifications and extension over four days would leasen feelings
of frustration.” _ :

- "Helpful to have comments re: what the ‘panel’' said.” ;

- nsta;:i—:ry friendly, willing to help, cooperative, and well

" zed,
- "Schedule—~rigorousi Participants got little rest, oould extend to
- four days easily!" : ,
- "Facilities——very nice and comfortable."”

J
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1983-84 ‘School-Based Practice: )
| Each trainee who had sucoesefully conpleted the inteneive '
training mase required for SPAI dat.a collector endorsement engaged in

 two practice assessments. The project identified potential SLPs to be

asseesed, while on=-si t« .oordination was provided by the various

'Regionalhaeesmtcentere. EachSLPwhoagreedtoeerveasa

for School Practice" (Appendix A).

For school practice asseesmente an RAC data ocollector, the

'trainee ’ and another SLP data collector (either a previously trained .

SLP DC or a trainee) participated in the portfolio review and

interview. On.ly‘the two SLPs rated items franthe therapy observation‘

pbrtion of the assessment. Appendix A oontaina-sanplesof forms | '.
used in school practice and a copy of the School Practice Procedures

' handout 'given to RAC personnel and trainees.

Raw ecore means and standard deviations for the SPAI indicators |

following tables, reflect that the RAC DCs were asked to rate only
those indicators cdnsidered appropriate for them as data sources: 1A,
1B, IC, IIA, IIB, IIC, IIIB, IVC and IVD. | |

Internal ooneistency estimates (alphae) ‘were computed for the two
SLP data collectors. In each case, the alpha value of .87 was
negligibly lower than for 1982-83. .

The anmnt of agreement among paira of data collectors is
presented in Tables 3 through 8, Tables 3 and 4 include the mean
percentages of exact agreement, i.e. the extent to which two data

23

' practice aubject was notifie:l of asseesment results via the "Profile .

o P —

--theRACDCandfor33eubjectebySLPDCs 'I'ablez,aswellaethe

T
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collectors picked the same numerical ratigg on a given indicator.
In gene.ral, agreenent between the tw. SLP data collectora (DC2 vs ,-
3) was hiqher than was the agreement- between the othar two pairs
_‘ of raters (DC, vs Dcz' IC, vs DC3). Nine indit:ators were |
rated by all three data collectors. Mct agreenent cn these nine
1ndicators rangel fram 548 to 808 with a mean of sss. For the two SLP -
data collectors there vas total schle exact agreement of 65%, compared
to the 1982-83 £inding of 68% and the 1981-82 level of 71V, "
| Tables 5 and 6 show the extent to which data'collectérs agreed on
whether a subject reached the ndnimllf acceptable level S
pre-est‘ab]ished for eachcmpetency and for each indicator. 'since the
-use of such data will provide ‘the basis for cartificatidn'decisions,

. _this type of cotrespondenca between raters is called "critical _
agreement. Overall, critical agreenmant ﬂndings were similar to
those for the 1981-82 data. For ccupetmciel, all pairings with the

| exception of campetency IV (88%) excasded 90%; conpetmcy V reached
the_ 1008 level. For those indicators rated by all..t:hree data
.cc_illectors, the mean critical agreanent levels ranged fram 72% to

1008, The mean level of critical agreement between the two SLP data
collectors on the 23 indicators ranged from 82% to 1008; with four
exceptions these critical agreemant findings exceeded 90%. Indicator
IVD ("Records program and student infomutioq”) yielded .lw critical
‘agreements (728 - 79%) for all three data collector pairings, The low
agreement probably reimlted from confusion about the meaning of.

"program records;” future training efforts should focus on anroving
the underotanding of that term.

IS

- 2




SPAI Raw Score Ildiéltot m and Standard Deviations
for the Three Cateqories of Data Collectors .
1983-84 School Practice’

Indicator x (&hzn x (3%3?-: ’ X (Eh;
A M m 3.3 %0 1.3 1.06
1s AM L0 445 106 442 1,09
Ic . 4M 88 48 .5 43 .
A L6 L0 U, L09  4® 1.0
us 4.0 . .90 A’ s s e

‘nec, R N R IR TR

| III A 3.90 - .88 ';.u- 1.01

ms % @ % .® e .33

m'c | uc 3648 .2

A R RC B S T
s ' 3 » 4z 1L

BT LM %0 46 Lo w2 Lo
o S TN R TR B a2 e
VA 38 .98 364 .9

a '
k2 €0 107 e 120
ve M 8 am .m
{
VI A 160 LM dau ..
vis J CoAm o am e
vic 390 98 M  .m

viI A ‘ S48 66 s .66

vi1 8 3 LM e L

vit ¢ 3.0 199 284  1.46

vt “woo.a w7

Data Collectors:

-~
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TRBLE 3

'Mean Percentages of Bxact Agreement! Among
Data Collectors for -'t.ho_sP,AI Competencies

1983-84 School Practice

Data Collector Camparisons -

Ompstency . DG, VDG, DG ve DGy °¢2.‘"°¢3 
x | - L 63 | 72"'
I U s 55 57
mo. - _' N - BVRRT Y
v - - 62
v . - 60
vI - - J 60
v   - - ®

' TOTAL-.__ - -
. -\‘\ ' )

64

1 Bact agrli to the correspondence botM raw score

ratings. ‘A dash cates that value was not repo

because

RAC-DC did not rate or all of the 1nd.f.catorl thin that‘

Data Collectors:
'~ DC, = RAC DC
. DCy = SLP #1 (Trainee)

DC, = SLP #2

3




Indicator

. L

tages of Bact Arong Deta - | g
Collectors for the SPAI Indicators and Total Scmle ‘
19.3-“ School Practice

DATA COLZECTOR COMPARISONS

TLE ¢ . 1
ll-n Peroen |
19

°°1 vn t:c2 : ml ve 003 nc, w l!.‘, TOTAL |
IA . 62 T 5 LY
- Ie 2 “ s n
‘1¢ Y ) R 0
II A s % 6l ss
II s ) “ . n. 86 -
e s 59 .9 a 60
11X A )
USRS « & &  WRTEDESY. | — 9% L
mc ‘ g2
uu““ N A ’.l
Y “ e 6
we 6 ». a 7
VD L] LS 4 L |
VA 84
ve ‘ 58
| ' -
ve 6.
A “
' ¥ N ‘ s
n 11\\
vic ‘\\ - )
\\ .
- 1\\ "
VII A Ny oy
Ny
Yy
viI s . \\ "
it Cc ¢
Vi1 D 6

?hct agreemnt refers to the correspondence batween raw score ratings.
Data Collectors:

= MC IC
=gr i

<,

0, = 82 92

27

(Trainee)




TRBLE 5.

Mean Percentages of Critical Agrmntl Among |
Data Collectors for tho SPAI carpetencies '

1900 -84 Bdiool Practica

‘ Data colloctor Carparisom
Catpg;qxcy' IJC:I\ch2 : IJ(:]_VIDC3 ‘;‘.mzvau.:j

0 S S R

o - 99 - 99 - 96

i

1 e - 94[

v - .' = o - - 100

it . - - e

TOTAL S . | 95

l Critical agreement refers -to whcﬂnr thc two data collectors .
agreed as a function of minimum level. A dash indicates that
: vdmmmtmtdmmudmtraumyuulot
the 1nd.tcatcn within tmtcmpctmcy.

Data Collectors:

}

DC, = RACDC
,mz

‘= SLP olttrrainqe)




' - TABLE 6 C : .
Mean Pcconuo- of Critioal un.mntl Axong Data . 21
Collectors for the SPAI Indicators and Total Scale '
- 1903-84 8chool Practice

. DATA COLLECTOR COMPARISONS
R OC, vs DC, - ve 0C, vs OC
Irdicator 1 29’ m‘u- 2 33 3

S XTI ’ (73 | _ n | e
s % . 100 .
: . , |

1c e 'mo‘ I ) |
¥ n L 9% . !

s 100 . : 9

IIc B . 100 . 100 - '. 100 -

mea 3 - - o
RO - mo o 100 00 .

we - 100 o100 9%

Mo o om 7

vIia - I

VI B 97

wc . V "' :'..‘ '_ /.

VII A : S . 100 -

virs - -' : , 94

- Vi1 C ’ - 9

ViI D ‘ 1]

cuuen agremmnt refers to whether the two data ancet.on qud
as a function of minimm level, ' /
Data Oollectors: ‘ o »

g.zﬁcmlw uc.,‘_-n_ug R9 .
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| | , TABLE .7 | |
. Means and Standard Dcviations ‘for Total Poasible Percent of
Raw Score Agrmnt Between Two Ratetis, by Cthetency. :
c . Across All Subjecu
(Degroe of Nm-Dlscupancy)
- 1983-84 School P:actica
. Data Collector Camparisons

Canpatancy ;"ﬁl"’-"_?..‘,’z - R o, v 0y

1 90 18 8 18 . 92 15

I s 18 8 17 8 . 19

r o4 11 93 l2%. 93 13

IV . - 88v 17* 8% 18% 8y, 16

v | o 88 - 16

v S 2 | TR

vz - - o . 89 18 }
TOTAL . o 89 4

*le,.did not rate all 1tﬂia£prl"within this aupetency
Data Collectorss

bC) = RAC DC | R
DC, = SLP 01 ('rrai.me)

-Dc3-sm02
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Means and Standard Devi

i . . : s E
ons for Total Possible Percent of

. Ram Score Agro.nt lmnm T™w' Raters, by Indicater, Across All Subjects

ree of Non-Discrepancy)
1903-84 ld\ool Practioce

.

/ DN CCLLECIOR. COHPARLEONS . Toeal
Indicator lxx:1 vn Dil ve nc, % v l:, xl“un”
: S m-_zo) : u-m  (we33) |
nnl{os '"u' e
" Lo 3 LI e 3 g8 - u | 8 a’
1Ic . .9 9 “ 9 16 9 12
IIA o 2 ¥ e 17 ©" -
£l N R I n 13 0
| me - s v, w n ® . o n
s -9 1 93 ‘12 B IO % 10
me . - . 8 10
wa - - 90 14
\' s - - ®
‘me 9 1_2"' W B e w oals
M VD “ a 4 20 " v 5 19
VA % 17
vs [ 01
".vc_:, .-91_"14_.
vIA T
vis BT BT
vic XIRETY
.
VII A ,"1 12
vi1 s .8 13
arc 0 v_.;. -
Vit o . N u
o Data Collectoess S

DC, = MC DC
oc}-munuum)

31
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- Tables 7 and § present information on the degree of raw score
-mn-diecrepeney becween reteres -AS-an- emeple; !er Indicetor IA (and
all other ind.i.eatore) there 1e a poeeible diecrepency betvfeen any two
raters of 4 pointe (5-1) for eech of the school practice lubjecl:e.
| The figuree for IA in Table 8 reveal that for all lubjecte ccmbined
- agreanent for the eeven cmpetenciee renged fram 84% to 9“; for the
- 23 indicators the’ renge was 848 to 980. No marked difference occurred
- anmg the reter pairs.- |
.rollow-up Seminer: { _
) A one-day "dd:rieﬂng uniner wis held for 1983-84 treineee 1n :

May . 1984. The 19 perticipente were pravidci with an open outline on

‘which to deecribe the:lr experimcee during echool practice and liet
eny euggeetione for medificet.im of trein.lng procednree These
| '_camante ptwided a major focue for the meting. 'Ihe eqniner eleo
| "thovided an q:pertlmity to epptiee the per'dcipente of recent or
pending changes iyt./he SPAI and - in certifieetion assessment
~ procedures. |

s

| III. PREPARATION OF NEW mmm MATERTALS
During the winter end epring of 1984 new uet:eriele were prepared
to be used n the training of EPAI data collectors. The preparation
consisted ot two mjor phases: (1) wllection: of eenple’ lheteriele';_ '
(2) errengumt and d:ltinq of mteriele into ctraining sets.
Mve precticing ednol SLPs were centected and 1nv1ted to
participate 1n the preparation of meteriele uch 81‘..? was uked (1)

to provide a port.f.ono 1dentice1 to thet recpired for oertiﬁcetion
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'aueemnte with the SPAI (See pages 5 & 6 of SPAI. Amendix BE.) (2)
to preeent mo therapy sessions for videotaping and. (3) to participate |
.'in an interview as req.xired by the SPAI, (See the Revised Standard g

- Interview Qaeetione, Appendix B.) Each participating sr.p was paid

B 8100 00 as catpeneation or the»extra time ‘spent’ in preparation of the
portfolio. The group of 12 SLPs includad ten temlee and two ualee,

: ten whites and two blacka Sa\plee of relevant correepmdmce. :

information eheete, and permiaeion torm are included in Amendix B.

_ cooperating ecmol syst&a were Iran the northeaet Georgia area and
~ and included rural, smll city and eastern metropolitan Atlanta
 systems. A list of the school eyetem is included in the videotape
tredits in Agpendix B. S e
o After ‘the euperintendent'e permieeion hed been eewred. the SIP |
was asked to ,provide general informtim on three individual students '
- or_groups believed to be potential andidatee for the videotaped
therapy sessions. Based on the SLP's equeetione the SPAP staff
 selected two of them and askel the SLP to cbtain parental pernission
for those students to participate. The final liet of cases'.
" represented the four baeic dieorder groups (language, artiq:la'tion,'_
voice, fluency) and a variety of age and-ability levels.

"Portfolioe on. the eelected students were prepared by the SLPs. -
As soon as portfolioe were couplete, video taping eeeeione were
 schefuled. ' Each of the SLPs ws asked to reduce the quality of

performance intentionelly on one or more of the SPAI itane

(indicators) in order that the tapee would portray a variety of |

clinician behaviore .

33
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| Each on-site taping msion was uvo to. three hours in length
Typically the two therapy seuions were uped ﬂrst, followed by the
Alintervied. A nunbot o£ the SPAP ctatf or a. loal SPAI ‘data collector
, 'oonduct:ed the interview; lchool staff munbors were recruited to role
.play as mbars of the 1ntorv1¢w toam Videotaping equipment: 1nc1uded
a cene:al Electric oolor video camera (Model 1 c,vc 4035E) with
| electronic viwﬁnder. a portabla General Electric Video Cassette
Recarding Dack (Mndol 1 CVD4OZOX) and a 10 1nch Gmeral Electric color _
,video moni tor (wdel Cr - 1920M).
Ttnvideotapumrembeeq:entlyeditedbyamberofthesmp
staff using 3 Pmuonic 8500 electronic editing system. C. Hugh
| ,'Gardner, Auociate Profenor cf Media, College of Education,
AUniveraity of Gwrgia served as a ‘production’ consultant: and provided
. technical asalltanoo. Each oonpletd training tape oonsicted ot an

introduction followed by the 1nterv1¢w and two 15 to 20 minute t-herapy "

‘segments. “The introduction (Appendix B) 1no1udad admowledgmnts and
creditu the aoompanying music was provided for a nani.nal fee by the

" Instructioml Resouroe Oan‘eet (IRCY, Univeraity of Goorgia, fram 11:3 |
| library of otiginal background compositions.

o - IV. OPHER PROJECT ACTIVITIES
Change in Certification Assessment Tean Menbership
Although the number of data oolloctora 1molved in certification
assessments with the SPAI remained at fou;, tho make-up of: the
. ceri:i fication assessment team was revised to ’1nc1ude a ninber of the

34
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v RAC statf, “Thus £or the 1983-84 year each asseesnent team consisted :
of an administrator data collector (ptincipel/special eduootion ' |
| adninistrator) , an RAC data collector and two trained SLP data
 collectors. | | |
Revision of Data oonecto. Rating Anim ' _
As of 1983-84 both of the non-SLP data collectérs (administrator .
nc and RAC m) rate indicatorl IA,. .IB. IC, I1IA, 1IB,- IIG, Hlﬁ IVE, e “7'”‘,‘“ “"'f"“-"'
™, 'l‘hetwoSLPwsrateal123indioators. |
Revisionofg;gc:ollectormrorm o
'. 'Por use ‘in’ certifioetion procedures, data collector response
forms were redesigned to the same forhat as that used with the TPAIL.
K separate form was deeigned for non-SLP and for SI.P DCs. (See |
- training mterials, Appendi x A. for sanple copies.)
Modifications in the SPAI. | o _
| nterview g_x_estionl The standard intervied q.iestio:is were |
removed fran the instrunant and are now provided seperately to data
| ,' collectors. The chnnge was made in order that BPAI certification
| procedures would parallel inore closely those of the TPAI. In
addition. minor alterations were n'ede in several of the questions in
order to clarify their intent.. - |
_ Portfolio mation. Instructione were anplified to. provide
more detail concerning arrangenent and labeling of portfolio
nu_terials. -(S_ee pp. 5 and 6 of the BPAI, Appendix E.)
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Data collector response forms. Response forms were removed

| from i .1ns§nn|_int.‘ These forms are pnwidcd by RAC personnel to
| data o lecéota at the timo of the certification assessment. -'_(Se_o |
training mtoriala. Amendix A, for sanplel of current response'
forms. ) . ,
RAC Orientations. The SPAP staff met wu:h the Regional
T Assessment Center caordinatofs at their conferences in July 1983,
Sq:td‘ber 1983, Pdamary 1984, and April. 1984.. 01 t.hcae occuions
schoo/l-basod practice certification usessmnt procedures were -

'explqined, discnued, and revised whm deemed necessary. Appendix c -
contains aanvlel of cotrespcndence and handouts relevant to these -

meﬂngs.

v t
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553 Aderhold Hall
- College of Education
The University of Qeorgia
- Athens, Qeorgla 30602
(404) 542-1685 Ext. 54

N . N . [ ) .
.

“June 5, 1984

FROM: Joan Berryﬁan and Ray Neal

 RE: Criterion Ratings Conference

. We are loéking forward to seeing eacﬁ-of_you %or the Criterion
Ratings Conference beginnin? Thursday, June 14 at 9:00 a.m. As indi-
cated to you earlier, we will meet for three consecutive Thursdays -

‘and Fridays, ‘June 14-15,.21-22, and 28-29. . o
. The conference will be held at the poolside room at the Holiday
Inn in Athens. The hotel {s located on U.S. 78 at the corner of .
- Broad and Hull Streets (the corner of the downtown campus). One -
_double room as been reserved for Cindy and Julianna for each Wednes-
~day and Thursday night. Dorothy and Sandra have a double room for

each. Thursday night. Please call us 1f you wish to make any changes
- {n these arrangements. , .

As we have already discussed. yéu will réceive an hénorarium of
$50 per day for your participation. It will be necessary for you to

pay for your food, lodgirg expenses ($20 per night), mileage and regis-

tration fee ($35). Both honorarium and reimbursement will be sent to
you three weeks after the conference. L RN |

For your information, 1isted below are the names and phone numbers
of the'pqnel members : f - .

It would be helpful {f you would bring your copy of the SPAI.
However, other copies will be available {f needed. Feel free to dress
- casually and comfortably. Thank you again for your participation.

Please ==’ .with any questions you may have. ‘

| 38
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Training Set . Indicator Date
. | | . Criterion Ratings Conference
v - | Rationale Work Sheet
Not :
Rationale: - ' : . o ,-,"‘i“f

Eggmples:

\

CR = .

. - -~ Rationale:

ExgmpIesi'

| Rationale:

Examples:




8peech Language

__. [ . ,,. | ,\;.ﬁ,_._..‘._‘tv .,.,
- Lo . - ° . ) - ) .
1 . i - - N . N . . ’
N . ' . . .
- ' - -

- .-.”____..V.;,_?he.

June 8, 1983

Dear

We are currently beginning a search for speech-language petho-
logists (SLPs) to take part in training with the Speech-Language
Pathology Assessment Instrument. We would appreciate it if you -
could help us locate those who would be interested and qualified
to participate. Participants should have SLP-5 certification and
approximately three years of ‘experience. Try to choose thuse who
plan to remain in your area. '

Training on the SPAI conliots of a three day training confer-

‘ence in October; two practice assessments, each requiring up to

one day; and a one day seminar in 'May. Once these SLPs are trained,
they will be oxpcctad to assist the Regional Assessment Centers in
assessing beginning SLPs. Five SDUs and SLP Data Collector Certi-

\ fication will be given upon ouccolaful completion of the training.

' We will be compiling the names from all of tho RAC. into a
master list. Participants will be chosen from. this list with a
preference given to those in geographic locations utth the great-

est need for SPAL endorsod data colloctors.

-

Your aasiatancc 1n thio matter is greatly apprcciatod. Wo.

CS

| lodk forward to hearing from you. i {

-. ' tj/ \,) :
Sincercly. 4

Joan D. J¢vrvman, Ed.D.

W. R. Neal, Jr., Ed.D. .
" Co~directors, Speecl-Language
Pathology Assessment Project

108 R 40

Funded by the Georgia Department of Education end The University of Georgla
An Equal Opportunity/ Alrmetive Action Insthution

555 Aderhold Hall
College of Education

. Athens, Georgla 30602
(404) 542-1685 Ext. 54
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. Priority #

} [ o e

SLP TRAINEE NOMINATION FOR 1983 SPAI TRAINING CONFERENCE

Date
!
. SLP Name —
Home Address __ - - ___ Telephone
| S ip e |
Present Emp]oyment Position ' A " Telephone N IR
_Address | - | '
i)

Type of'Teacher'cértificatiohs

Yeafs of Expekience

Prior training/experience with SPAI and/or TPAI:

Recommendation Source

~ RAC

ALL NOMINATIONS MUST BE RECEIVED BY APRIL 26, 1984.

'RETURN TO: Speech-Language Pathology Assessment Project
. 555 Aderhold.
University of Georgia |
‘Athens, Georgia 30602

' |
L'
v
.
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Georgia Department. of Education
Office of Planning and Development
. Twin Towers East .
Atlanta, Georgia 30334

Charles McDaniel Werner

State Superintendent of Schools - T - 'Associate State &Ml ont
- ' August 25, 1983
Degp T — . -

‘The Georgia Department of Education as of May 1, 1983, adopted performance.
assessment as an initial certification requirement for school Speech-Language
Pathologists (SLPs). - The -
(SPAI) will be used to assess the
manner that the _ "(TPA1) are used in-

" the assessment of classroom teachers. Training of SLPs in the administration -
of the SPAI began two years ago and 1s continuing in 1983-84. SLPs who have
compieted this data collector training will serve as members of data collector
teams which will assess beginning SLPs. A concerted effort 1s being made to -

“train SLPs from all areas of the state in order to satisfy the future
assessment needs of LEAS. ' o - o

performance of beginning: SLPs in the same:

~an SLP in your system, 1s one of 20 SLPs from throughout the state who have -
been nominated for participation in the 1983-84 SPAl data collector training. =
‘Training wil) require six days of participation, including (1) attendance at a

. three-day training conference in Atlanta on October 19-21, 1983 : .
(Wednesday-Friday), (2) two field administrations of the SPAL to be scheduled -
in your geographic area later in the school year, and (3) attendance at a
one-day debriefing conference in spring, 1964. Partic¢ipants will be
reimbursed through the SPAL training project for necessary expenses .(including .
mileage, lodging and meals) for both of the conferences and for field ‘
assessment activities. Five staff development units will be awarded to those
participants successfully completing the three training activities. L

-~ .

Your permission for the SLP's participution in the 1983-84 training activities
is requested. Further information will be sent to those SLPs who receive
permission to participate. Questions concerning these activities should be
directed to the training directors, Or. Joan Berryman or Or. W. R. Neal, Jr.
(555 Aderhold Hall, University of Georgfa, Athens 30602, 404/542-1685), \
- Ms. Rebecca Reeves (Consultant for Speech Impaired, Georgia Department of \
Education, Atlanta 30334, 404/656/6319) or Lester M. Solomon |
(Performance-8ased Certification, Georgia Department of Education, Atlanta \

30334, 404/656/2556).

- \




‘Page Two
August 25, 1983

" Coples of this Tetter afc oncldibd. to be forwarded by you to the SLP if you.
grant permission for participation, as well as' a permission form for the SLP

and you to complete and return in the enclosed envelope. . Your response is
needed by September 23. ' '

Your assistance in this bffort-to{provid('for‘perforﬁunco assessment of
~ speech-language pathologists 1n_our ;chools will be grodtly appreciated.

Sincerely,

Werner Rogers : ‘ \ :
Associate State Superintendent -
of Schools o

WR:1r ,

Enclosures: : :
1. Copy of letter for SLP (2) .
2. Permission Form S
3.. Return envelope ‘
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PERMISSION FORM

' collection assessment activities.,

“ment activities.

has_permission to participate in SLP data

Signedi

- _‘Gﬁperintendent-

~SchooT System

Date

I would like to participate in SLP data collection training and assess-'

o Please return to: -

Or, Joan D. Berr {man/Dr. W. R. Neal Jr.
SPAP, 555 Aderhold Hall . _
University of Georgia

Athens, GA 30602

14
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. ' . ' 335 Aderhold Hall

: o College of Education

The University of Georgia

" Athens, Georgla 30602

(404) 542-1685 Ext. 54

September 8, 1983 -

MEMORANDUM

Td? - Training Conference Participants -

FROM: ‘Joanunorryhau and Ray Neal

Projoct Co-dircctorl

BE:‘ SPAI Training Conference

We are ploaood that you are parLieipating in the . Spooch-Language
Assessment Project training conference, October 19-21, 1983, Eaclosed
is a copy of the conference agenda, a brochure including directions .tc
the conference litl. a houuing form. ‘and a 11-: of SLPs invited to’
attend. : :

‘AS montioned in tho lottor to your luporintonden;. you will be
reimbursed for your mileage, room (double occupancy), meals, and regis-
tration fee. Since we will be working within strict time limitations,
please arrive a few minutes early for the opening session, eat noon
meals with the trainee group, and spend at least tho sacond and third

‘nights at the conforonco hotel.

If you vish to room with a.particular person from the enclosed o
list, indicate this on the housing form. Otherwise, we will make the
roommatc aanignnontu.. - R

All noceenary mntoriall w111 be- diltributod during the registra-.

_tion period prior to the first session. ' Each participant should plan.

to pay directly for room (approximately $25 per night), meals, and
registration fee ($30). Expense reimbursement forms will be provided
for your completion at the final conference session. We¢ anticipate

‘that you will receive reimbursement within one month" following the

conference. -

I1f you have any questions, ploaso call Kay Reeae. project assis-

‘tant at (404) 542-1685 (Ext. 54).

irs

45

Fundod by the Qeorgie Department.of Education and The University of Georgia
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Spccch-Languagc Pathology Aolclsmcnt Project
- 1983 -
Training Conference
Housing Request

Please check the appropriate box below to indicate your housing
needs and roommate preference for the SPAl Training Conference.and
return as soon as possible in the envelope ‘provided. As indicated.
in the letter, all .participants. are expected to stay at the conference
‘hotel on the nights of Octpber 19 and 20. .

- e oy o - » -l -

-
. .
s
S
-

1)

ﬁ will require houliqg for:

October 18, 19, 20 (Tuesday; Wedneoday. Thqroday nights)
. ‘ , . 3 . . ._— B . | \ : .

Qctober-i9, 20'(chneoday_and Thursday nights)

RooﬁmatesPrcferehce:

-1st Choice \
' o - Signature

~ 2nd Choicc _
: ' School System/Agency

I have no ptcfercncc,

Return to: ‘Speech-Language Pathology
.. Assessment Project
Attn. Kay Reese.
555 Aderhold Hall .
University of Georgia
Athens, GA 30602

- ~-=na-n---PLEASE' RETURN BY OCTOBER 11-- -—meme




SpeechfLanguage Pathology Assessment Project . 38

Date:

TRAINEE INFORMATION FORM
'SLP Nanme: - _ ~ Social Security #
School System:
_Address: _ , ' o Home Address:’ | ' - . .
Telephone: | R Telephone: N
" CERTIFICATION
Teacher Certification: -~ SLP-4 . SLP-5. . SLP-6 . DD-7
- E Other: |
'ASHA Certification (CCC-SP). - YES i N
GA Licensure (Sp Path) . . YES' o NO
. PROFESSIONAL EXPERIENCE (Exclude current ‘year) = o
] . . ] . - ] . . . ) - \
years " SLP \
years | Other teaching areas .
o 'yeérs . Total--all areas
" ACADEMIC PREPARATION:
‘ . .. ., R l
YEARS ~ INSTITUTION — MAJOR ] DEGREE CONFERRED
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..'J1T1.Harman

\ .

Ra1ph Allen -

~ Habersham County Schools

C1arkesv111e, GA 30523
Phone:: Home 404/947-3822

. Work 404/754 9211.

- Anne Cooper -
Lowndes County Schools

Va1dosta, GA 31601

Phone: - Home 912/242-2438
: ‘ Work. 912/559-7062 -

Beth Cox .

. Floyd County Schoo1s

Rome, GA 30161

. Phone: Home 408/232-3786
Work 404/234-1031,

' LuAnn Dukes

Ware County Schools

" Waycross, GA 31501 :
Phone:. Home 912/285-2423 .

Nork 912/283 -5822

~Vera Forkner

Forsyth ‘County Sohoo1s
Cumming, GA. 30130 .

Phone:  Home 404/475-0272

"Work 404/887- 2461

An1ta Hammer . '
Coweta Countv Schools
Newnan, GA 30263

‘Phone: _ Home 404/487-5090

Work 404/253-2660

Meriwether County.Schools
Greenville, GA 30222 -

Phone: Home 404/846-2595

Work 404/672-4810

Graham Kimbrough

~ Whitfield County Schools B

Dalton, GA 30720

. Phone: Home 404/259-5735
- Work 404/226-1809

Cindy Kneisel |
DeKalb County Schools

~.Decatur, GA 30032 .
Phone: Home 404/237-2976.
Work 404/292-7272

~ Patsy Lentz

Northeast Georgia CESA

Winterville, GA 30683

Phone: Home 404/367-5647
Work 404/742-8292

Speech Language Patho1ogy Instrument Tra1nees
. 983 |

'Ju11e McGee
" Gwinnett County Schoo]s .

B Kay Reese

‘ 39
Deborah Lozo

" Douglas County Schools

Lithia Springs, GA 3(CJ57

. Phone: Home 404/942-5289 -

Work 404/942- 4938

Lawrenceville, GA 30245
Phone: Home 404/448-2331
Work 404/448 8710

: Beth Mercer
- Mitchell County Schools

Camilla, GA "30445

Phone: Home 912/985-5308

Work 912/336 0648 .

| " Beth Newnan

Thomason City. Schools
Thomason, GA 30286

'Phone: Home 404/647-9089

Work. 404/647-3976

University of Georgia
Athens, GA 30602

~ Phone: Home 404/546-1357

~ Work 404/582-1685

Joan Swartz

GiTmer County Schools
Blue Ridge, GA 30513
PhOne: Work 404/635-7646'

Ann Trees

Appling County Schoo1s

Baxley, GA 31513 . =
Phone: Home 912/367-9473
Work - 912/367 4612

| Em11y Whites1ide

Muscogee County Schools

" Columbus, GA 31906

Phone: 'Home 404/323-8959

Work. 404/324-5661

Kim Williams. :
* Dougherty County Schools

Albany, GA 31705

Phone: Home 912/883-8738

Work 912/435-1074

" Beth Pressner

Cobb County Schools

Marietta, GA 30057

Phone: Home 404/955-8033
~ Work 404/422-8980

Y.
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. SLP Data Collector Training Conference :
Speech-Language Pathology Assessment Project (SPAP)
. The Stadium Hotel ! '
Atlanta, Georgila
. October 19-21. 1983

~ Wednesday, October 19

f 8:00 a.m. ~ Registtation~(Geﬁﬁee*aad—danish) o
9:00 a.m, - Introductions :
" = Announcements
- Performance Based Certification
"(Lester Solomon) )
- Speech-Language’ Pathology Assessment Inatrument (SPAI)
Historical perspective . :
" Description of the SPAI

g -
‘ - .- :-‘

L

- s
N -
w &
o wm

©11:45 a.m,
1:00 p.m,

“p.m,

" Pp.m.

Linch _ : : _
Interviewing: Techniques and procedures
Observation: Techniques and procedures (Rebecca Reeves)
Practice Session (#1) - Training Set B

' : " Portfolio Review
.’ Interview

Obaervation of therapy

6:30 p.m. - Dinner (On your own) .
30 p.m.:-.Assignment: Reviewing Portfolio - Training Set A

Thursday, October 20 °

8:00 a.m. - Practice Session (#2) - Training Set A
10:30 a.m. ~ Break
- 11:00 a.m. - Practice Session (#3) - Training Set C -
1:00 p.m. - Lunch
2:15 p.m. - Practice Session (#4) - Training Set D
- 4:00 p.m. - Break
. 4:30 p.m., - Practice Session: Interviewing
6:30 p.m. = Dinner (On your own)
8:30 p.m. - Assignment! Study/review of SPAI and rating procedures

Friday, October 21 -~ - :

8:00 a.m,

Trainee proficiency aeseasment - Training Set E
(Checkout #1)

Break - '

Trainee proficiency assessment - Training Set F
(Checkout #2)

Lunch

10:00 a.m.
10:30 a.m.

12:30 p.m.

1:30 p.m. - Trainee proficiency assessment - Training Set G
A C (Checkout #3) :
3:30 p.m. ~ Discussion: Field assessment taaka
_ Question/answer session
. 5:00 p.m. - Summary and adjournment

. - - Py

50



SPAI Training Conference

CONFIDENTIALITY ‘STATEMENT

I will maintain the confidentiality of SPAI tra;ninj conference : ’
_ information which refers to SLPs and students and which was :

obtained through written mrterials, video/audio tapes, or dis-
" cussions. . : - C :

signature

-

date

If you know the SLP or students who are subjects in. the training
materials, try to divorce your previous knowledge of the SLP or
students from your ratings. Rate the SLP's performance only on
evidence presented in the training materials. -

»

SPAP 7 (9/83) ' | - .

R 3

. - ‘ e -.- -
- ) N o .
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SPAL Training Conference Evaluation

/
. | 43
: Date: 4 - : {
' ”i'i“ﬁ assess yourl experiences in each training activity. Check the
o space in each item below which most clearly indicates your reaction .
' : to the ac_:tiviti“.’ .
' ‘1. The Otiantatidn."Suoion (Wednesday morning) was:
- Tooﬂlong | u_ : | : i } Too'ohort
. Uieful - _ | | | _ _ Useless
| - Clear | L _ I Vague
Comment :
2. The presentation 6n Intltv10v1gg (QOQnecday_iftérnooﬁ) was:
ixf Too 105§  L K L — Too short
. 'ﬁoeful : B . - ' Useless
Clear . _ A ) .'{ Vague B
Comment: . |

1

3. The Introductory Training Sessions (Wednesday afternoon and Thursday
morning) were: T. . .

Too long : o : Too short

Realistic . . _ ' Unrealistic
' Good feedback . _ | P Confusing

.Cou'nentz L | “

4. The Intérviewing Practice Session (Thursday afternoon) was:

Valuable : L A waste of--timc
Too long | _______ Too short
- Comment ¢

El{fC SPAP 6 (9/83)

IToxt Provided by ERI
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S. The Practice Training Sessions (Thursday morning and afternoon) ﬁiroz“‘_

f

Too long , | : ’ ’ | i Too:qhort :

" Realistié | | - | - _ Unruliitic
Good feedback < "'Confgcing
Conneﬁt: | Q - :

* 6. th.SPAI Checkout was:
- Fair . o " ‘ ',Uhfiir

Apprépriatc ', | o o :' - - .Inappropriate
Realistic '. _ :ﬁ o '  Unr¢a11|é1c |

In order to pass I felt I had to v my actual rptinglé:

" Raise - L | Lower,

IS

I feel confident‘of ﬁy abilit& to administer ‘the SPAIL:

Agree - o L Disagree

,Cbmngﬁt:

7. In general, thii conference was:

| Wall planned ’ | : ‘. ' Poorly planned -

" Well run | | ‘ - Poorly run

Effective L Ineffective

Comment :

8. Comments about conference (!gga facilities, schedule, qtaff. etc.): -

i- .
N N - o N . k ' . .
-
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‘ *»***ﬂ*****1*********’******.*****’******’****ﬁ********************** .
¢ : :

OBSERVATION PRINCIPLES TO BE USED WITH THE SPAI

.**i**%****************‘}*F**************************************‘***Q

M cwrer has noted thot “1f our boslc procedures for observlng behovlors '
are foulty, then it is likely that our ability to identify and assess
behaviors will be faulty also.”! By following the suggestions 1isted
below, you can guard against the faulty use of observation procedures
when odmlnlstertng the SPAT . »

1. Assume that all variables have been controlled that.either directly
or Indirectly impact on your task,.e.g9. ratings of expert panel of
Judges, content and structure. of -items on the instrument, etc,

2, Be clear of the ouroose(s) of the observotlon. Perlodlcolly
. restate the purpose(s) mentally,

3. Note, use and "live with” the behovlorol deflnltlons, key Dolnts
and general notes provided throughout the asce ssment mcnuol

AQ Rate only what you see and hear Do not “read” into a behavior
what 1s not obvious, -

5. Rate behaviors as they are observed, if oosslble. Note and
recheck questlonoble ratings. '

6. Be consistent In row you rate beraviors, Do not vary ratings
with SLP’'s 1f the behavior demonetroted motches the .competency
level soeclfleo. -

7. Rate each comoetency separately os indicated by the mc)or heading.
Be careful not to lower or raise ratings by allowing separate
competencies to be rated together. -

8, Review all available data before assigning final ratings to
Individual ftems,

94




‘ 0bservotlon'Pr1nclple$ to be used wifh the SPAI

. QQQ’#QQQQQQQQQQQQQQQQQQQQQQQ’QQQQQQQQQQQQQQQ'QQQQQQQQ’QQQQQQQQQQ-QQ*QQ .

t

9, - chlllorize yourself’wlth all assessment components as quickly
as possible, including interview questlons, portfolio and
theropy observotion {tems,

10. Use accurate, disposslonote Judgement throughout the observation

~ process. Becoming certified as a data collector ultimately means
~becoming proficient as an objective evaluator of behavior,

I'Mowrer, Donald E., Methods of" Modlfylng Sgeegh Behovlors, o
Chorles Merrill Publlshers, 1977, p. u7 -

59
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The SPAI Interview - Training Procedures

'The interview is a critical component of the SPAI.. Of the 23 indi-

cators, two are judged solely on the basis of the intervieﬁ; judgments

-

.about eight other indicators are baqed partially on interview-reaponsea.
During school practice witn.the.SPAI'all'three_aaaeeament team membera
(RAC-DC, SLP trainee, and previously -trained SLP data collector) are’
preaentvatpthe interview. ThelSLP trainee leade'the interview by asking

* the preecribed queetiona andlfolloy?up_queetions; as appropriate. ‘Other’
assessment team members also may'aak'for elaboration or clarification.
This type of etructured asaeasment interview differa from‘the
diagnostic. informational gathering clinical interview to which you are
accustomed. The moat important difference deals with the ultimate pur-

pose for which the,aaaeeement'interview i8 used--that is, for making
jodgments about an individual’s_performance. 'Diagnoetic_interviewa. _
on the other hand, are for the purpose of gathering_information.to be
used in.making clinical deciaiona} theiinformation from.a diagnoetic
intermiev is not“judged an reflecting good or.poor,performance on the -
part of the respondent. With this difference in mind. the rationale
for the design of the SPAL interview. aa well'ae'the interview method

" to be oaed. ahoold‘be easier to understand.

‘The basic task of tne“interviewor is to obtain enougn information
to assign a perfbrmancc level~to the relevant indicator. Toward-this
end, the interviewer nust have the skill to put the respondent at ease

and to acquire eufficiently complete reeponaee. Important aspects of

these two componenta of interviewing are deocribed on the following

pages under the headings of Attitudinal Factors and Qneetioning Tech-~

nigueat

' -
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Attitudinal Factors

1.

2.

3.

4,

5.

6.

The interview ahould be held in surroundings‘ae free as poeeible :
from diatractiona and interruptiona. '
The interviewer ehduld be £riendly. emphathetic. and "iow'key."

The interviewer ahould be a good 1ietener.‘ Attentivenees. emiles

and noda of encouragement. and reaponaiveneae to humor are charac- |

| teristice of an-effective interviewer.

~The interviewer should not onenly portray value ju&gmenta on the

3

information_provided by the respondent. Even though a response may

~ warrant a low rating on.the SPAIL, the interviewer's reaction should

not indicate surprise or diaapprovaI;

‘The interviewer should minimize outward appearances of. nervous-
ness or impatience. Behaviors to be avoided include“fqot-ahaking.
“asking questions in a rapid aequence,-repeatedly checking ones

~watch and any other actions which would distract or pertqrb the

reepondent.

The interviewer ‘should maintain eye contact with the reepondent

. while'aeking questions. However, ‘eye contact_during answers should.

. . " . £ .
.be:intermittent in order not to intimidate the respondent.

Questioning Techniques

1.

The interview should begin in a positive but purposeful way.

,lntroductory statements should be made in a-pleaeant. unhurried

manner. Following is an example of an appropriate introduction -

\
f

!

to the interview:

We would like to talk with you briefly about your program of ser-'
vices and how you conduct your diagnostic and therapy activities.
We will ask questions concerning the items in the assessment in-.
strument. In most cases your comments will amplify the informa-
tion obtained from the portfolio. As you know, some items are
assessed on the basis of the interview only. It will be helpful
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2,

3.

5.

48
1f you will make your answers as complete as poséible and let us
" know if you are unsure of the intent of the question. Do you have
any questions before. we atart? : '

Ask quest:ons clearly. _Speak at a sldw‘cohversdtional rate (140

‘words per minute or'leaé). ‘Wait a few seconds after the_resbondeht'

has .completed the answer to the ﬁrevious queétiop_béfore:asking

. the next qgention.:

The assessor leading the interview shQulg allow émple opportunity

~for other assessment team members to ask clarifying questions.

Take notes on the ihte:vié@ form, using as mucﬁ_time as necessary

to record the pertinentfinfotmation-on'ﬁhich &our ratings will be

.baaed{

Follow-up questions ("probes') should be used for the purpose of
gainingﬁa‘sufficiently"complete'ahswer to rate the indicator.

Types of probgs:.

.a) If the'rgépondent indicates a lack of'understanding, questions

" may be re?tated. with‘minimal_fewordiﬁg.} However, rewﬁrd?hg |
should not increase the information contained in the question.
‘Repeated lack ofvﬁnderstandiné'oh'the part of the respondent}}
ptosably ihdicatep aliack'of adequate faﬁiligrity,with the

instrument.

EX 1: Q. Describe the procedures used to decide if a student
needs ‘indepth "evaluation. :

A. What do you mean?

Q. How do you decide-Awhat procedures do you use--to
decide whether to recommend a complete evaluation?
(acceptable rewording) -

EX 2: Q. How did you Qevelop your long range goals?
A. I don't ﬁnders;and exactly what you're getting‘at.

Q. Describe how you determined what your long range
goals would be? (acceptable rewording)

98
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b)_.If an aneﬁer is 1hcoﬁp1ete a simple "uh-huh" or etrentive
silence may result 1n the informant 8 giving additional 1nfor-
 mation. The 1nterviewer may also ask, "Can you tell us more." |
"flease g0 into more detail 1n your answer." or "Could you give
-an example?" | " | | | |
- » c’ A quesrion me& be restated with added emphasis.
| : Ex:' Q. ‘How do you develdp_your inrtielischedqie?
A;  The cohnty regulationskfor SLPe state the”scheeule

-has to be developed school by school and turned in
. to the Central Office.

l

Q.- (Acceptable probe) How do 1__ develop x initial
schedule? . ;

d) The interviewer should not "1ead" or cue the reepondeht.

—'_Ex: Q. How informed would you say your faculty is ef SLP

program service? ]

A. Very informed. | o B /

Q. How do they'recéive this 1nformation?'

: A. 1 try to inform them at the beginning of the echool
’ year. '

Q. (Probe) - o : | . | . b

(Unacceptable, probe): What do you do? 1I mean
handouts, inservices...

.(Acceptaﬁle.probe): Could you give mpre'detarl? '
e). The-interviewﬁr should not edrertently reetrict the scope of
the anewer.' .

EX: 'Q, How do'you develop your initial schedule?

A. I try to pick a time that is best according to the
student's classroom echedule.

Q. (Probe)

(Una. -)table probe) ‘What classroom factors db‘you
cons .er? :




. . . \
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| |
This probe is inapprépriate because it may imply
to the respondent that classroom factors are the' .

only factors to be considered. -

(Acceptable probe): Gould you“go into'more détail on how
you develop your initial schedule?

This ﬁrobévie appfopriate because itlis not.
restr;qﬁ}yet _The.régtatgment of the otigihgl
question as p;rt of the prqbe*gives the respon-
'dent an opporfuoity_to respogd uitiga;qu,on a _

broader basis than simply the classroom gchedule.

‘The intervigwer should not hesitaté to ask for clarification of

abbreviated test titles, uses of specific forms, :ambiguous

' references, etc. However, requests for specific explanations
'should be made after the initial answer is completed in order
not' to interrup@“the respondent 's train of thought.

'6..‘Do not fear silences during.the iqterviéw.~ Pauses should be wel-

comed as a feature of relaxed interpérépnal situations.

7. It-isinot nqéessary to react to every response. When.thevinter-

viewﬁr believes th&q,some.type of reaction is appropriate he or

she should use a commeht'thgt acknowledges the response rather

than a comment that expresses approval or disapproval.

" Inappropriate reactions:

"Fine!"

~ "Looks as if you're doing a complete job."

~

- "And that's all you get from the tests?"

Appropriate reactions:

"I see" : .
"All right, now... (next question.'

"To change the subject... (next question."
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83 The 1ntervrawer should not intetrupt“the respondent. Interruptions
| may not only break the train of thought of thedreEpondent. but may
also cause the'interyiewer'to miss 1mportant 1nformat1on. The'one
lsituation in which an interruption.ishappropriate is that-in which'
the respondent is giving a. lengthy irrelevant response.
9. The interview should be closed with a remark which indicates the
| termination of questioning and which does not expreaa -a value

\

judgment.

?

-

EX 1: (Inappropriate) . You gave really good answers. \he're-through
' - " now, . :

4

EX 2: (Inappropriate) 'You ve mentioned a lot of things no one -else
o ‘has. That's really good. Thank you. .

EX ): (Appropriate) Thank you, - If the others have no further
o questions, I believe that's all the 1nforma-
~tion we need (amiling) o

EX 2: (Appropriate) - That was the last question.. Thank you very
L . much. : : : : o

Althongh the SLP 1s not provided a.copy‘of'the Standard Interview -
_Questions. the areas to be ‘covered in the interView'are,deaignated-in
the instrument. At the end of eaeh rnddcator. referenEe is made to the
data source(s) which sho. .d be used in determining an appropriate rating.
Thus, theae 1nd1catora rated on_the hasia of the 1nterv1ew are eleariy

specified.

. - -
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Speech-Language Pathology Assessment Ixst urﬁnt (SEAL)

Standdrd Tnterview Qu.stlﬂns

I. A. How informed would -you say your faculty is of SIP program serv1cus7

r ' How do they receive their information9

(If not already answered) Ask: What is your role in providing this information?

I. B. How de you develop your initial scheduln

(1If. not already answered) Ask: What facp-rs do you take into consideration? -

t'ho receives a copy of the schedule?'
- ) - o - C

!

(If, "yes")'Ask: ‘Do you share it with, other people?

(Lf "mo", arrange to see the regulaf workspace before scoring this indicator.)
4 . .

lI. A. Describe the screening and/or referral procedures used to decide if a student needs indepth
evaluat ion,

s

E ' 6/83 - 1
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II. B. What gencral procedure do you follow cuce a stucent is relorred to you?

oo mamgy==

. . . . \ .

II. C. 'Do vou refer any of your studeuts to awulher specialist ia your schrol or in the gommunity?

(If "no") Ask: Why not?
(1f "yes") Ask: Can you give me an example?

Then ‘ask: How have you, or how will you follow up?
A , 1 :

ITI. A, Name thc tests or procedures you use most frequently with the dlfferent disorders areas and
' explain what information you obtained from each.

"1I1.. B.. Have you met with other school perSOnnel about specific problcmq con«ern1nb students in
' therapy?

(If "yes") Ask: Could you give examples of the persons you hdve ts 1ked with and rhc
problems discussed? v

How do you use this information? .

Have you met with parents about specific problems related to therapvy

Do.you give parents advice on how they can help their children at home?

(If "yes') Ask: Could you give me an example?

6/83% - 2
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Do you ever make changes duriung a thera;y session

(1f "yes") Ask: Could'yOU'give an example?

After completing & therapy session, have you ever found it nccessary to revise plans.
before the next session? _ ' '

C

(1If "yes") Ask: What kinds of changdé liaveé 'you made?

As you move from one short term objectlve to another, do you find it necessary to change
therapy procedures? ! '

(If "yes") Ask: Could .you give me an example?

On what do you base changes in long range goéls’

IV. A. How do you develop your long range goals for inaividual students?

(Examine documentation for 4 or 5.)

IV. B. No interview question needed.

Iv. C.

No interview question needed.

6/83 -.3
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- IV, D, Neo intetvieﬁ,quesclbh needed. .
ER S M T

+
o

V. No interview question needed.

VI. No interview queétion'needed}

e

g

e

- : o A e,

-~

VII., No interview_quesﬁion needed.

6/83 - 469




' ‘ SPAI Training Conference 54

B -In;crvicw Practice Check Sheet
lI» : ,
' S.P Trainee b | !
.ll ]

BN
b |§l: e
- | § 33 ~ Comments: |
' o Aftitudinnl !’nct.o‘rq
||' Lo NA I

, ) -2, Pricndly,.cmbatheéic, low=key. '_'
l | .3. . Good listener. - -
' : , 4 Lack'of. val.ue jpdguents.

| A '. S. Not ncfvéuo or impatient.

' "6, . Eye contact.

, Questioning Techniques
' 1 . Approéri;te .intfoductionl . |

| 2. Clear questioning (rate and pauses) .
' - 3. 'No:é-tnhng. | V.
. 4, Probing.
' | 3.  Pauses.
: 6. Reactions to respounses.

l 7. In’tcrruptionn. |
. — ' _ 8. Closing rcmrlu..
I

~ Atter the practice session, the form should be given to the trainec being
observed.

L9 . SPAP 8 (9/83)
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Interview Tape A

How informed would you sey your faculty is of SLP program
. services?

-At the beginning of the year, I explained my program to them.

Now, I was here last year as well. So probably, the reason -
‘they are most informed is because they know me personally.

Most of the teachers come and talk with me about specific pro-
blems, etc. This year I really haven't given out any handouts,
etc. but I haven't had any problems. They'll come to me with
a epecific question and I'll answer it on a pereonal basis.

How do you develop your initial echedule? '

'-Juggle and re-jdggle. When the child is staffed in I talk to

the teacher and try to find a slot that's appropriate for the

child. If none of the slots that I have open are appropriate

or if they conflict with especially math time or reading time,
then I have to re-shuffle some of the children. So, basically,
Just a lot of teacher cooperation there which I do have. Very
much. The teachers have beeneeuper here. : . :

- Who receives a copy of your schedule?

The specific student copy‘'is given only to the teechera involved

because it is re-juggled so many times throughout the year. The
principal and the secretary and on my little partition outeide :
this door there is a a copy of my time slot schedule -- where I am
each time of the day, Mondey through Friday.

‘I8 this your regular room while you are working in this echool?>

' Yes, but it is also the mathroom. And eleo it is shared by the

target teacher. Part of the materials there, the top shelf is

-hers. The boxes here are left here because she has no place left -

to go, and I said "Sure, bring it in." 1It's also used for various

. reading groups, etc. during the times I'm not there.

Describe the procedure used to decide if a student needs indepth

. evaluation.

The first grade teachers and the kindergarten teacuers ar= the
main ones we inform when we come in for the screening and we
often ask them to come with us which it's usually done iu the
hallway so the teacher is very much involved. And they've been
super about picking up things like that. Now, second grade and
on up there are problems, but again that's usually handled on a
personal level. All kindergartens and all first graders are
screened by the speech pathologists. Now the PTA does the hear-
ing and vision screenings. Any child who fails twice is seen
again on hearing and vision. Speech -- any child that I think
might have a problem I just check the appropriate column for at
that time -- artic, language, voice, stuttering, etc. And then
I go from there -- the 101, 102, etc.
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What general procedure do you follow once a student is referred
to you? :

My next step is to contact the parent apd let them know that it
has been done, I call the parent and let them know that I'm
sending home a form that is parental consent for évaluation and
that if they need me to I will notify them of the dage, etc.

And along with that goes the parental rights which is the 8 page
thing that I talked about earlier. Then, that's sent through

U.- S. Mail to them. When they return that, and only then, can I
g0 in and pull the child and bring him in for teeting. From
these, if there is a problem and I can justify it/ ‘by the 125 SLP
form that we fill out, listing the results of my: ‘avaluation then
we send home the parents notification of let's gome in and diecuee
what I found and: they again say.'Yes, I will come" or "No, I won't

 >me." . Then that's the next step == they come: in. If they agree
. to the plecement. we write up the minutes exectly as it's stated

by the teacher and by anyone else involved =--' the teacher, the
parent -- any other teacher that might have had contact with him.
And we use 3'basic areas: social, behevior; and academic. We go

"through all those. I explain the testing yesults. Then we write

up the exact program we will use. And as of this yeer we have to

:_ write up the program that ‘rery day with parent. If I'm going to

do language -- and exactly how I'm going to implement it. Long
term, short term goals and the parent gete a copy of all of this.
Any teecher working with him also gete ‘a COpY.

Have you referred any of your etudente to another epecieliet? '
Conetently."
Can you give me an example? . )

0.K. There was a child who wee referred to me earlier in the

. year and I went through the dsual procedure. 1 went to teacher
-and we started talking and the more she talked it seemed to me

that the child's basic problems sounded more L.D. related. I
then explained the differences between the speech progrem and

" the learning disabilities program. -And I said why don't you

pull in the L.D. teacher and let's see who's more appropriate
to.give this 101 to. We both use that same form. She had it
filled out =- she'd given it to me. So that's exactly what we
did. The L.D. teacher became involved then and we decided it
was much more appropriate for learning disabilities to handle
the child than it was for me. And then as I explained earlier
to you, there was a case when they referred to me a child they
were seeing daily. They wanted a more in-depth language eval-
uation and she said to me "I don t feel that good about language"

‘== and that's so good because we're really honest about that --

"Would you give her the language evaluation and report back to
the parents?" That's exactly what we did. And I put down my
justification for her not being involved in the program because
behavior disorders were serving that child adequately at that

‘tima, and we explained to the parent that everything would be"

kept on file, and if later we would decide that the child. shpuld
be placed in language as well, then we could work that out.

.1
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How will ybu follow-up?

I1'11l check back with the B.D. teacher and the clasaroom teacher--
informally.

Name the. tests or procedures you use most £requent1y with the
different- disordor areas and explnin what information ~you obtain
from each. .

For articulation evéluations.l use the Goldman-Fristoe or: the
Templin Darley. Both of those tests tell you which sounds the
student has in error and whether there is any position in the

" word that the student has the sounds correct in. For language

".telting I usually use the PPVT for evaluation of receptive lang-

uage or mayhe the TACL. But ut the TACL can't be used with children
above the second grade so that's when I use the PPVT. If I want
to compare expressive and receptive language I might use the Pre-
school. And if...

The Preschool?

The Preschool Léngua Séale by Zimmerman.

There are several tests with "preschool" in the title. I wasn't
sure which you meant. Go on. -

A . <
‘1 was saying that if I get an older child I would probably use

parts ‘of the Detroit--it has a lot of different subtests to choose
from, and it's about the only thing that can be used with older
students. .

wOuld\you give more detail on the use of the subtests on the
Detroit?

One of the subtests is Oral Directions, and I use that one to see
if they can understand what is said to them. Then there's a Repe-
tition of Sentences subtest that tests auditory attention span.
And one of the subtests I use most is the Oral Commissions, where
the child has to follow one instruction, two instructions, three
instructions, or four instructions, just to see what his abilities.
are in that area. I use the information from the Detroit to look
for the student's strengths and weaknesses. Then I will work on
the weak areas.

How about your use of th» other testing results?.

Oh, you want to know about all of them. O0.K. Well, the artic.

. results, naturally I use to decide what sound to work on first.

I usually pick the one I think will be easiest for the student.
I also use test results done from time to time to get an up to
date idea of the student's overall improvement in articulation

‘because a lot of the time sounds improve that you're nor working
“on. Let's see, I also talked about...oh, the TACL is a receptive

test 80 I use that information to see if there is a problem in
receptive language as well as in expressive language. If there
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19. then therapy objectives are written for receptive language.
The TACL can be broken down into the different parts or aspects

- of language--like vocabulary and syntax and tells you which re-
_ ceptive language areas the student is weaker in. 0.K., then the

Preschool. I think I said it has receptive and expressive parts.

That's what I use it for mainly is to see if the child only has -

an expreesive language problem or lias both a recep'ive and expres-

. sive problem. Also of course, it tells you=-I mean- helps to tell

| ~ you whether or not he hee a lanauege problem period.

Have you met with co-workers or parents about specific problems

concerning gtudents in therapy?
’..

' Yes.

Could you give‘examplee of ‘the persons you have talked with and

"the problems discussed?

Well, many times thie*year I've talked with teachere about how

. the students were doing in the classroom. There's one student

" . in particular--a voice case--that is working on not talking loud.

1 check with that teacher at least once a week. And there are
several parents I.call regularly too. Especially the parents of
one of my B.D. students who has really bad tongue thrust. We've.

- been trying to work alot on a home program that will help.

How do you use this {nformation?

I use what the teacher tells me to decide how well the student

" 18 meeting the therapy objective of not talking loud. I used -

what the mother told me to decide whether it would do any good
to continue working on the tongue thrueting problem.

Do you give parente advice on how they can help their children
at -home? .

Often 1 do, yes.
Could you give an example?
Like I said, I talked with the parent of the B.D. child, but also

last week I met with parents of two children I've just enrolled
in voice therapy--1 have a lot of voice cases here. I talked with

. them about what things children were dolhg that were causing the
voice problems and tried to convince them that they needed to help

the children do the things--or not do the things at home that were
bad for their voices.

Do you ever meke'chengee during'thefapyl

Constantly. |

Could you gipe an exemple?

I often change the criterion level for articulation cases when I

realize that I am expecting too much--then later after more prac-
tice and maybe trying another approach, 1 may be able to raise the

- criterion again to, say, 95 or 100%.

- e
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After completing a therapy session, have you ever found it
necessary to revise plans before the next session? .

Yes |

What kinds of changes have you made?

' Mostiy in techniquee.of“teaching. When one thing hasn't

worked out you know you need to change and sometimes you
don't know right ‘at that point what to do. So you think
about it, read, or ask someone for advice, then change
plans for the next session.

"As you move from one short term objective to another, do you

- find 1t necessary to change therapy procedures?

Then too, yes. I do.

Could ‘you give me an example?

_ The same. procedures aven't appropriate for all short term

objectives. In articulation therapy your first short term
objective might be the /f/ sound and the next, the /r/ saund.
You can't teach them using the same procedures. The /f/ 1is
easy to imitate for example, but the /t/ isn't. )

‘Oh what do you base changes in long range goals?

On student progress. I consider how the.et&dent ie progressing.
Sometimes progress is so slow that the next long term objective
needs to be made a smaller etep--you see what I mean? Or vice-
versa.

0. K. How did you derelop your long range goaia?

These are kept really very general in the school eystem I think
for the reason that we have a large turnover of therapists in

 and-out. The long term goals are of course what we ultimately

want for the child so it's usually 90% criterion on each of the
things we've checked as being problem areas.
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Interview Tape B

How info med would you say your faculty 1s of SLP program
service

1'd say they were well iaformed. and I say that because I often
get snggged in the halla about "I've got this kid I really need
for yog to listen to!' I think they are very much aware of what
goee ﬂ and real cooperative.

I ' . )
How dq they receive their 1nformation?

It wa really vord of mouth. I don't know 1if you know but our
county has been doing this for 25 years, so it's pretty well

'eat lished. They re pretty much aware of it anyway.

| \do-you develop your-initial schedule?

I made up a schedule at the beginning of the. year with everybody lwﬂ,_;;;;_
who I'm aware 18 going to be coming to speech that was a carry~
over from last year. Then I arrange it ;o,where’IfIEuita me. *
Then I go ask the teachers if it-suits them. If it does, fine.
If it doesn't, we : €1t around until it works out.:

i

e

0.K. Well, for one thing it depends. If I want a group, I try
to make the group of the same age with the same type of problems.
Then in scheduling time wise, I try to make considerations for
P.E., for music, for special things as well 'as for particularly.
reading, math. I don't like to take them out of any of those
things. : ' ‘

Who gets a copy of the schedule? |

The schedule over on the wall, nobody has a copy of but' me.s The
teachers all know when their children are coming and so forth.
The schedule my principals usually get are just what schools I'm.
at at what time during the week.

Is this your regular room while you are working in this school?

Yes.

Describe the procedures used to decide if a student needs indepth
evaluation.

Mostly By referral.

What general procedure do you follow once a student is referred
‘to you?

First of all, the student is usually referred to me by some tea-
cher, principal, parent. At that point, I cannot evaluate the
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-referred to L.D. but that they haven't placed her on their 'caseload
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child without the parents' permission so I send home a.permission _ .
slip, 0.K.? That is signed and returned, then I see the child for _

.. evaluation for however lorig it takes. It may take two days, one

day, it just depends on the problem. And then I contact the parent
again and say "I've seen Johnny for ‘an evaluation and I'd like you
to come in so we can discuss the results." And at that point they
come in and we discuss the results and decide whether or not they' re
coming to therapy and write their Individual Education Program.

'Have you referred any of your students to another apecialist?

I have referred one to an L.D.. teacher but not particularly for...
like an eye specialist or anything like that.

‘On the L.D. etudent you referred-could you give me more information

on that?- \
\ .
The testin@ showed that she was weak in the auditory memory area.
Because of that it made me wonder if she was getting serviced in
another area beside speech. 0.K.? 1 was trying to decide whether
to take her into the speech caseload. I figured that if she was
being serviced by L.D., I was going to let the L.D. people:take
care of that and not speech since we have enough people already.

How_will you.follhw up?
I have already checked in her folders and noted that she has been

yet, .so right now I referred her again, and she's in the process of
being tested. . : :

Name the tests or procedures you use frequently with the different
disorder areas and explain the information you get from each. '

O0.K. One'is the Developmental Articulation Test by Hejna. 1It's
just a group of pictures where different sounds are tested in
different positions. Initial position, medial position, final
position. An example would be if you are testing for the (p)

you would have pig, paper, and cup-it's in all the positions.

You point to the picture and say ''Tell me what this is." You

go through all the sounds, 0 K.?

b

OOK.

Similar to that for artichlation is the Goldman-Fristoe Test for
Articulation. It's just a picture test-same idea. For language

. of sentences do they use when they are talking with me. Do they

- Do they put in all thé right words at the right time. How long

‘lated and non-related words, test for opposites, same-different,

testing a lot...and for artic. too, I just use the speech sample.
You know, what do I hear when I'm just talking to them. What kind

use the past tense, future tense; do they use the correct syntax.
are their sentences? Do they use complex sentences? But then

there are language tests. Basically I use.the Detroit to test a
lot; that has 13 subtests that includes auditory memory for re-

77
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following directions, things like that. Wait a minute, I have
more. I do have rating scales for rating voice and for rating
fluency, and it has a variety of questions that you would ask
that person as an individual. How they respond to their own .
_stuttering--how do teachers respond; how do parents respond.
- Those are actual tests. Gosh. there are 8o many.

III. B. Q: Have you met with co-workers or parents about specific problems
concerning students in therapy?

A: Yes.

Q: Could you give examples of the persons you have talked with and
the problems discussed? . .

A: There have been so many it's hard to remember the specifics.

' Almost everyday 1 talk with somebody about one of my students.
Let's see. I have a stutterer that I talk to his teacher about
at least once a week. Mostly, I see her in the hall and stop
and talk with her about his nonfluencies and how he's handling
them.. As far as parents are concerned, I guess I talk to three
or four a week about special problems or homework.

¢ Could you go into ‘detail about the special problems?

¢ Well, this one third grader I have that has an articulation

problem--she's very shy, and I've talked with the mother and

also with the B.D. teacher about her. With the mother, I was

mostly finding out what kinds of situations she talked the most

in and what kinds of things she liked to do so I could have some

things to talk about in therapy with her. ' And also maybe some

bad situations so I could talk to the B.D. teacher about maybe ) '
" what the mother could do to make her willing to talk more. I v o
-felt she needed that. Anyway, then I talked with the B.D. tea-

cher, and she told me some things to tell the mother. That was
i about three weeks ago so.1l don't really know yet how much good

it's doing. ' o :

Q: How do you use this information?
A: I use it to plan what I want ro do with the students.

Q: ‘Would you give me another example of giping a parent advice on
how ;hey can help a student at home?

A: O0.K. The day before yesterday, I spent about thirtylminutes
with a parent telling them and showing them how to work on pre-
positions like over, under--you know.

III. C. Q: Do you ever make changes during therapy?

A: Oh, yes.

B G S b B O G G G O G G G G G G EB
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Q: Could you give an example?

A: I do it all the time, almost every session. Often I stay longer -
on a step than I had intended because I think the student needs
more practice. Oh, one example is in a language group I have.
There are three first graders in it. The last time I had them
I changed my materials in the middle of the session because one
of them brought in an ant farm, and they all were really distrac-
ted--so I just used the ant farm instead of the pictures I had
here to use.

Q: After completing a therapy aeaaion. have you ever found it neces-
sary to revise plans before the next session?

A: That's hard to say because for most students I make specific plans
from one session to another. But I guess I do have in mind what I
- will do for several sessions at a time, and I do change that a lot.

Q: What kind of changes have.you made? -

A: Well, moatly it's whether I can go to the next step as I had planned
or whether I have to stay where I am or go back to a lower level or
change how I'm trying to do it. Like 1f I'm trying to teach a sound
and the student is having trouble, I'll have to come up with some
other way. : :

Qii As you move from one ahort term objective to another, do you find
it necessary to change therapy procedures? ,

A: Yes.

Q: Could you give me an-example?.

A: Let's see...for the articulation case--the third grader--1 was
‘talking about. I changed her short range goals to include work-
ing on her willingness to talk instead of just working on produc-
‘tion of sounds.

Q: On what do &ou'baae changes in long'range goals?

" A: On what I've found out about the student and the problem. Some
Jof it would be based on test results and a lot of it on formal
‘things--what I get to know about the student.

IV. A. Q: How did you develop your long range goala?_

A: From my:evaluation findings and from what. was said in the IEP
meeting.

- . ) .
.




Interview Tape C ' ;

‘s

I. A, Q: How informed would you say your faculty is of SLP program services?
A: Very informed.
Q: . How did they receive their information?

A: Ve discussed it at a faculty meeting at the beginning of the year.

|

Q:. What was your role in providing the information?

A: There are two therapists here. and she had been here before so 1

".was just mainly introduced at that time, and she was the one that
explained how the referral system would be set up, our evaluation
procedings which would be going on at the beginning of the year
and then, you know, when we would be beginning therapy and how
that would work.

I. B. Q: How do you develop your initial schedule?“

A: Discuss with the teachers, find out what the other therapy schedules
are; we have motor and music. I like to find out what times they're -
doing language in the classroom, you know, that language particular
activity and try not to take them out then.

What other factors do you take into consideration?
A: Uh, about ‘when to schedule?
Q: Uh-huh.

A: The little kids I like to see in the morning. They do a lot better,
before lunch. And also talking about having to get on the bus now,
they need to be in the classroom so I usually stop therapy a little
bit early, you know, not go right 'til 1: 30, that has to be consi-
dered and - around the lunch schedules.

Q: Who receives a copy of your ‘schedule?

A:  All of the teachers whose kids are'on'it. Since we have two thera-
- plsts here and so I don't see a child out of every class, I only
give my schedule to the ones I'm involved with, . .

a

I. C. Q: 1s this your regular room while you are working at this school?
A: Yes.

II. A. Q: Describe the procedures used to decide if a student ‘needs indepth
' evaluation? ‘

A: Here the teachers refer. We have a lot of referrals. The children
have been to DeKalb Evaluation Center or to Coralwood Center for an
evaluation there already. They've been identified as needing further
evaluation of a possible problem or that they do have a problem and
at that point they're usually just put on bur waiting list, but then
we get those reports here and follow-up on them. Then for screening

i N




a whole class or grade. we first usually give one test maybe from
. each different category in terms of auditory comprehension, verbal
expression... We alwaya give a language sample at the very begin-
. ning.” I think that's a good way to look at overall 1angua3e skills,
* - . An articulation test, if during the language testing it's apparent
that he, just by observation, that he needs one. At that point then
we would look at those and decide, look at the items themselves, and
find out what areas he' a breaking down in and if more indepth test-
ing is needed. Then we'd go on to the ITPA. It has several subcate-
gories or memory and visual reception and association and other, pull
in any kind of test we can find to need, .you know, further identify -
where the problem is, where the breakdown is.

- II. B. Q: - What general procedure do you use once a student 1s referred to you?

At Before teating. I would want to talk to the teacher to find .out what
. she thinks ‘about it. Then I do the actual testing--for various pro-
blems--but only after the appropriate contact is made with the parenta.
the placement committee meets. :

1I. C. Q:',Have you refdrred any of your atudents to another specialist? -

A:  Sort of. He, uh, I couldn't eXactly refer to a neurologist, but I -
- made a suggestion to the parents that they might want to have that
checked out to determine if there were that neurological involve-

ment, you know, a factor in a severe articulation problem.

Q: Have you followed-up on the referral?

"A: The mother asked me to send something to the doctor. .I wrote him
. @ letter explaining our' results and our concerns, aud it's still
in the process of being. The mothew's taking care of it at this
point. . : : - : ‘

Q: 0.K. .,
- III. A. Q: Name the tests or procedurea you use most: frequently with the diffe-
rent disorder areas and explain what information you obtain, from each.

A: 0. K. The TACL, the Teot of Auditory Co@prehension of Language. is,

. I like that a lot., It's a good screening’ sort of instrument because
it covers everything in terms of syntax, vocabulary, sentence struc- ,
ture, verbs, plurals. I use the Peabody Picture Vocabulary Test a
‘lot in terms of receptive vocabulary also. but we have to be careful

~with that .here because it's not standardized for a lot of thoupopu-~—~—“‘—
" lation here so we have to think about that. The Zimmerman Preschool
Language Scale, I use that a lot because it deals with different sorts
of items than the other tests do. I try to pull from a lot of diffe-
rent tests that have varying items in them. This, the Preschool
Language Scale, covers fiore school skills, colors, number concepts.
It goes into memory though and some articulation in it, verbal ex-
pression, you know, opposites, being able things 1like that.

III. B. Q:' Have;you met with co-workers or parents about apeoific probiema
concerning students in therapy?

. . . . .

'A: Yes
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Q:

Could you give examples of the persons you have tal .ed with and
the problems discussed?

Several times we have involved parents in the therapy program and
it's been very successful. A pargnt ‘discussion group was held
weekly to talk about general guidelines that parents could follow
at home. Those parents who did come seemed to be very interested
and looked for ways to help. I think that our staff members bene-
fitted from it too because it made us more familiar with the home
setting those students live in and with what help we. can expect
from home...which isn't much most of the time. It does mean a lot
when it happens though, ' ”

th:else do you_;alkvwith:about specific student problems?

Mainly teachers, even though sometimes I need to talk with other
professivnale. Quite often the teacher will be your main source
of monitoring or follow-up on a student.

How do you ‘usr: this information?

What 1 find out should affect my planning, the goals I get...
the more 1 know, the better job I can do. o

Do you ever make changes during therapy?
Yes.

Could you give an example?

With my caseload, reactions to therapy are not always very predic-
table, so I often have to change the technique I'm going to use--
often in the middle of a lesson--but I do that only when I feel a
change is needed, of course--and sometimes changing doesn't help.

After completing a'therapy gession, have you everffqund it neces-
sary to revise pians beforg the next sgasion?b )

Oh, yes. In fact most of my planning is done betweea sessions.
And it needs to be that way. I car plan much better after I've
seen the way they respond to the past lesson. So I often change
methods, materials,; activities...from one session to the next.

As you move from one short term objective to another, do you find

it necessary to change therapy procedures?

Yes.

Could you give me an example?

Just like I just said, the information I get from one mession
definitely influences what I can expect later. So my next objec-

tive is, or at least should be, influenced by how well we met the
last one.
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On what do you base changes'in long range goale?

How well I get tu know the student, how well he responds to therapy
daily and over the long run...several factors...how the student...
1f he changes during the process of therapy--his motivation, test

results...s0 many things... We get feedback from other therapista...f N
we observe each other periodically so they often can add to what you

know about the student.

K]

. How did you develop your long range goals?

Looking at the test, and. ong range is juat the general area of
»eicher it's articulation o 1: 8 language, and if it's language

" or fluency or voice, I haven't mentioned any of those because I
don't have any of those kids at the moment. In terms of language.
I would make, I make my long range goals very broad. I mean, I
don't even include in them either, what area of language is,

. either receptive or expressive or both in language.
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.;Interview Tape - D

How informed would you say your faculty is of SLP program
services?

I would say they're informed extremely wi:ll right now. With
public education laws as iy, the ipsarvices ihat have ocrurrad
1a the last couple years on speech therapy so even. though we
have a very large faculty here, I think they're pretty well
informed as to where to go, who to see, and how to make a re-
ferral. . .

What was your role in providing this 1n£orﬁation?"

I had no role at all.

IO.K.

I'm a new teacher. Everyonc did it before me.

lAlright. How do iod develop your 1n1t1a1.schedu1e?

What I do is collect all their schedules at *he beginning of
the year or at the beginning of the quarter and try to make
out a schedule that coincides with their classes and with my
achool's, being that I'm an itinerate teacher traveling a-

- round to three different schools, and it's a very complex job

particularly at the high school level where you have d.fferent

quarter changes, different schedule changes, different time

and bell changes in each of those three schools, and that's a
very difficult process. Frobably the most difficulty I have.

what factors do you take intO'cdngideratiop?

Oh, what the kid's doing in the clavsroom and that_sott of ;hing.

Who receives a copy of the schedule?.

My lead teacher, my lead assistant teacher, principals, secre-
taries, and I urually give a copy to most of the special ed.
teachers in eac.: schonl because it svems like I deal with a lot
of thet- utudenta 80 it's kind of heipful to them.

Is this your regular room while you are working at this school?
Yes.

0.K. Describe the procedures used t. decide 1f a student needs
indepth evaluation. :

Uh-huh. I would say what usually huppens, unless a child is (n
a continuing caseload where he meet:t therapy from, the previcus
year, of course that's how caseloads are established so I know
that I'm picking up someone from next year that's been recommended.
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Most of it 1s done on a referral basis where a teacher within a
school says hey, I think that so-and-so has a particular speech
problem, and he needs some help. At this point, referral pro-
cess is started. Parents are contacted, and after all those
things are completed then the diagnostic and evaluation proce- -
dure is then put into place, Except for our hearing screening
where in this county for example this year we are screening par-
ticular grade levels and everyone is screened. It's a mass screen-
ing devire. I believe the eighth grades and twelfth grade 1is
being screened, but hearing is done a little differently. right,
because it is a little different.

L3

II. B. Q: What's your procedure once a etuﬁent is referred to you?

A: The first thing that is usually done 18 I have to fill out a
particular form, 105 and 101, and what I have to ¢o is send
the forms home to the parents saying that the child has been
referre! for speech therapy and that they're informed of all

~their rights under the laws end so forth and that they would
release thi~ child to me for a period of time for testing and
evaluation to determine, you know, if in fact he does-have a
communication problem, and he should be referred for therapy.

OOK.

: fCauee sometimes I get referrals and they're students who need
therapy and some that do not so it's a lengthy process. -1
think it works, but it seems like there are a lot of forms

you need to fill out, you know, and a lot of procedures that
sometimes take a little time as compared to old speech therapy.
They started the next day, and that doesn't happen anymore.

II. C. Q: Have you referred'any of your students to another specialist?

A: No; no I haven't. I haven't had any students where I have had
to do that. I know that I have several students who, you know,
have been under referral before. but I have not had to make
referrals myself. _ A ~

ITI. A, 7 Name the tests or procedures you use most frequently with the
different disorder areas and explain the information you obtain
from .each?

A: Right. County has a pretty good. diagnostic and testing equipment.
At high school level, we've been trying to find a very good lang-
uage test. More recently, being that I'm new speech therapist here
in this county, the Detroit Language Test Test has bee~ -eally fine, and
1've used it about two or three times an’ it u.ems to be really
helpful in identifying, you know, certain problems of language, syn-
tax, morphology, and so forth. I would say that other than that we
have a lot -of good profile scales for voice, for stuttering. We use
a lot of the traditional tests for articulation, the Goldman-Fristoe:
and I'm kind of se.rching for tests right now too; I have some that
I've used a lot in the past, but I'm still using those trying to
find some new ones too. But we have a large selection of tests so
that if chere is a particular problem, we can at least go and get
ahold of a good test and evaluate. This information helps me in
everything I do to plan for the student's therapy.
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Have you met with cn-workers or parents about specific problems’
concerning students in therapy?

Sure

Could you give examples of the persons you have talked with and
the problems discussed? :

Well, last week I talked with two parents about how their kids
needed therapy--we have to do that you. know. -

. ‘Could you give other examplce?

~ Let's see, I'vé called one parent because the child kept on not
- bringing in his checksheets. He would ‘say he left them at home,

80 I called the mocher to see about it.

How do you use thie~1nformation?

Well, when I called the mother she told me that he hadn't been
bringing any checksheets home so I quit giving them to him.

Do you give parents advice on how they can help their children -
at home? A : : \

‘Sometimes when I think 1t would help. I mean, with a lot of

parents it wouldn't do any good.

Could you give me an example?

I've sent practice sheets home for one child with an afticulation
problem, but I'm not sure whether the parents are helping with them
or whether he just. you know, practices on them,

Do you ever make changea during therapy?

Oh, sure.

R}

'CouldvyOu‘éive me an example?

Almost every session requires some kind of changes. ~Unless you
know, you're at a place in therapy where either the student sort
of isn't going anywhere much and you have to keep on repeating

_the same thing.

“After completing the therapy session, have you ever fuund.ic

necessary to revise plans before the next session?

Well. ‘not really I guess because 1 usually don't make plans ex-
cept for one session at a time eo I just plan a eeeeion from what
happened last time.

As you move from one short term objective to another, do you find
it necessary co change' therapy procedures?
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l guess. but this is my first year, and echool hasn't really-

"been--I mean it's been just about four or five weeks since

therapy started so I haven't had to do much of that yet. But
when the students start reaching those objectives I will,

On wﬁat do you base changes in long range goals?

Like I said. there really hasn t been any time for that. For .

most of my students those had been written last year so it
will be a while, you know, before they get changed. I know

- there will be several that I'll need to change the long range

goals for at the end of the year, but now we're still on the.
old ones. N

>~

-

How did you develop your long range goals? |

Mosf of them weré deéeloped for me. ‘Ah, no. As I've said
when I came here as a new speech therapist this year, most

~of the caseloads and the students that I had *“he long term

goals were written and established or 1like re-reviewed or
established at the end of last year so thev were there for
mec : '
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Interview Iape_E

How informed would you say your faculty 1s of the SLP program

.services?

They' re pretty well informed. They know all the referral pro;
cedures and ask me questions if they have any questions about

-referring a specific case. either my services or somebody else's

services. In general. I' d say they're pretty well informed.
What was your role in providing the 1nformation?

I did not have faculty inservices per se. Our special ed coor-
dinator for the school had and there's been handou:s through

the teacher mailboxes.

How do you develop -your. initial schedule?

I try to work it out the best I can with the teachers. ngo

to them, work it out so it's not interferring with music, PE,
lunch, and breaks, and so they miss as little of the academic
areas as possible. . :

Who gets a copy of the schedule?

I'don't give them--the principal has a copy. But I don't give .
out my schedule. I let the teachers know when their.kids are

" .coming to speech and they have it written down and everything.

And the students, for the most part, I have to go get them.

The teacher doesn't have a clock in her room or anything - the
child won't know when to come - but some do come on their own,
if they are aware of the time and everything - the days Qf the:

~week and when they're supposed to come.

Is this- your regular room while you are wcrkingrat this school?
Yeah. | ' |

Do you share it with other people?

No. |

Describe the procedures used to decide 1f a student needs indepth
evaluation.

0.K. For this year, for kindergarten, rcadiness, and first gra-
ders, We screened all the kids in those 3 grades. It took a long

. time and we finally finished maybe a couple of weeks ago. We gave

them a real simple articulation test and then a language battery.
It took maybe 7-8 minutes per child. As far as the older grades,
there isn't a screening right now, but the teachers refer them
and if they don't need therapy I explain it to the teaciuers. If
they do I start them into the due process procedure. After the
initial evaluation, I would - depending on the problem - give I
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guess a full battery - like an articulation test - I'd give
them the Goldman-Fristoe Articulation Test. A language test,

,_depending on the age, ~ the Preschool Language Scale or 1if

they're older, maybe parts of the Detroit Learnigg Antitude
Test or the Utah Language Test. In that I'd get a speech

'sample hopefully on tape and I would listen for fluency -

if there was any kind of stuttering problem - voice problems.

- 1 would give them, an oral peripheral exarination of how well
~their mouth is functioning. And then just engage in some
. general conversation to see how well they can generalize con-

cepts - things like that.

What general procedure do you follow. once a studeht is referred
to you?

0.K. They're referred by a teacher. I would go call parent
and see if I could just talk with their child briefly for a
couple of minutes. If they say yes, I would. I would talk
with the child and . if I think it's necessary, just from that
brief conversation, send home the parental permission for |

.testing and get that back and have their hearing and “ision

done. Once that was completed I'd bring them in here for
that battery of testing.

Have you referred any of your'students to another specialist?

No, I haven't had a need to this year - I have in the past
referred for LD or MH.

Could you give me an example of_how you follewed up?."
Uh...Well let's see. Last year there was a student when I was

in another county - just - it took them a long time to grasp
things and so - and from some results of the DTLA I gave him,

‘I think that he might have a learning disabilities problem,

80 I initiated the placement there. You fi1ll out the form
for learning disabilities - I can't say there was any follow-
up because it was at thie end of the ‘year last year or towards
the end of the year. But I did my part and they hadn't at
the end of the year tested him yet for L.D.

Name the tests or procedures. you use most frequently with the
different disorder areas and explain what information you ob-
tain from each.

Likc for the articulation I would use the Goldman~Fristoe test
most often. There are other articulation tests that can be

used for proficiency of how they're saying all the sounds cor-
rectly and how they put them into speech. Sometimes they can

"do the words very well but when they put them into speech it

breaks down. And you might want to use the conversation part
of -the test or the sentence part of the test to see how well
it works in conversation and in the articulation part also you
do the oral peripheral to see how well their mouth is function-
ing and if they are capable of making the sounds - tongue top
movements, things like that.
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Q:

Could you give me an exam;ye?

OOK.

Language - you can generally see that a lot in their grades in

class., The teacher can help you out a lot there. I would, of

course it depends on the age again, perhaps the Preschool Lang-
uage Scale -~ the Test of Language Development, it's real good -
it's more of a general test. Lt | has several areas from which
you can pull auditory memory or grammar areas.. And then you
get another test, the Auditogy,Cq;prehension Test for Language

‘to test different concepts. Let's see. 'And all that would in-

dicate how the language skills are functioning - how well they're ‘

_processing. Give expressive areas - how well théy can say what

they're thinking about. Receptive for their understanding dif-

‘ferent areas. Almost all test results can be uysed to decide if

a student needs therapy, so that's what I use At for first--to

decide what recommendation to make. .

Have you met with teachers-or parents about gpecific problems?

Yes, quite often.

Could you give examples of the persons yo have talked with 2 d
the problems discussed?

Several times I have talked with a teacher who sends one or more
children to my class--to discuss the child's progress, ask the
teacher to monitor his speech behavior' in class...and most of
them are very responsive...to a degree.

How“do you use this 1nfo;mation?

A teacher can usually give information about a child that I would
have difficulty getting any other way...like his behavior in
class...l need that to monitor his carryover...to decide whether
he needs more direct work with .

Do you give parents advice nn/ﬂéw they can help their children

at home? . N

Yes, but not very often. // L
/ - . . ,'

One parent I remember was’ very 1nterested in how well her son
was doing in therapy...aimost too interested...l felt she was
probably pressuring him/too much at home...s0 when she asked
what she could do, I 3ied the appointment to counsel with her
about what she should/and what she shOuld not do!

/

‘Do you ever make chAngesﬂduting thetqpy?

During a theta§y sess1on?'

Yes.,

Yes, sometimes.
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Could you give me an example?

Well, ‘just yestefday, in one of my artic grOups, 1t was obvious

that 1 was getting nowhere with two out of the three boys I was

working with...the task I chose was too difficult, so rather
than wasting their time, and mine too, I switched back to what

- we had done che last time and started modifying that...it worked

fine. !

/

After completing a therapy session, have you ever found it neces-
sary to revise plans before the next session? J

Yes...In fact, I QOn't ‘plan for the next session before the cur- .
rent one is finished...And then, obviously, my plans are based

“on how well the student was able to achieve that lesson's objec—

tives. )

As you move from one short term objective to another, do you
find it necessary to change therapy procedures?

Not usually...I tend to stick with those things that work well
for me in the past. I used to try most everything that came

out new, but I quickly found out that theﬁe were certain proce-
dures that tend to be most successful, so I use those repeatedly.

On what do you base chsngeswin long range goals?

Well, on information I get from therapy results, from any further
testing I've done with the child...Maybe just from knowing the

- child better I will change to what I think is a more realistic
-goal for him. - y

'How did you develop your long range goals?’

Uhm. ..Generally, just determine with the parent and the teacher
what you want their ultimate goal to be. If it's articulation
you want them to produce all the phonemes correctly. And, uh,
you know you pick the highest level where you'd like to see

them and then work from there.’
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Interview Tape F

- I. A. Q! How informed would you say your faculty is of SLP program services?

'A: The faculty here always stays very well informed cause I'm here
‘ three full days and two half days and, like at- the beginning of
the year, I explained the services that are offered and consult:
with the teachers, you know, everyday on an informal basis so
.they know what I'm doing, who 1 see, and what type kids I see.

I. B. Q: How do you develop your initial schedule?

A: With great difficulty (laugh). What I do, the ones that are
. 1dentified from the. previcus year plus the ones who have been
~identified through referrals and screening after the evalua-
tion and the decision to place in therapy, I have to get out
a copy of the remedial reading group (their class schedules)
and try to group children with children their own age, with
the same artic. errors, or the similar language type group
~and consult with the teachers and give them several options

and then devise a therapy schedule. -

What other.factors do‘you take into consideration in your scheduling?'

- A Well, I like to, if I can, I don't like to take the primary grades

' in the morning when they're having reading. I try not to take them
from their activity period, primarily in the afternoons, but I can't
always do that. And I don't 1like to take them from their, I never
take from their remedial programs like math and reading. So what-
ever the teacher feels is the best time is usually what I decide to
do. :

Q: Who receives a copy of your schedule?
A: The weekly, the one that 1 gave you?' ) )

Q: Uh-huh. - -

L

A:, 'Each teacher gets a copy which they post in the rooms to remember
when to send the kids. The principa: has a copy, and I have a copy.

I. C. Q: 1s this your regular room while you are working at ;his school?
| A: Right.
Q: Do you share it with other personnel?
A: No.

II. A, Q: Describe the procedures used to decide if a student needs indepth

evaluation.’
0

A: At the beginning of the year I talk with all the teachers during
a faculty meeting to describe the screening program I will use
and the part they will play in 'it. I go over the referral proce-
dures, about how they can listen to the students in their room




17

and then refer any to me who they notice sounding like the speech
patterns I've described to them. I either play tapes or imitate

all the major types of speech and language problems for them so -
they will know what to look for. I'll then follow the usual due

process p. :.ure in arranging to test all those who are referred
by the teachers. I also test all second graders every year--just
at a screening level--to find those who need evaluation.

-I1I. B. Q: What general procedure do you follow once a student is referred
-to you? :

A: Alright,. At the beginning of the year, you say the form that
I sent out where they just write the name and the problem and
comments. After that, I give the teacher an initial and con-
fidential referral form which they fill out. And then they
have a hearing and vision screening after which I send out per-
mission for evaluation, it's the due process procedure, permis-
sion for evaluation. What I do for the evaluation is bring the
child in, and I try to give him a comprehensive evaluation for
‘artic., language, voice, fluency and look at the oral mechanism,
the hearing and vision is aLready done. And on the basis of
those tests, I recommend or don't recommend therapy.

II. C. Q: Have you. referred any of your atudents to another specialist?

A: I referred three last year to a laryngologist which was pretty
much of a problem because these, the kids in this area, are
low income, so what the problem with that was that they didn't
have the money to pay for the laryngeal, but the CESA Area V
speech and hearing group set up a laryngeal clinic for an exami-
‘nation, and they took them at that time.

Q: How have you followed up?

A: I have received the results of the examinations and used them
in deciding that the students did or did not need therapy.

III. A. Q: Name the tests or procedures you use most frequently Qith,che
different disorder areas and explain what you obtain from each.

. A: Alright. I primarily give the Fisher-Logemann Artic Test to get
an idea of the artic. errors and the TACL, Test for Auditory
Comprehension of Language, I use that a lot; it has some limits
though, in that . it 's only normed up to six or seven .I believe,
and I have to, I give the test, Lut don't write the results
down and use it for my own therapy needs. 1 also give the
Carrow Elicited Language, sometimes. If I feel that the child
needs a more in-depth language evaluation, I'll give the addi-
tional language test. Get a language sample, I mentioned that
in the portfolio.

Q: Uh-huh, - .

A: My voice and fluency evaluations are usually informal. 1'll
write down voice and either check 1f it's alright or write
down some characteristics of the voice 1f I notice some thut
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are deviant. Fluency is informal also. Then the oral mechanism,
I, it's really hard to get a good look in most of these kids but
I just check the oral mechanism and make sure, 1 ok for enlarged
tonsils and the normal structure. Not all of this information is
specifically helpful, but most of the results leqﬂ me to a better
idea of what the problem is and how to plan therapy--even where to
begin.
" Z

III.- ‘B. Q: Have you met with co-workers or parents about sp#cific problems -

concerning students in therapy?

A: Yes. both teaclrers and parents. '
Q: Could you give examples of the persons you have talked with and
the problems discussed? ' .
S
"~ A: Well, one I remember that happened fairly recently involved both
a teacher and a parent. One of my fifth graders had reached a
- point where he was near dismissal, but just couldn't seem to get
interested in working hard enough outside of therapy to get the
'consistency of production that we were shooting for. I asked to
talk with his primary teacher and his muther to sea if together
we could find some way of motivating him...an 1t worked! They
each became real interested in helping solve the problem and made
good suggestions on how they coyld each help out with Rob. ' We
met only once...together...but I talked with each of them later.
We all began to see a change after some of our suggestions were
started at home and through some of his class activities. It
really paid off in this instance to include his mother and teacher.

" III. C. Q: Do.you ever make changes during therapy?
A: Oh, yes. .
Q: Could you give me an example?

A Quite often, it's pretty clear that some activity 1've planned
is not working and obviously something needs to be changed or
else it's a waste of time.. So I either try to modify what we're
doing, or go on to the next thing I've planned, or just stop the
lesson for then. . Just do something! .

Q: After completing a therapy sessic ., have you ever found it neces-
sary to revise plans before the next session? ‘

A: Sometimes, bmt mot often.

Q: What kinds of changes have you made? ‘ i

A: Well, what happens in one session should lead to plans for the
next one--but if I had already made rough plans for'several
therapy sessions in a row, for a group usually, then several
times that general planning has to be changed--slowed down,
change directions...some sort of change biesed on how the group
responded to therapy.
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As you move from one short term objective to another, do'you
find it necessary to change' therapy procedures?

¢
1

Yes, sometimes.
Could you give me an example?

Anytime you find that a certain therapy technique doesn' t work
with a particular student, you then tend to plan something dif-
ferent the next time. : :

On what do“you base changes in loﬁg range goals?

dh several things, but mainly how well the student does in
therapy...how easily has he met the short term objectives...
how this changes the picture of what he could really be ex-
pected to accomplish.

' »

~ How did you develop your long range goals?

I used 1ntormation'£rom the several tests 1 gave to students...
trying to set realistic projections of how much progress to T
expect. L ‘ R . .
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Interview Tape G
How informed would you say your faculty is of the SLP program

services?

1 think, well, they all know about it. They all kndw that tﬁe
services are here, and if they need to refer someone for speech

" and language evaluation just contact me, and I will take it from

there. None of them have asked me anything specific about a

-certain childy but they do know that the services are available.

How do they receive their informatioa'to know about.tha'program?

At the first meeting, pre-planning'faculty meeting, because 1
was rew to the staff, I was introduced and .the principal ‘let
them know that the school was having a new speech therapis: this

year so they knew what was going on.,

Uhat is your rola ia providing.thia infdrmation?”

'~ None, not at the faculty meeting. Some teachers asked me cer-

tain things later about the program. and I will talk to them.
those specific teachera. :

How do you develop your initial schedule?
1f you can group them having all language groups at one time or

articulation therapy at one time, that's ideal for scheduling.
You also take into consideration, age. You wouldn't want a

first grader with an upper level student. All of these are the

ideal things that 'should bé done 1f you can work it out. It's
hard to schedule because there are 80 many thinga children are

‘not suppose to miss in their curriculum. .You can't miss read-

ing and math and P.E. and a lot of other courses so you have to
kind of work around a lot of things.. The group that I have to-
day are language and articulation at the same time. They're ' -

‘grouped by age and grade level and the language children are
. doing the similar type things as the student who's working with

several phonamea. And I try to work it out as to when I'm here

" at this school, what grade those children are in, and if they

have anything in common. any type of similarity in their pro-
blems. -

Who receives a copy of'your schedule?

The principala and'apacial education airector,
’ \‘ ’-r ¢

0.K. 1s this your regular room while you are working at this
achool?
Uh-hUh .

Do-you share it with other peraonhel?

No.
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Describe the procedyres used to decide if a student needs an
indepth evqluetion. .

I get referrals from teachers and eometimee I will screen a

‘'whole class if a teacher thinks there are several etudente in
- the class who might need therapy. ‘

0. R. What general procedure do’ you follow once a etudent is

~referred to you?

Starting out, well ueually the classroom teechere will say,
"There's a kid, and I think he needs to be tested."” And I

g0 from there. I give, she fills out a referral form, and

then when that's completed, I give her a form that has to be .
signed by the parent to give permieeion,tc test a child. And"
between two and three weeks after I've gotten that back, I do

an .evaluation. If the child needs to be in the program, then .
we do, we have a placement committee meeting. We send paren-

" tal permission forms to let the parent know that the child was

evaluated, but we think he needs.to be in speech, and they
agree upon that. Let them know about when and where this meet-
ing's going to be held and let him have some input into what
needs to be done to. improve their child's speech and language.

Have-you ever referredneny of ycur students to another specialist?

No. ,

i Why not?
Because my students don t seem to heve probleme thet another /
specialist would be able to handle. . . : /

.
I

:Name the tests or proceduree you use most frequently with the
.different dieorder ereee and explain whet you obtain from eacﬁ(

. For erticulation teeting.I uee the Arizona or the Goldman- /

Fristoe. I use them .to let me know what sounds the student

has in error in what positions and positions in which they -

are said correctly. For language I use the Bankson and the
PPVT and the TOLD mostly. These tell me about the student's
ability to use different aspects of language, like: vocabu-
lary-~does he kqow what'words mean? syntax--does he put his
words together correctly? auditory memory--can he repeat a
sentence after you. I use this information .to plan-therapy,

© to write objectives for the students. So I can decide whet

they need to work on first.
i

- Have you met wirh teachers or parcnte about specific etudent

problems?
|

Not yet.‘except;at-placement meetings.

| Do you ever mekr changes during therapy?

A lot. ! g
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Could you give an.eXsmple?

Especially with this voice group I have, I have to constantly
change motivational type things during therapy. They are -
fourth graders and love to antagonize each other. I have to,
on the spur of the moment, find something to get their minds
off each pther and back on therapy.

After completing a therapy session, have you ever found it
necessary to revise plans before the next session?

Oh yes. especially when the student seems stuck. sort of on

" a'plateau. I might have the next step in mind but have to

come up with additional activities for the next sesgion that
are: atill at the same difficulty level.

' As you move. from one short term objective to another. do you

find -1t necessafiﬁto change therapy procedures? .

_Again, yes,

Could you give me an example?

- Well one would he an EMR student that'was just discovered

about a month ago to have a hearing loss--so that really .
changed what my short term goals for the rest of the year

~_are--1'm now going to do some 'intensive auditory training
and working with the hearing aid when she gets it,

- On’ what do you base changes on long range goals?

On progress and on what ths student's gteatest needs seém to be.

How do you deve10p your long range gosls?

L

From. what I find out’ from the evaluation.
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SPAL TRAINING CONFERENCE ° 83
Rating Sheet for Training Sets and Check-outs )
TAPE CODE: _ NAME:
" DATE: _
" First Second
Choice Choice - _ _
o P1 Informs faculty of program services.
o -
P1 | Develépa work iche&ule.
11 | .Haintainl.ﬁhyoical ehvirohment.
) PI. implements screening/referral procedures,
P1- ] Followigihrough on referrals to program.
' I‘ |- Makes iéferrala for further evaluations.
} P1 [ Obtains diagnostic information.
: : I A | Obtains information from others.
c ¢ N - |
d d - > |
1: ; 1  Revises therapy as needed. o
c. c ' | '
d d . X
EP 1 | Develops long range goals. N
1P | Develops short term 6Bject1ves..
P ' l Uses standard English when writing.

~

"~ SPAP 1 (9/83)
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. First Second - ’
' ’ Choice Choice . . _ _
: | N N Records program and student information.
' IV. D o _ - o Co o
- P 0 | . Therapy approaches meet student. needs.
l v. A ’ . ] . - . o
PR ‘ . 1 : _| Implements therapy activities in logical
. o B - ) , ‘sequence.
' . . , 0 l Materials compatible with student needs.
. c . 1 . 1 . . i ) ’ N v '
. : : ' K 0 Provides stimuli or cues during therapy.
- VI. A o - | L | . ,

. Reinforces. student responses.

—
-
o

A
A

-

l . O | Obtains adequate responses; .
- ' - | G ] students understand instructions/
. VII. A b - explanations. : :

0 | Provides motivating activities.

c 0 Records responses.
g'_ ' : 0 ] Maintains involvement of students,
D | N _
\c c
|d d.
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Speech-Language Pathology Asleasment Instrument
School Ptactice Procedures ‘
RAC petaonnel will cootdinate two school practice assessments for each SLP
trainee. The following ptocedutes ohould be followed in cattying out the
assessment process: N '
‘Resgonaibilities Tasks o o . | e )

. 1. ‘Selectioh of SLPs to be assessed.

. RAC " ' a, RAC or trainee identifies potential SLPs for

co : o practice assessment. The SPAP provides blank
permission forms for signing by the apptoptiate
supetintondent or designee, ' - -

RAC ’ ' . b. Permission 1: obtained from the appropriate. school
: ' : SR ‘system superintendént and agreement is obtained

from the SLP. SPAP provides permission forms; the
RAC returns a copy of sthe form signed by the super-
intendent and SLP and sends the otiginal copy 'of .
'the form to SPAP. . )

T - -
’ ' . 3 <. . .
.
- - . B
B . ¢ A
~

" 2. Local artangements fot school ptactice..

RAC. ' : a. RAC selects assessment team: one RAC DC (must °
T ‘have recetved SPAI briefing) and one SLP DC (from
list of endorsed data collectors). It should be
noted that a fourth team member (administrator) is
used only for certification asseosments and not for
_school ptactice.

RAC . ' b. RAC initiates School Practice Chéckaheet (SPAP 2)
: ' . ‘for each SLP to be assessed. ' . S

SPAP o c. SPAP ptovides school practice forms to RACs: infdr-
o "+ - mation and check sheete fot the SLP and assess
team members.

RAC .. S d. The RAC provides aaseosment materials (SP I, tesponse
. : forms, etc.) to the SLP being aasessed ind to membet(a)
of the assessment team. '

RAC o _  e; The RAC data collectot confirms tiple and place with
o C the two other asseﬁsment team members.

RACI | f. The RAC notifies appropriate LE/ petaonnel of the N
S time and place for' assessment

SLP g. The SLP p epates portfolio o aterials for one indi-
: : ' . vidual/group and, before the date of the assessment,
placea th m in the locatign designated by the-RAC.

SLP ' ' h. The SLP mdkes any necesdary arrangements for an
’ ' observatign/interview #ite if it will differ from.
the rogul r therapy rbom.

’ - - - - ' -




8

Responsibilities  Tasks

€.

SLp - | . 1. The SLP completee the SLP Information Form (SPAP 3)

. SLP - ‘ 3. The SLP provides confidentiality access form.

;- 3. School Practice Sessions.

i
Asgessment Team . a. The SLP*DC and- SLP treinee arrive at the school
' ) ' site in time to review portfolio materials prior
: . to the interview/observation sessions. The re~
\ ! 3 - view of portfolio should .begin at least 1) hours
. _ o . L * - before the scheduled therapy observation time.
. : Although the SLP-DC and SLP trainee will review S
) - L " . cportfolio materials at the same time, there should -
L : ' be. no diacuaaion of the materials as they are bein
' A ‘ : reviewed. The RAC-DC. also should arrange to revieg
. IR g ' o the materials prior to the interview.

-

Assessment Team " " 'b. . The interview followe,the portfolio review and is .
: + . conducted by the SLP trainee with the SLP-DC and-
. RAC-DC present,, It is appropriate for any team
, ', member to participate in-follow yp qugationing.

. RAC-DC = ' . ¢. On the basis of portfolio aﬁa/intervieu data, the’
’ : . ‘RAC-DC completes an SPAI Response Form.

SLP-DC, SLP trainee | ‘d, The.SLP'ia obeervec in\therapy by the SLP-ﬁC and.
- SLP trainee with each obaerving the same aeaaion.

JBLP-DC.'SLP trainee - ;e. - The - SLP-DC and SLP trainee each complete (without
: . comparing scores) the SPAI Rcaponae Form.

4, Collection and Forwarding of Forma.

- RAC-DC | ", The RAC-DC collects the SLP Information Form (SPAP 3)
' . and Responise Forms which have been completed by the
assessment team membera. : )

-RAC - ' b. The RAC reviewa all forma for completeneee and com-
' ' : putes inter-rater reliability. Reliability 1is con-
sidered adequate 1if minimum level (pass-fail) agree- -
ment reaches 70%. . : :

RAC | | ; c, The'RAC mails the following itema to the SPAP office:

' | : (1) School Practice Checksheet (SPAP 2) ‘
_ ' - o (2) SLP Information Form (SPAP 3).

(3) Response Forms ‘completed by the three assessment
team members

(4) Inter-rater reliability'reoultc i .

SPAP : . 5. SPAP will inform the SLP by mail (SPAP 9) of the: ratinga.
: aaeigned in the aeoeeament process..

. '/_

SPAP 10 (9/83)

t




i . .. . ¥ 3
. - .

-

B reléphone-

. Social Security No..

-~

87
Speech-Language Pathology Aaaalinantvlnatruncnt
" RAC School Practice Checksheet |

Regional Assessment Center

SLP- Aaaeaaed° - : Data Collectorst

RAC‘Data Collectorz'

\ -

Schoql System! _ ‘ - SLP Data Collcctor.
I . . . (‘ { . . To.
Office/Base School: __ . . .+ SLP Traince: o

Data Completed‘ ' {/
o | Permioaion forn (original) ent to SPAP.

[

'Assessment materials sent to SLP being aaaeaaedr ‘
_ Materials providcd to members of the aaoccamcnt‘team.

-Time and place arranged for interviaw and oboarvation with SLP and

assegsment . team. . ,

LEA notified of time and place for aoaeaanant.
Inter-ratar reliability detarmined. | )
_ Mailed to SPAP: S o
(1) School Practice Checkaheet (SPAP 2) '
(2) ‘SLP Information Form (SPAP 3)
(3) Aaaeaamont Ralponaa Forms

SLP Data Collector (SLP 2.1b)

--SLP‘Trainco (SLP 2.1b) -

RAC Data CollactorPSLP 2. Ia)"

(4) Inter-rater roliability reaultl

Copy of School Practice Chackaheet (SPAP 2) retainad for RAC filea.,

SPAP 2 (9/83)
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Speech - language Pathulogv /."essment'Project' _ 88
) Date: L
INFORMATION FORM .FOR ‘SLP ASSESSED IN-SCHdOL PRACTICFE
. ) - - h . i K

SLP Name:™ | ' : " 8S{ - . - _ . _ T hﬂ;
'Sghool.System:
Address: - :" . Home Address:

Telphone:. - - Telephone:
CERTIFICATION'

Teacher Certificatfon: - _ - SLP-4 . SLP=5 - __ . SLP-6  ___ 'DD-7

E Other:

ASHA Certification (CCC-SP) . YES NU -

‘CA Licensure (Sp Path) YES NO
' PROFESSIONAL EXPERIENCE (Exc¢lude current year)

o : - |

. years - ST.P

N _years‘ _Othep'ﬁeaching areas

' '{t-‘ﬂ.l":i "I‘othl-——a]l_ areas o

SCADEMIC PREPARATLON .

CNEARS T INSTITUTION . ___MAJOR___ T~ DRCKEE CONFERRED |
| - SO V— ' -
o

'El{fé"'Af"J(Q/aé) | - 1nq | S
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' GEORGIA DEPARTMENT OF EDUCATION
“TEACHER PERFORMANCE ASSESSMENT
SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT (SPAl)
* RESPONSE FORM

3 " A, SSN of SLP Assessed  __B. Code - FQ Date . Data Collector SN E: Asessmbnt >
, , ’—F)istem -1chpol Mo.] Yr. . - Activity
' | * { »»
RAC Data Collector or Administrator use only i
A, 12345 I AL N/AS . * A - RAC Data Collector
B.12345. - | B NA |+ 8- Administratr
C.1234%5 = C..12345. | #* - No. of Assessment
: I o D. 123 4 5 - I hereby affurm that all assessment procedures were
-~ A¥1 2345 @ | followed as required.
| B.12345 R ’
| ' For indicators having -
C.12345 - numbered ratings only, | B |
— , cir¢le one and only one [ Data Collector Signature Date
- - | number in response.
A. N/A R OR
: | ' For indicators having
B. 1abed " numbered and lettered
- - ratings, circle one number
C. N/A - or the appropriate letter or
' ' o Ietters in response.
J
125 | | 116
ERIC ' | 3 o | | Form SLP 2. 1a




S GEORGIA DEPARTMENT OF EDUCATION
e - . TEACHER PEM‘ORMANCE ASSESSMENT .

SPEECH-LANGUAGE PATHOLOGY ASSESSMEN'I’ INSTRUMEN'I' (SPAI) o
, . . .- RESPONSE FORM ‘ o
A. SSN of SLP Assessed )-' B. Oodo - C, Date D. Data Collector SSN E. Assessment

e | Syste ool | [Mo] Vr| ' : E . tvity

SI.P Dofo Collcctor use only . .

N R v 1 VI - | %C-SLP Data Collector
A.12345' .'_A.l2345 . A1 2345 '(lnhrvlowl.nodor) |
a12348 | w2345 | 12348 _   '0 SLP Data Collector

| er234s | cr234s C.12345 No.ofmlmnf

1 ] o1234s vil | -

' A. l 234 5 o _ - A, 12345 | lhcnbyomrm thafollosumnf o
o | y v ‘, S 1 pro«duus were followed os
'8.12345 - A 123438 " B. 12345 'nqulrod

lecr12345 | ar2345 | cr23485 - |

T m | C.12345 Dlabed | —

A. 12345 H'—; =t Data Collector Signature  Date
| - ,For Indicators having numbered ratings only, , B |
B. 1abecd circle one and onlyomnumbor In response. 3 S
C | S OR
C.labed ~ For Indicators having numbered and lettered
| L - ratings, circle one number or the opprcprloto

117
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¥ 8peech - Language | B ' 0\ 555 Adethold Hal

College of Education -
Pathology The University of Georgla
Alsessment Athens, Georgia 30602
l _ ‘Pro]ect' : | (494) 542~16_85 Ext. 54
_ I
I , .
I Dear '
' | Thank you for participating in the school practice usessments S
. with the Speech-Language Pathology Assessment Instrument. C
. - ' “Find at:achod a summary - of the ratings you receivod- from the
: - three. persons who participated in your assessment. These results
a are being made available for your information only. They will be
' incorporated anonymously in SPAI data, malyail. The information
= _ " will .not be identified by name to any person othar than yourself.
. Refer to your copy of the SPAI and the onientation mterialn in
- order to 1nterpret your ratings.
'Sincafely. '
.. : //j’»//( 7 Z “z*"u-—wr—"

¢ Joan D. Berryman

. z%?.w

o-dir_gctorc .

Attachment -

109
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SPEECH-LANGUAGE PATHOLOGY ASSESSMENT TNSTRUMENT
. Profile for 8chool Practice

. o . | S

"~ Name - : f ' A ~ 8chool System

Assessuent Date 0 - L . 3 o |
. T o . o o S

. o ] | _ | _ ‘
This profile is for your informatiod only.. The ratings wére assigned as '

part of the training process for SPAL data collectors and may, therefore, lack

" sattsfactory reliability. These results may not be used for any certification

purpose. y

| Indiéatot. o | - Ratings

-

.
<

I A Informs faculty
I3 Develops work schedule '
1 C Maintains physical environment
I1-A serqoundlfdforral procodu:io . o :
II B Referral follow through L ’ ' %
I1 C. Refers for evaluatioms °
" III'A Obtains diagnostic information |
" 111’3 Information from others o ]
III C kcvini.'thorlpy j ' '
IVA ionj tahgi gbalo
IV B Short term objectives.
IV C Vrites qtgn{ard\tnglilﬁ '
IVD Records information
VA 'Appropriate therapy ‘
V'B Logical therapy sequence | E -
_V-cf'Hntoriall;cdnpatiblo | i
VI A - Stimuli or cues.
VI B Reinforces responses
vt c Adequate rooéonqoo A
VII A Students understand :
VII B Hoéivating-activitioo | '. .
VII C Records responses R
VII D Haintainl involvement

- -' - - ) . [ m . P v - .
O - - - - i N *
: ' k - -
; , ) . ) . .

SPAP 9 (9/83)




.93
555 Aderhold Hall -
- College of Education
-The University of Georgla
~ Athens, Georgla 30602
(404) 542-1685 Ext. 54

_ March 12, 1984

M EMORAN D UM

- T0: SPAI 1983 84 Tra1nees
FROM: SPAP Staff
RE: ~ SPAI Debrief1ng Sem1nar

-~

Mark your ce1endarsl This year's SPAI Debr1ef1ng Sem1nar is
scheduled for Friday, May 4, 1984. Attendance is required in order .
to .qualify for data coIIector certification endorsement and SDU -

- credit. We will be discussing your experiences with ract1ce assess-~ .
‘ments as well as any chahges and/or revisions for Fall, 1984

. In preparation for th1s meeting, these enclosed forms need to
be compIeted and returned to SPAP no later than Apr11 13, 1984:

(1) Critique of As:essment Activities - You need not
restrict your comments to the suggested areas. Use -
the last page for additional reactions or concerns ,
regarding . other a3pects of your lssessment experiences.

(2) Reservation Form This conf1rms whether or not- you
will be able to attend as well as any accomodations -
for Thursday night. This applies on y to those 1iving

' more than two hOurs away. -

The Debr1ef1ng Sem1nar w111 be held in the GAE Headquarters'8u11d~ :
ing, ‘3951 Snapf1nger Parkway, Decatur on May 4th from 9:00 a.m. to .
4:00 p.m. For your convenience, we have included a map to the meeting.
site. A1l participants will be reimbursed for the registration fee
( $8), mileéage expensq and lodging, if app11cab1e. N |

We will be 1n touch w1th you concerning .final arrangements and look
forward to see1ng everyone on Mey 4, 198411 S .

Enclosures A | SR

" . Y . .
. : .
. [ : ) -

w
s l{llC o Funded by the Oeomle Depmment of Education and The University of Qoorcll ‘

S . . jmm/mmmum o » g o, o .




3 . . . . . . - ° . .
. . . . . . -
. - - .

; 1 will / 'will not attend the Debriefing Semtner'on'May 4, 198f( R }f; '

94

College of Education

The University of Qeorgla

Athens, Georgia 30602
(404) 542-1685 Ext. 54

. Debriefing Seminar .
~ May 4, 1984 ‘

Please circ1e the appropriate response and return to the above
address. :

I will/ will not need a reservation' for Thursday night, May 3, 1984,

- e -:-;- Return no 1ater than April 13 - - -.-'-"%f'

|

Name

Date . BT

112

Funded by the Oeorglo Depmment of Educeupn and The University of Oeorglo
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555 Aderhold Hall . -
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SPAI Seminar

. GAE Building
Decatur, Georgia o '
'May 4, 1984 - PR

K]

. Pllaee use this outline to summarize your comments
, coicerning-thc,varioul phases -of the 1983-84 SPAIL
activities in which you'participated. You need not
,re;t;ict your comments to the suggested areas.
+ase note that only the last page of this form is
be turned in at the end of the meeting.

1
°

(28

. . ,h /'
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x .
.

N

Training

Sdggested areaé for comments:

- 1,

2.

/

experiences

[y

5

,General adequacy of training

-Suggested phanges in training based on your field testing

114
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11 zField Assessment Procedures

Y

éuggested areas for comments:

1% Need for RAC/LEA pérsonnel‘orientat#ons; specific suggestloné

2.%-Need for orientation of SLP being assesséd;.specific sugges-
~ i tions : o .

3. 'Data collector interaction
L o

A.Hlbn-sitg iogiéticél arrangements/problems

5. Goordination of assessment activities

»
. oot e
\ PR T ST,
. .




v
. L J

111, _Instruﬁeet
Suégested erees‘for comments : _
l.'HAdequeey of'SfAI instrucﬁione for tﬂe'SLP
2.,.01 ficulties in use of specific indicetors/descriptors :
'3, Methods of feedback to SLP
4, iSuggestions for printed format of SPAI and Recording ‘Forms

5. 'Suggestions regarding portfolio

| - -
. R . . ’, - - -
: - . . - N H N - .
~
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lﬁ . IV. Additional -comﬁ'ents and/or concerns.

N '
1

'

1 4
|
t : 4
—toe.
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8:45'a.m. -'Re§1$tration (COffeé. Juiée._an&‘Danish)
I. . |

1L

111

IV,

~ Introduction

Overview | _ 5

Purpose - | . ‘_‘\\‘3>f_—~g.
Training |

‘“UB- F1e1d Assessment Procedures -

‘A, Debr1ef1ng

SPAI Data Collector

" Debriefing Conference:
 GAE Building
Decatur, Georgia

~Agenda

A. Tra1n1ng COnference :
1. Debriefing - handouts and comments
2. Staff Development Units and Data 6011ector Endorsement
3. Future Plans '
~a. Training Tapes
b. 'Criterion Ratings Conference
- 1985 Training Conference (4 days)

1. Debriefing
2. Project
a. Minimum of one assessment
b. Arrangements made by RACs .

Instrument

B. Interv1ew Probes
C. Other

Certification Assessments
A. Review Procedures
1. Orientation Brochure
2. Questions/Answers from RACs
B. Comments “rom Trainees ‘
C. The First Year
D. Minimum Level Survey
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S : Comments from 1983-84 SLP Tra1nees
S B ~ SPAI Seminar

b : ; GAE Building -
Decatur, Georgia

May 4, 1984

I. Tr%1n1ng \ T '
o R
a.| Needed more pract1ce 1n 1ead1ng interviews, espec1a11y with
probing. (4)
{ Difficulty understand1ng rationale of: expert pane1 More '
. explanation was needed.-
¢{ Contradictory information was g1ven regard1ng controvers1a1
ratings of competencies. ~
. Intense, but thorough. :
.- Study sessions should be provided agiin.
. . Too' much material was covered ip a short time per1od
Videotaped interviews would have been helpful.
. Portfolios and videcs need to be improved.
.~ Instead of going over the history of SPAI deve1opment, use
" that time to go through a portfo11o and demonstrate the method
of assessing it. .
o Need ‘more time on appr0pr1ate therapy

~

GjS D N G G G e G
o

Y P F1e1d Assessment Procedures

. “The assessed SLP did not seem aware that she could adjust her , ,
schedule -with-permission from the principal. As a-result, - = - =

-there zs)too much time between 1nterv1ew and therapy observa- o

ction. (3 '
There should have been an opportun1ty to compare my results g '5
with the SLP-DC. (3)- :
RAC/LEA personnel did not make arrangements for SLPs to be

- assessed. I was left to do this. .

I was given very 1ittle orientation as to the schedule of
assessment procedures. -

More orientation should be prov1ded for the assessed SLP.

Notices -of pract1ce assessments shou1d be sent to super1nten-

dents of the trainees.

Some trainees were called upon with very short notice.

RAC personnel contacted LEA so that everyth1ng was well p1anned

nd coordinated. | '

. D\d not make maximum usage of time. - ' o .

Assessed SLP did not leave the room during scor1ng.
arned a1ot from d1scuss1on with the SLP

i

- T -» ®

- P Cde wmde
® ®

—

II1. 'Instrument
1. Adequacy of SPAI Instruct1on for the SLP

a. There was confusion: re?ard1ng ‘the. number of copies of the '
portfo11o needed for field practices.

g - .
- .
N . - . .

"b. There shou1d be more detail regarding "program and student
' ~ summary records." SLPs do more "paperwork" than ever shows
FRIC * - up in that ort1on of the portioi1o



e

. . . N - R - - N
L . s — i
G G G G B B G &G G A B G & =
- . B . |
- . . , - .

2.

4.

0ther

oo
2

.-_‘\s;\.

Difficulties in Use of Soecific Indicators/Descriptors - :

a. I.C. Some SLPs are'not allowed to use bulletin boards.

Are administrators aware of. the Tow - ratings assigned
because of this? _ .

115 C. - ""Moving: from ‘one short term objective to another"

'{s unclear to most SLPs.. They usually respond yes to
~ changes in activities or. 1eve1s of complexity, but not .
-procedures.

V. 8. If the SLP has one main activity with several _

- variations within the activity which are all in logical
sequence and which provide for prerequisites. we- are
nebulous as to scoring ‘

II. C., 1. B., III. C. I received answers- that were
. accurate but did not relate to any specific child. 1
was uncertain‘as to th2 adequacy of these responses.

“VII. B. SLPs misunderstood "variety" and went into
therapeutic overkill. o

I1. B. "Give me an example" does not a1ways eiicit a
. pecifi ‘response. ° :

. SLP wants more immediate feedback--both ¥erbal and written.
Are there guidelines to follow so that after the final-

~ assessment we can talk professionally with the SLP?

c. The situation is so formal. Is there a way to make SLP
more relaxed? :

Suggestions for Printed Format of SPAI and Recording Forms

a. It would be.heipfui to use the training conference rating

forms during assessmentd. . This would provide room for .
writing comments; ratings couid then be: transferred to
the standard form. ~ . S

The minima1 1eve1 shouid be marked on each indicator in the
instrument. . P
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555 Aderhold Hall
, College of Education
~ The University ot Georgla
Athens, Georgla 30602
(404) 542-1685 Ext. 54

"May 2, 1983 .

| MEMO TO: 1982-83 SLP Trainees -
FROM:  SPAP Staff
RE: Compleiion of SPAL Training . s

, In order for you to receive epproval for SLP Data Collection
Endoreement end/or 5 SDUe. you muet do the following.

1. Pleeee fill out both copies of the enclosed two forms.

© Green Form = 0070-A

Fill in Only 2. 3. 4. 6

- White Form = 0224 .
. Fill in Section I completely '
Fill in Section II B with the dates of your field
eeeelomque .

2. Get your euperintendent or desipneo to sign. - lover ht
: hand, corner  of the white form. (If you are not currently
employed. ‘get your old euperintendeﬂt'to do 1it.)

3. Return 'l copy of each form to the SPAP in the encloeed
_envelope. S
4, Send 1 ¢0py of each form to:

" State of Georgia . : . ' IEE
Department of Education ’ ' :
Office of Planning and Development
Teacher Certification Services

209 State Of ice Building

Atlanta, GA- 30334 '

o121

Funded by the Georgla Depertment of Educeﬁon ond The Uniyersity of Qeorgla
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(BEST COPY AVAILABLE """ Seolealih

GEORGIA DEPARTMENT OF EDUCATION
TEACHER cermrucmou SERVICES o 104 -

APPLICATION FOR CERTIFICATION
L SHE ilH FLIRM) .

(' Form 0070, Apphication for Certification and official transcripts of all applicable renewal credit muat be submitted for centification
renvwal Instructions appear on.the back of thia form. DE Form 0070 may be duplicated by your office it additlon@l copies are needed.

TO BE COMPLETED BY APPLICANT (TYPE OR PRINT IN DARK INK.)

‘1. T Renewal () Duplicate 0'Name Change O NBto NT . OO NBorNTto PBT ' O Life
2. 00O0O-00-QCO0 Socisl Security Number = |

& - aor. O M. OMm. . OMs O Miss O Other
i Lest Name . Firat Middte . Previously Used Month " Day - Yoot
" Addresa vvharo certificate should be mailod . : _ : : L
" No. Street, Box or Rt City State ‘ - 2ip Code

4 List name in whlch your most recent Georgia conmcato was iuuod
What type of certificate was issued?

submifted with this appucatlon List credits ~rarned tor nmwal since last Georgia certificate was Issued.

. COLLEGE CHEDlTs , T
SCHOOL, CITY, STATE , . DATES ATTE'DED .- . CC URBES TAKEN
STAFF DEVELOPMENT o ‘
* AGENCY OR 8CHOOL SYSTEM . " DATES ATTENDED : | COURBES TAKEN
8. 'Signature of the Applicant - - - : ' Date

7. .  Teacher Certification Tests and on-the-job assessments. (To be complotod by appllcanto holding “N” type certificates.)
.the TCT was passed in the field of

the on-thoojob assessments were completed

Month  Yea*

Month  Year.

schools of Georgia. :
fcertity that the attacheg renewal creait 1s relaed to tho

I certily that the dttached collogo creqit 18 toward a mah degree
assessed needs of this leacne/ )

to be lwardod by this college.

Supenniendent . . __ . __ — i - OR Admor

System e College .
9.  Superintendent's signature. (Tn be wned on/y if the apphcant 1S requesting the issuance of a duplicate life comhcato)

| assure that thu applicant hu h&. s rue-mum of one full yesr of acceptable educational work experience within the past sever years.

5. Most recent academic record. it is the responsibility of the appllcant to havo omclal transcripts of all credit earned towurd renewal '

8 The following section mugt be complel.vd oy the designated official for all cortmcauon renewal of teachers omployod in the publlc "

Sgnature & Title
System  _ Lo L T e e e e e e - — 1] ]
FOR STATE USE ONLY
R e O Reading
TYPE FIELD . VALIDITY
’ I1Ch
. _ : ] O Exceptional Child
' e . Q Teacher Cert. Test
U, : O On-The-Job Assesaments
e —— : - : REFERENCE NUMSER
. . . ,




. INSTRUCTIONS FOR DE 0070-A
" Appliration for Additional Certification

. “I’ho'fo_llowlng material will explain by number the ltoms in the short :application form:

" 1.- Indicate the type of transaction whlch you wish to achieve. If none of tho following catagories describe the -
type of transaction which you wish to make, please locate the DE 0070-8 long form to make application.

RENEWAL: This opplloo to renewal of any. éxmmg professional certificate or oxtomlon of a certificate
after any outstanding special requirements have been met. Applications mado for any provlolonol
emergency, or one year certification must be made on form DE 0070-B,

DUPucAle This would be for the-issuance of a dupllcoto of ony existing valid conmcoto
' NAME CHANGE: To change the name on any. oxmlng valid certificate. - -’

‘Nl TO NT: Requests for this change should be made afterthe applicant successfully pomo tho tnchor
certification test and allows a reasonable amoum of time for the outomotlc processing of such. L
- ceftificate. :

NTTO PBT: Requests for this chango ohould be mado afterthe appllcam ouccoufully pomo the on-tho- -
job assessments and allowo o rouonoblo omoum of time for the outomotlc procooolno d such
certificates. : '

PSSR L

-.- - - - -‘
. _ . -

P
[
R

B : -
- e P R _ oY Toag o -

2." Your ooclol socumy number and your cemﬁcato numbor will be tho umo Please ﬂll the numbor ln *
carofully _ . .

3. Llot your complete logal nomo. doto of birth and address to which you would llko your conmcoto mollod

3,

- . .
- . ; 1 -
- - ) -‘ -. - - - - .
. .. T at _ L. i ; » - 8

4. Listthe name in which your moot recent Goorglo cenmcoto wn luuod aswellas tho typo of oonmolto(o)
- most: recently held. ‘ .

S. - List the academic and staff dovolopmont credit oamod toward the ronowal of your certificate (if
applicable). You should list the course number, titie and institution to verify yourrecords inthe certification
- office. You must submit an official tr-. aaacript of any course work or staff developments earned.

8. .The applicant must sign ond date the oppllcotlon form before processing can boqln Fallure to sign the .
. form will result in the roturn of the forms and . delay in the procoulng of your certificate. ..

7. For appllcamo holding cortlﬂcatn inthe non-ronowable c.otooory whoare finishing the test and/orthe on- |
~ the-job assessments and who have not boon outomntlcnlly muod a conmcoto. this lnformotlon must be
' completed. . . _

'8. - The signature of the ouporlmondom ora ¢ollogo advioor must occompony 8l request for ronowul unlm
* the renewal credit was earned toward a field being added to the certificate under the advisement of the
certification office. All other credit must be opprovod by l collogo odvlsor or an omploylng Goorglo
ouporlmondom '

9. The ouporlmondom’s olgnoturo in number nine is required only if the oppllcom is the holder of alife
- certificate who has not had experience with a school system verified within the past seven years. The
signature of the ouporlmondom vormoo that the required experience lo documented and is on file in the

- central omco . .
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{See back of form tor instructions;

Section |

STAT! OF GEOhGIA
DEPARTME™T OF EDUCATION

CERTIFICATION RENEWAL INDIVIDUA . PERMANEN T RECORD
LOCAL STAFF D!VELOPMENT

Mmmmmmmmmummmwm

T Aloar;ornmuu

['\DDHESS (Apariment N¢ |, Street, P, O. Box)

(City)

{State)

{Zip Code)

‘#lGNAYURl OF APPLICANT

SOCIAL SECURITY NUMBER'

[CERT!FICATE TYPE AND TUMBER

-

SCHOOL SYSTEM

MMIIA

A. 'PREPARATION PHASE ' -

w

=y

@
Dows of
Progom

3
Title ot
. agtt Doveslopment Pregrem

@)
. State Major Purposs(s) of
— Swit Dnvelopment Program

-

s) . m
Contast . 810 Major Competencion
Houn . 1o be Demonstrated
on the Job

8. ON-THE-JOB PERFORMANCE PHASE .

.-

Speech-Language Pathology Assessment Project

Oétober,19, 20, 21, 1983

SPAI Data Collector - |
Training

Proficient use of the
Speech-Language
Pathology Asccllment
Inl:rumont

Obeervet
Oata Collestion:

- 50
- SLPs using tha
* SPAI .

*. PORY
SLP Data
SDU only

SLP Data

:ollacfion~Endor|oment only

follection Endorsement and SDY

4

Two nllcslncnﬁa of

'Follow-up seminar

JO 740001 D50k

ividus! hes satistectorily compieted both
phases, the sbove-mentioned spplicant n
redit for certification renewal.

Bated 0n the recommendation of the chairperson of the loce! vertification renewsl
committes or 8 qualified external evalustor, | certify that the m!ovmmon on this

form is correct.

. SIGNATURE OF SUPERINTENOENT OR DESIONEE

OATE




-------n

- G - - - - - - - -
A msrnucnom FOR comm.nme

' | . R | / CERTIFICATION RENEWAL - - .
'l | - ' .~ INDIVIDUAL PERMANENT RECORD .

, 'G.Ofﬂll taachung cartalncatas may be renewed upon completion of in- service aducatlon in an approved agency or local Wstem staff devalopmant program. Cartmcatuén
* . renewal credit is based upon staft development units. Staff development units (SDUs) are based both on contact hour ' of instruction and on verification that the

intent of the instruction has been implemented on the job, Ten contact hours of instruction equal one SDU. The minimum for any one training activity must be ten
contact hours. Educational personnel will be permitted to earn a maximum of ten SDUs annually. SDUs must be completed after the beginning of the validity panod of

"' the certificate to be renewed. Instructions for filling out the form are given below. All blanks must be completed. PLEASE NOTE: INDIVIDUALS.SHOULD NOT
"ATTEMPT CERlelCATlON RENEWAL THROUGH LOCAL STAFF DEVELOPMENT IN THEIR EXPIRATION YEAR UNLESS ON-THE- JOB PERFORMANCE

. ASSESSMENT ‘CAN BE COMPLETED PRlOR TO JULY 1 OF THE YEAR IN WHICH THEIR CERTIFICATES EX PIRE.
SECTION l The lull name of the appllcant should be given as wall as : completa addressl certificate number and social sacunty numbar Do not use the achool or local ' :
system’s address as the address.of the spplicant.

SECTION I1: This section includes the specific information needed for awardlng certnfucata renewal credit. To insure accuracy and cradlblllty. only an authonzad br
previously. dwgnatad individual should enter unformatlon on the form.

A. PREPARATION PHASE ' g o
T . COLUMN 1-8Y8TEM/AGENCY APPROVED TO PROVIDE TRAINING Name the systam/agency which is approved to conduct the training program.. .
' COLUMN 2-DATES OF PROGRAM: Enter beginning and ending.date. The beginning date will be the date on which staff development instruction is initiated.
* The ending date will be the date that the chairm n of tha local certification ranawal commlttaa or axtar I avaluator vanllas that preparation and on-the- -job
performance requirements have been satisfactorily met. ‘
COLUMN 3-TITLE OF STAFF DEVELOPMENT PROGRAM: Please provide a briet dasenptwa title of the staff davalopmant program. o
COLUMN 4-STATE MAJOR PURPOSE(8) OF STAFF DEVELOPMENT PROGRAM: Stata briefly thp intended results of the statf development program in
terms of knowledge, skills and attitudes to be acquired. Usuaily this statement can be written in one sentence.
- COLUMN 8~CONTACT HOURO‘ Enter number of actual clock hours of instruction received or pursued by the individual to renew a professional cartlflcata )
COLUMN O-V!RlFICATION BY INSTRUCTOR: The instructor or coordinator of the program shoyld slgn in this column, vqnfynnq that the applicant has
satistactorily completed the preparation phase. , »
8. ON-.-THEJOB PERFORMANCE PHASE -
" _COLUMN 7-8TATE MAJOR COMPETENCIES TO BE DEMONSTRATED ON THE JOB: Stata competencies that the applicant wnll demonstrate on the :
job. Entries'should be related to educational processes: -(new approaches to teaching basic skills, diffarent spproaches to classroom management, uses of '
. oo community resources for learning purposes, team taachlng, diagnostic and prescriptive learning, individualizing instruction, etc.) or to products such as new
instructional materials, new or revised curriculum structure or specially developed materisls, and legson plans based on behavioral objectives.
COLUMN 8-DATE OF ON-THEJOB OBSERVATIONS AND DATA COLLECTION: Enter date(s) that data is colledted on the job by qualified person(s)
regarding the performance of the applicant. :
COLUMN 9~VERIFICATION OF SAT|SFACTORY PERFORMANCE BY ON- THE-JOB EVALUATOR(S) On-the-job evaluator(s) will sign in this column

providing sufficient evidence is found thai the applrant demonstrates compatancnas at an acceptable level: $ ldantllnad in the local systam/agancy approvad
staff development plan. .

The sugnatura of a chairperson of the carqfucatlon ranewal commlttee or un uxternal evaluator serves as vanflcatnon that the applicant has satisfactorily completed both
preparation and on-the-job parformance phases and is thus recommended to recsive eartlllcatlon renewal credit. Tha signature of tha suparlnwndant or his/her designee
sarves as verification that all lnformatuon on the lorm is correct.

Upon completion of a mlnnmum of lwa SDUs, return the form to this address. -

State of Georgia.
Departme-t of Education
Ofttice of Planning and Development
- , Teacher Certification Services
() . . ' ' 209 Siate Office Building : :
1 3 6 , Atlanta, Géorgia 30334 o '
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| 1983-1984

SLP-DC/ Updafe Information Sheet

. I (will/will not) be ‘available ﬁn 1983-84 for participation in SPAI
. agsessment activities." L / ;

- -- -‘;

Nama%' L o :f i. - - _ o 1/

' Home Addrass: . e . s . /

T .y

LYl hl .

r_ 4

NN

. City.

Home Phone: ( ).

s LA, T T T T //
S : P - _'
School Address: f b . "

. School | . ' / . Street

- . -

School Phone: - ( ) / K . 3 ' ' : - - ;‘”J ,/‘

School Schedule (wit7/ phon; #s).

T

~

——

- - Y . v . . §
. —_— . . -
. . [ -
. \\ ’ ) H T
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! | - . |
‘ | ' ' . | o B . ‘ | 107 Ce
C ' - S 555 Aderhold Hall - - . ! .
L L - | .. College of Education
l' \ The University of Georgla

Athens, Qeorgia 30602 -
. (404) 542-1685.Ext. 54 -

Date .

| ‘AS you know, the a Department of Bducation has adopted
performance assessment ad an initial certification requirement for
school Speech-Language Pathologists (SLPs). The University of S
Georgia, under the direction.of GDE, has been involved in the
development of this certification process and is presently revising
materials for training purposes. 1In an effort to simulate certi-
ficatidn procedures as closely as possible, these materials will .
include videotapes gf therapy sessions and interviews as well as
portfolio packets. . . o |
. We would like to recommend 'y an 8LP in your -
system, to participate in this process which will tentatively be
‘planned for _____+ ‘As we have already discussed with
S s It would be necessafy for each SLP to (1) conduct-two
.. consecutive 30 minute therapy sessions, (2) be interviewsd by an
~ assessment team, and -(3) prepare a portfolio packet. Since this will .
require extensive preparation cutside of school time, an honorarium of

" Your written permission for the SLP's participation is requested.

- ~Further information .(e.g., permission forms to parents, information
forms...) will be sent to the supervisors of those SLPs who receive
permission to participate. Questions concerning these activities

-~ should be directed to the SPAP co~directors, Dr. Joan Berrymen or
Dr. W. R, Neal, Jr. at the above address. Your assistance in this
effort to provide for performance assessment of Speech-Language Patho-
logists ih cur schools will be greatly appreciated. L :

R Sincerely,

. Joan D, Berryman, m.-D.

'W. R, Neal, Jr.,Ed.D.

Co-directors
Jrg
Enclosure _
; ‘lC.~ ' " Funded by the Georgla Department of Eduutk;n and The University of Georgia




8peech Language ~ y T 555 Aderhold Hal
Pathology " ' S : - College of Education

g _ The University of Qeorgla
Am:lmem é I PO Athens, Qeorgla dﬁo?
. Project L Rl | (404) 542-1685

!

' ' parmiuion to partloipate in
moplmt of AL training matt:.als as described in the accom-

panyinq 1etter

Superintendent or designee

Date
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.5355 Aderhold Hall
- College of Education
The University of Qeorgia
Athens, Georgla 30602
(404) 542-1685 Ext. 54

Date

" 'The Speech-Language Pathology Assessment Project is in the
* process of developing new materials for the training of SPAI data
collectors. As you know, the SPAI is the required performance test
for beginning Speech-Language Pathologists, paralleling the TPAI - -
requirement: for classroom teachers. In an effort to simulate certi-
fication procedures as closely as possible, these materials will in-
clude videotapes of therapy sessions and interviews as well as port-
folio packets. . S L '

" As we indicated to you earlier, we appreciate your cooperation in
allowing o to participate in this process. It will be
necessary for her to (1) prepare a portfolio including information
.. 'pertaining to program administration and to students who will be cb-

- served, (2) conduct two consecutive, 30-minute therapy sessions, and’
(3) be interviewed by an assessment team. will receive a
$100.00 honorarium in recognition of the extra time and effort her
perticipation will require. - o : ‘

- Please ask _ to review her caseload and make three sugges-
tions of individual and/or group therapy cases for potential video-
taping. If possible, thé suggestions should represent 'a variety of
disorders and ages. These suggestions shaild be des ibed on the -
enclosed Video Information Shests. Also find enclosed one copy of the |
Information and Scheduling Sheet to be completed by the SILP. All of .
these forms should be returned to the SPAP in the stamped envelope j
praviddmhtcrthm-.‘ . ' o :
: Further information will be sent to the participating SLP regard- =
. ing the videotaping procedure. Please call with questions you may

t;iave. Again, your cooperation regarding this matter is greatly appre-

atdo . C . :

Sincerely,

WO Ro M'. Jro' MODO
i Co-directors
3p9 Funded by the Qeorgia Department of Education and The University of Georgla.

Enclosures * An Equal Opporiunity/Alfemative Action institution l : w _




'WSPeech “Language ' o :  Return this

' - 110
form to: 555 Aderhold Hall
College of Education

5"‘°'°9Y \ - The University of Qeorgia
Assessment A Athens, Georgla 30602 .
P Y "(404).542- 1685 Ext 54
roject :
.- T o 'INFORMATION AND SCHEDULING’.SHEET'
% . Y
ll ~ Name , L
- . Home . Address _ . . M
. Street - - City- .. State 2ip , -
' Home Phone
- | NAME OF SCHOOL (Video taping I;ocation) : 7. SYSTEM
School Address : . o :
' ' Street - ; City State . 2ip
' School Phone ‘ ,
Principa@ |
_Special Education Supervisor -
Technical Video Information (Room to be used when video taping)
- 'Less than normal classroom lighting? - _ | YES NO
Is there an electtical outlet in the room? . YES NO
'Size‘of‘ROOm} | Classroom - Small Office ' Other (deeéribe) |

Best Time to Call SLP

Please express any concerns you may have .about the video taping.

Directions to School (from Atliens):

g . — .
. . - B ) . . - .

133
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-

' 8peech Language T o ', Returﬂ thil fot‘w tot 55} .kdorholdl'llll

: athology : : , - The University of Georgia
' Assessment _ Athens, Georgla 30602
Project (404) 542-1685 Ex:. 54

. " 77VIDEG INPORMATION SHEET - -

'Complet;e one form for each therapy 'sesqi'on to be Qidéo ta'péd.

A. SLP 3 s | o ”Syst,et,n o :
“ «  Name o | Name

Social Security Nuiber

1. _Séi;-z . " Male - _ .l"‘emalve

2. Rqée: __Black ' __ White - __Hispanic '____Orientﬁl, ___Other -
. .l\ ‘ . ° .
)

B. 'Therapy

1. ’ articulat:[q_n ' fluency ° ' . language | ' voiée.,
2, __group " ;ndi\}.idual

g APy . ’ - .
. - . i3
- . . P
1 . . .
. ' ) ,
, .

C. Student(s)

~.

| .‘. Name (8)
.1, Sex: _____Male - ____PFem;le
2. Race: _'_Blaék. ___ﬁhit‘e "_Hip_éqnic ;__Origt;fal ___Other |
3. Grade/Age: __.______1’1:.ea¢:hc)o1~ . ___Elem -__H;d/J_r. . _H.." ~h
4. Developmental Level: ~ _  Normal - . | ___ Below
Itl will often be ne.ces'sary for us to video tape ”severatl sesiions dﬁring the after-:

noon. What is the latest block of time that this session could be scheduled for
- video taping? : .

&

134
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12
555 Aderhold Hall
College of Education

Athens, Georgla 30602
(404) 3421683 Ext. 54
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Dear : i :' ,
i /
. We wish to expren our appreciation for the anhtanca that you
and your school system are providing to Speech-Language Pathology
Assesament Project acu.vitiu in Gocrgia. L

‘ Por your 1n£omtim, we have enclosed coplies of the mtorials ,
which have been sent to regarding release forms
forthuemullmrmﬂnvidooupinq. L has

ggested - - as a convanient date

'.mumfcrﬂnwngaﬁ ' — .

" .7 Thank you again for your cooperation rogm:ding thil matter. We
" look forward to warking with your speach-language patliology program.
Please call us w:l.th any Qquestions and/or suggestions that you may
have.

Joan D, Berryman, BA.D.

j . - NGRS N AT EMARAE;
. . -
- L . R

W. *. .aal, Jr., BA.D. h

| l - Ce-dir: tors .

| ipg
: Enclosures

S -
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, 555 Aderhold Hall
_ College of Education -
- ————The-tniversity-of Georgia-
_ 3 . . Athens, Georgla 30602
(404) 542-1685 Ext. 54

.Date

Dear Parent:

- _The University of Georgia and Department of Bducation have been j
involved in the development of the certification process for beginning
Speech-Language Pathologists. We are very proud of the important ,
progress that has made cur stute cne cf the leaders in this important
‘area, Before a teaching certificate is awarded, each beginning
Speech-Language Pathalogist must be evaluated in therapy situations to
demonstrate that he/she is competent. e

o Your school system has anreed to assist in the implementation of
the program by providing a site for producing videotapes that will be -
used in training therapy cbservers. . Your child's Speech-Language

Pathologist, » has been selected to be videotiped while

conducting therapy. Although students are not a part of train-. .

~ ing, they will appear in the film, ' Therefore, we need parental per-

mission for students-to be in the therapy room during that session.

" Therapy will proceed as it normally does except that staff from the

University will be recording the proceedings. The tapes will then be

viewed and discussed by Spesch-Language Pathologists who are learning

t0 use the ashesument instrument. - : - o -

We would be most appreciative if you would allow your child to ba
present by signing the attached permission slip. In arder to preserve
‘confidentiality, your child's name will not be released or identified
An any manner. Thank you for your help and cooperation. Please -
 return this slip to 'r as scon as possible, /

. Sincerely,
Joa_n D. Berryman, m.p.

W. R. Neal, Jr., BA.D,

- Co-directors ' L }&
' | /
g . _ o
Attachment , X )
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. 585 nderhoid Hall
» . : College of Education
o e e e = - The University-of-Georgla———
e - : . Athens, Georgla 30602 '
(404) 542-1685 Ext. 54

.- PARENTAL PERMISSION FORM \

My aa:/quhter __ has peminion to parti-
“cipate in an instructional tape to'be used as part of the training -
_ proqrmforthosmunummmlogywmject
- University of Georgia. The undersigned represents that ho/lhe is the
parent or guardian of this child, and represents that he/she has the
legal authority to exscute the f.or-going consent and releue.

" .. Parent or Guardian

Date
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l 8peech - Language
i
P athology ,-j\ec«, \ The -University of Georgia -

Assessment 1 YTR , S ‘ 4 Athens, Georgia 30602
oject &SP T T T e s tee s

'555 Aderhold Hall
College of F.ducation 115"

SLP PERMISSION FORM

The Speach-Language Pathology Assessment Project has permission to
observe and videotape my therapy sessions and use my name, portrait,
picture, photograph, or any reproduction of myseltf for editorial,
.~ educational, and/or commercial purposes. Permission is hereby
granted to make changes or alterations for such purposes.

Speech-Language Pathologist

School

Date
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' - College of Education

a_t.hology _ - The University of Qeorgla

ssessment e . AthenS, - Qeorgia-30603 - -
' © (404) 542-1685 Ext. 54 -

l

Data;Collec;or Videotape Permission Form
- (Training Tape Production)

1 agree to p’afticipat’e in an instructional tape to be used as part .of
. the training program for the Speech-Language Pathology Assessment Project,
" University of Georgia. The Speech-Language Pathology Assessment Project
has permission to use any reproduction of the tape for editorial and/or
. educational purposes. A g = o

Name
[.

School -

. Date

. 4393
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Speech-Langque.Patholbgy'Assé§sment'Instrhment (SPAI) -

Standard Interview Quest1ons'

Sample Introductory Statement: f o - v

We would 1ike to talk with you briefly about your program of services and how you, conduct your diagnostic
and therapy activities. We will ask questions concerning the items in the assessment instrument. In
 most cases your comments will amplify the information obtained from the portfolio. As you know, some
{tems are assessed on the basis of the interview only. ‘It will be helpful {f you will make your answers

as complete as possible and let us know if you are ‘unsure of the intent of the question. 0o you have any
questions before we start? ' ‘ . : : " : : ,

1. A" How informed woul&_you say your faculty is or SLP program services?
Hdw do they receive their information? " | |

" (If not already an;ﬁered) Ask: What is your role in providing this information? -

,I.- B. How do you develop your in1tfa1 schedule? . | ,
- (1f not already answered) Ask: What factors do you take fnto consideration?

'~wh6 receiveshi copy of the schedule?

/

1. C. Is this your regular room while you are working at this school?

(If,"yes“) Ask: Do you-share 1tﬂw1£h qther~people?\

" (If "no", arrange to see the regu\gf workspace before scoring this indicator.)

/




/---------------

.o . ’ l )
Déscribe your screening"dnd/or referral procedures.

II. B. /Pnce a student 1§ referred to you what gemeral procedure do you follow? . - ]
II;_ J/ Do you refer any of your students to enother specialist in your school or in the community?
(1f “no“) Ask: th not?

-
—

(If "yes") Ask° - Can you give me a specific example?

Then ask: How have you. or how will you foilow up?

A, Neme the tests or procedures you use most frequently with the different disorders arees and
' explain what informetion you obteined from eech .

| -
e

111. 8. Heve_ypu met with other school personnel about specific problens”cancerning"students in therhpy?'

(If "yes“)'Ask. COUId you give. specific exemples of the persons "you have talked witn and the
| | .problems discussed? \ .

{
How do.you use this information? .
Have you met with parents about specific problems releted to therapy?

/ : B Do you give parents advice on how they can help their children at home?

(1f “yes“) Ask:--Could yourgive me a specific example?
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|

11I. C. Do you ever make changes during a therapy session? '
i "(If “yes“) Ask: Could you give a specific example? o o

| After ‘completing a therapy session, have you ever foond it necessary to revise plans before ' q

the next -session? | o

(1f “yes”) Ask: Could you;give'a'soecific example of the kinds of changes you have made? .

o As you move from one short term obJective to another, do you find it necessary to chahge
. therapy procedures? _ .

(1f “yes“) Ask: Could you give me a specific example? |

" . : S —— e

‘ On what do you base changes {n 1ong range goals? '

: ': IV. A. How do you develop -your long range goals for 1nd1v1duaﬂ students?-

',(Examine documentation for a rating of 4 or 5.)
" ‘IV. B. No interview question needed.
IV. C. No interview question_needed.

IV. D. No interview question needed.

81T
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V. No'interview question needed. = - o - J P L

VI. No interview queéti@n“neededf

VII; .No interview questioﬁ'needeqf
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scnipr OF TRAINING VIbEOTAPE INTRODUCTION. - -

i
!

i Speech- Language Pathology Assessment Instrument Tra1n1ng Tape
NG .
This yAdJotape is one of a series. wh1ch has been developed by the Speech-

uage Pathology Assessment ProJect,to be_used 1nlthe training of data

collectors with the,Speech-Language Pathology,Assessment Instrument.

,Th1s v1deotape was prepared under contract to demonstrate varlous levels
of professlonal competence and therefore is-not intended to reflect the

. speech-1anguage patholog1st S typ1cal behavlor nor always to 1llustrate
exemplary performance

Portions of repet1t1ve'and/or extended activities in this lesson may
have been edited. Cr1t1cal features afd situations have been reta1ned
in order to illustrate the obJectlves of the lesson.

Developed_at the'Un1Verslty4of Georgla
. " by |
. The Speech Language Pathology Assessment Project
' Through the Sponsorsh1p of the
Georgla Department of Educatlon

. Under the d1rect1on of
. Joan D. Berryman
W. R. Neal, Jr.

_Production Assistant
Kdy Reese |

Filming and Editing
George Mastroyanls

Spec1al Appreclatlon to

e Lester Solomon, Performance-based Cert1f1catlon | /
Georgia Department of Education '

1458
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Spec1a1 Appreciation to (continued)
C. Hugh Gardner, Department of Education Media
College of Education, University of Georgia
and the following school systéms:_' ~

Commerce City.
DeKalb County
Franklin County
~Gainesville City
Gwinnett County .
'Habersham County
Jefferson City
Newton County

- Oconee County .

Rockdale County _ B :
Social Circle City . ' |

Reproduction of th1£/v14nntane'w1tnout éxpressed written consent of the
Speech- Language Patho1ogy Assessment Project, Co11ege of Education,
University of Georgia, is prohibited
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. " September 7, 1983

S MEMORANDUM
To: © RAC Coordinators

From: Joan Berryman and Ray Neal
: Co-directors of SPAP

- Rise School Practice Procedures
' SLP Data Collectors
‘SLP Traindes

Enclooed find a copy of the 1982-83 School Practicc Procodures«

~ Please review. ‘note suggested chauges, and bring with you to the

Coordinator's Hnting on 8eptmber 27. Revisions will be made at
that time. : ' '

"Also enclosed are the names of available SLP Data Collentors -
and 1983 SLP Trainees. Both lists are arranged according to Regional .
Asuum‘ent Center- areas. '

We will see you later this ‘month and will wllcome any quutiona
and/or suggestions you might havo at that time. Thank you for your
cooperation. ' - . D

skr ‘ .
Enclosures ’ ‘ ; _ . . s
cc: Lester Solomon’ : : ,
John Hooper/Joy Blake » ' ' L
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Annual Conference on Performance-Based Certification E
Selected Comments from SLP Data Collectors'
Critique of SPAI Certification Proceduree
. Desoto Hilton Hotel
Savannah, Georgia
February 8, 1984

I. Certification Proceduree -
1. Needed chengee in data-collector training.

" a. RAC coordinators should be included in the data collector
. training.
b. Make it clear that on the day of assessment, the SLP-DCe can.
discuss questions about the instrument and nothing else.
c. It is imperative to review the portfolio. before taking pert '
- in the interview. _
d. To wait long months after the training conference for school - __—
practice raises anxiety levels and decreases sensitivity to '
SPAI.
e. Need for more SLP-DCe.

2. On-eite logietlcel arrengemente/probleme. _
a. Cen copies of the portfolio be mailed to eech DC prior to the

' , assessment--perhaps everything except confidential records. (2) -
" ' . b Confident:[elity is being violated with student names/records being
: sent through the meil. Aleo. peychologicel reports should not
. be included.
l c. There appears to be some confueion at the county level as to. ,
- Confidential data in portfolio; .
- Exactly who assess from their system; °
' - Where the interview is to take place. (2)
d. A copy of the portfolio should be available to each team member. (2)
. e, Xeroxed copies of portfolio need to be complete--containing exactly .
' what the original contains.
' f. Xeroxed copies of portfolioe make ecoring much, more efficient/
o expedient.
' 8+ Would be easier to do assessment in one day, rather than one half
' day to review the portfolio and interview; .one half day for ob-
eervetion.
h. - Too much delay time between observation and interview.
l i. Please provide data collector with principal's name. '
. J. A place in the echool needs to be designated for the SLPs to score.

3. RAC coordination of eeeeeement activitiee.-

a. The RAC in charge of my arrangements did an excellent job! (10)

b. There should be at least one week prior notice of assessment time/
.place. (2) -

c. SLP-DC should not participate in more than one assessment weekly.

d. The same SLP-DCs should not- take part in re-assessments.

e. Leave time is not easily attained “in Jenuery. Assessments would
be more convenient earlier in the school year. (2)

£. Would like map end/or directions to school site prior to day of

- assessment.

8. Scheduling would be ideal 1if ‘assessment could only involve one
half day (i.e., interview 9:00, observation 10:00 or observa-
tion 1:30, interview 2:00).

'Eﬂb o | S - 152




123

h. RACs cennot ‘take collect celle and I end up peying for all the-
: phone calls.
i. It should be etandardized across a11 ‘RACs that DCs do. or do not
receive poftfolioe one week in advance. '
j. SLP-1ICs should be allowed to record responses during observation..
k. ‘It should he standardized with respect to whether or not SLP-DC
is allowed to refer to the instrument or notee during the inter-
view.
1. Assessed SLP should be asked’ when he/she feele comfortable having -
therapy--1 to 2 hours efter the interview juet gives time for
. nerves to build. -

II. Instrument

1. Adequecy_of SPAI instructions for'the assessed SLP with regard to the
three competencies og the instrument: portfolio, observation, interview.

-a. Assessed SLP should be provided with interview questions. (5)
- .b. Still confusion regarding whether or not aeeeeeed SLP receivee :
- copy of interview questions. .
c. I don't do adequately assessing only once a year. o
- d. Assessed SLP should be reinforced and encouraged .to ask queetione. (@
e. There should be a workshop for the.beginning SLPs that provides
information regarding the SPAI. A team of instructors should
be used across state so all wi11 receive same- informetion from
3 same people. ’
f. Interview and obeervetion should take plece efter reviewing the
portfolio so that the interview answers can be more meaningful
-and related. g2)
g. - Assessed SLP was not aware of when portfolio was. due.
‘h, Pages 5-6 of SPAI should be adequate for good portfolio prepara-
tion. Its elmoet like a checklist.

2. Methode of feedback to SLP.

a. It would be more meaningful to the SLP if those who participated in
: ‘the assessment provided feedback to the SLP. Just "numbers" is
too objective to help him/her improve techniques, methods... (2)
b, I would like to see regional SLPs employed by the state responsible
for:

1. Stenderdizetion of'all materiele in workehops regerding
' the SPAI. .

.2, Available to answer queetione directly or indirectly
from assessed SLPs, RACs, or SLP-DCs. '

3. Coordination of suggestions thet are received from people
in the field.




Annual Conference on Performance-Based Certification
RAC Data Collectors' Critique of
"~ SPAI Certification Procedures
Desoto Hilton Hotel
. Savannah, Georgia
February 8, 1984

I. Certification Proceduree

1.

2.

.‘3. .

'40

Orientation of SLP to be assessed.

. b,

Selecting assessment teams.

a!
b.
c.
d.

£,

Insecure regarding questions pertaining to content area. (4)

a.
Did not feel prepared to orient SLPs. (3)
c. Orientation consisted of deacription.by description review of SPAI -
- lasted 2 hours.
d. Veteran SLP attended and answered: any queetione from the beginning
- SLP,
e. Would like to see portfolios with examples of each indicator. '
f. SPAI requirements were unfamiliar to beginning SLP. o
g. Inconsistencies in brochure/guidelines/p 6 of SPAI.
© = confused between objectives/lesaon plans ‘ o
- number of portfolio copies, explanation of therapy obeervation.
S " portfolio period. :
h. Script not needed. Leave off background information and provide an
outline of eeeential information for the .SLP instead.
i. Could not ansawer queetione asked regarding certification.
Scheduling.
a. Difficult .to juggle achedulee of 4 people. (5)
b. Difficult to obtain personnel. (4)
c. Difficult because of limited number of SLP-DCe. (2)
d.

Easiest to schedule both obeervatione on same day.

o

Selection was limited due to lack of SLP-DCs. (9)

Repeatedly releasing SLP-DCs may.cause probleme. (2)

No reliability date available on SLP-DCs.

Used SLP-DC trained in TPAI in an administrative position.

Practice assessments were completed before certification aeeeeamente
to insure adequate number of SLP-DCs. :

Long diatancee made traveling inconyenient.‘

Briefing of aeeeeement team membere.

No problem for SLP-DCe. Exteneive time is taken with the administra-
tor. (3)

Administrators and RAC-DCs need.specific information on interpreting
indicators. Present amount of briefing is not enough. (3)

Special group- treining sessions should be held for administrators. (4)

SLP-DC helped brief administrator. (2)

Did not feel prepared to brief the adminietratora.

Administrat. were curious about why they were not allowed to rate
all indicr urs in the interview and portfolio.

Administrators were shown a sample set of SLP lesson plans during
briefing. This was very helpful. _

The general impression given by administrators' ratings was, "When
in doubt, give credit for all descriptors," '
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S, Aséeseing'SLPs.-~

a. 1 felt uneasy in in;érpretihg some indicators. Spring workshop was
not adequate. (2) ‘

b. -RAC should be trained just as SLP-DCs so they. can assist with problems
- and questions from SLPa. : '

c. During interview, SLP should give sEec1fic examples. -
d. TFollowed lead of SLP interviewer. Did not get.information needed - to
rate, but did not know if it was appropriate to probe. B

.. e. Problem in reviewing portfolio--sometimes inconvenient, difficulﬁ to

[

coordinate time, ' - -
f. RAC had to deliver the portfolio to the SLPs due to distance.
‘8. Who keeps SLP's portfolio (RAC, SLP)? -
h. Would like to observe therapy sessions,
i. pnfamilia; terms.

6. Compiling and pro§e3é1n3 asseaament‘&ata.

b. Took so long for.the .profile to come back. - :
¢. Each team member was given an-envelope to return data to RAC.

d. Time would be saved if this data were processed locally-rnot'senf
' ‘to-Athens. ' : '

a. Our equipment was not programmed so we had to send it to others.

. e, 1 remained at school until all the cards were completed.

a. Answering specific questions relating to indicators was difficult--
' especially relating to observation. (4) L .
b. .Partial assessments need to be more detailed. Neither portfolio nor-
- observation should be all or none. (3) : ' -
c.  Needed suggestions from SLP-DC. a :
d.. I had no information about what happens next: whether they will do -
partial assessments,. what do they have to have in the way of port-
folio... d ;
e. It was obvious, when rated by only 2 SLPs, which data collector had
' given which ratings. X : - S
f. Specific training would help in the interpretation session.

1

8. Provision of étgff development;a;tivitiés for.SLP (1f necessary),

a.- Need qualified personnel to perform this service. (4
b. No SLP-DC to provide this. (4)

c. RAC not involved in staff development. SLP ia.refgrnéd to resource

. list in the leaflet. . o
- d. Arranged through GLRS who employed an SLP to be the staff development.
-~ - contact for beginning SLPs. : L
e. Coordinated plan needs to be established. Tr {ning needs to be pro-
vided to local systems for staff development in the SPAI.

T1. Instrument

1. Adequacy of SPAI instructions for 'the assessed SLP with regard to the
three components of the instrument:. portfolio, observation, interview.

4.~ Orientation videotape would be helpful.
b. SLP to be assessed and SLP-DC are concerned regarding type and amount
of data to be released. : ' ' :
¢.. In the interview, how specific does the SLP need to be? How much
o leading 1s tho administrator allowed?

ERIC o | 155
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e. An indicator pertaining t. spoken English (oral expression) should be
.+~ 1included in SPAI.
"f. What happens if the individual to be observed is absent?
g, - Multiple coples of portfolio need to be made available to team members.
‘h. Should have regional orientation sessions so that the SLPs will receive
' consistent information.
1. SLPs are concerned regarding the lack of resources (people and materials)
o in preparing for their assessment.
J. SPAI should tnclude specific clarification of lesson- plan requirements.
k. A sample of 3ll required forms would be beneficial. -
1. The beginning SLP had many questions concerning the interview and
portfolio. :

zll, | : | d. SLPs do not seem to undeistand the instructions provided in the SPAI.

m. "Information pertaining to students who will be.observed" could be °
made clearer. . , . e

\

2. Methods of feedback to' SLP.

. a. Individual conference with SLP. (7) ' ' '
b.. RAC-DC did not feel adequately prepared to answer specific questions
about interpretation of SPAI. Additional training would be benefi-
- cial. (5) .
l ¢c. Training needs to be provided to local school systems for staff
2 development=-possibly through the SPAP. (3)

' d. Somé type comment from the SLP-DCs regarding observation would be
helpful to the assessed SLP. This could be written and returned
to the RAC-DC to be used in the individual conference. (2) -

e.” Review of printed profile, review of requirements for next assess-

' ' , .~ ment, discussicn of staff development opportunities.

v ) ' f. I asked one of the external SLPs for help. I would like to suggest'

' : N .. that two or three SLPs be hired to work for the RACs.

o Additignal Comments and Suggestions: :

‘It is too time consuming to .hdve one portfolio in a central location.
The SLP needs to make 4 copies.
b. feel the SLPs ehould be assessed with the Revised TPAI when it is
, i tplemented. I .<e no reason why it cannot be used. '

c. I would suggest higher minimum levels. The SPAI is probably easier to
pasé\than the present TPAI.

d. We hav requested that the beginning SLP provide infotmation that 1is
.not confidential (i.e., lesson plans, work schedule...) a week before
the assessment. This gives each person on the team time to review the
portfolio. “Qn the day of the interview the SLP places all the confi-
dential information in the principal's office to be reviewed.

e. Some centers haVe mailed children's folders along with the lesson
plans. This practice needs to be stopped. .

f. We should attend sonhoworkshops on speech and language.‘ It would cer-

tainly make me feel more confident. , .
- g+ ‘Indicator IV C was difficult to rate as it is written. 'Written _ |
* material provided throughout the portfolio will be used in the assess- ' :
ment of this indicator" (p. 6, SPAI) should be reinterated in the
indicator itself. .,
h. Completed materials for SPAI\should be availsble by early August.
i. More SLP-DC Training Conferences '
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IQUESTIO ¢ What information from the portfolio can Be copied?

'ANSWER: Any information that is not confidentiel. '(Confidential infor-

'QUESTION: In what order ehould the three components of the assessment

N

Decisions reached at February 8, Savannah Meeting regarding SLP School 127
Practice and Certification Procedures.

mation includes test protocals, I.E.P.s, due process forms, ctc.)

take place?

ANSWER: The portfolio review should a1 ways take place first. The order
of the observetion and interview can be interchanged

,QUESTiO ! What interview questions should be used for SPAL asseqsmentq?

ANSWER: 'The interview questions to be used are the revised queations
- which are printed on yellow paper. The previous questions are
printed on blue paper and should NOT be used. The main diffe-
rence between the two versions is that all written documenta-
tion must now be provided a3 a part of the portfolio; therefore,
the ‘interviewer does' not ask to see copies of documents.

QUESTION: Does the assessed SLP receive a copy of the cnterview ques-_'

tions?

ANSWER: No; it is assumcd that the SLP can. nnticipnto quontinnn o Do
o asked from the indicators in the bPAI.

QUESTION: 1Is note-taking by data-collectors permissable during the
assessment?

ANSWER : Yes, if they are taken uoobtrusively. .

»

QUESTIOI: What is the procedure for partial aeeeesment?

RN

ANSWER: The criteria for valid partial assessments is given in section
VII (pages 15- 16) of the Guidelines, Appendix A.

'gUESTIO : What sources are availablé to RACs and/or assesscd SLPq regard-

 ing orientation and staff development? .
!
SUGGESTIONS: (1) The "Resource Manuai for'Program for Exceptional
Children: Speech and Language Impaired” contains
“ :  sample forms, definitions, due process and propram
' procedures. It may be obtained from:

Local School Sfetem (Director of Special Education)

Cooperative Fducational Scevices Apencicea (CESA)



Georgia Learning Resource System Centers (GLRS) 8

- Georgia Department of Educetion'

(2)

Program for Exccptionnl.Children

Contract with experienced SLPe to aesist with
content information. Names of possible contacts
mny he ohtu!nod froms - ' :

Georgie Speech-Languase-Hearing Aeeociation
484 Irvin Court - Suite 160

Decatur, GA ' 30030
. Tel: (&04)'292-1211

'Georgie Stete Board: of. Exeninere in Speech Pathology

166 Pryor Street, SW

Atlanta, GA. 30303 - . o

Tel: (404) 656-3900

‘ . .
American Speech-Lenguege-Heering Asaociation
10801 Rockville Pike .

© Rockville, MD 20852

(3)

Tel: (800) 638-6868

College and University Training Progreme :
(See "Resources" included in Speech-Language
Pathologiast Orientation Information.)

In some areas, RACs are arranging for GLRS centers -
to provide orientation end/or eteff deve]opment for
SLPs.

<




) i 9

=] [T
- > .

—g

=a

- ~

[TE

Q.

o W

<<




]

GUIDELINES FOR THE IMPLEMENTATION OF  PERFORMANCE-BASED CERTIFICATION BY
THE GEORGIA DEPARTMENT OF EDUCATION, REGIONAL ASSESSMENT CENTERS.
. *  AND LOCAL SCHOOL SYSTEMS

‘.9. ’

. Performance Assessment Of
Speech-Language Pathologists:
Speech-Language Pathology Assgsshent Instrument

'(SPAI).

'July. 1983
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In order to meet the special needs of speech-language pathologists
(SLPs) working in Georgia schools, the Georgia Department of Education, .
beginning in 1978, supported activities to determine the need for a
separate on-the-job assessment instrument for SLPs. The pages which

- follow include a description of instrument development activities, a
.section defining terms as they relate spgcifically to the assessment

~ of SLPs, and a-section outlining the procedures to be followed in SLP
certification assessment activities. This appendix is a supplement

" to_the foregoing general performance assessment guidelines. The rea-
der must make ref.rcﬁgc to the general guidelines when interpreting. _
and implementing -the Speech-Language Pathology Assessment Instrument
(SPAI) procedures prclshped on the following pages. :

\ . \




1.

Development of the Speech-Lenguege Pethology Aeeeeement Inetrument
(SPAL) _

The Special Education Competenciee for Teachers (SECT) project
funded by the Georgia Department of Education, undertook a special

- study-in 1978 to identify competenciee for epeech-lenguege patho-

logists. (SLPs).. The previous year's research had indicated that
SLPs were consistently rated higher than other typas of special

. education teachers on a validated 1ist of special education teach-

ing competencies.. In that study, the sample of 65 teachers in-
cluded only nine SLPs. However,. based on that 1imited number, it
sppeared that SLPs would be able to rate much higher in the state's
competency certification assessments because they dealt with only .
one or two students at a time in their therapy sessions. Because
of the contextual difference in work setting, beginning SLPs would
more easily meet certification requirements than would other tea-
chers. rurthernore. needs for staff development would be less
easily identified with higher evaluation ratings. '

" A state committee composed of concerned Georgia educetore vas formed

to examine this problem. That comnittee met five times during: the '
year in two-day eeeelone. These efforts eventually reexlted in a°
competency eeeeeement instrument for SLPs.

- During the 1n1t1e1 committee meetings all available existing compe-

tency assessment instruments were examined for competency rating
items -that might be pertinent to SLPs. A critical incident techni-
que, where videotaped recordings of actual therapy sessions were
studied, was used to develop new competency Andicators. A 1list of
112 competency etetemente resulted from theee ectivitiee. ’

_ A state-wide survey was used to determine which of theee competency

statements should be minimally required of beginning SLPs. All
SLPs and special education directors in Georgia as well as a 10%

-sampling of all Georgia principals were mailed a copy of the. survey.
. Four questions were asked for each of the 112 competency statements
" to determine their importance, their frequancy of use, the typical

performance level, and the appropriate assessment source. .

After essential competencies end 1nd1cetore were 1dent1f1ed, the:
state committee wrote descriptors of the skills and behaviors to

.be demonstrated by SLPs. A delphi process was used. At this point,

a draft assessment instrument called the SECT/SLP instrument had -
been deve ‘d. This 1netrument_wee then field-teeted.

19
174

Thirty-three SLPs from around the state were interviewed and ob-
served by two teams of evaluators using a generic teacher perfor-
mance assessment instrument and the newly developed SECT/SLP in-

‘strument. The interviews and therapy observations were recorded .

on videotape and all subjects were rated on their overall demon-
stration of competency by an expert panel of practitioners and
teacher educators. As an external criterion measure the panel's
rankings and classifications of the SLPs were compared to the
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ratings from the two performance ascessment instruments. Those
items and competencies that were positively and significantly

‘related to the external criterion were (onsidered valid and formed

the revised instrument. A list of these competencies is included

~ in this handout. Procedures, interviaw questions, and portfolio’

contents were written. , e

.Aftcr original validqtion piocedurol were completed, the resulting

instrument was ramed the Speect.-Language Pathology Assessment In-

'strument (SPAI). In preparation for use of the SPAI in the certi-

fication of SLPs, data vas collected in order to establish minimum
competency levels based on expert opinions. Two groups of approxi-
mately 35 SLPs each from throughout Georgia were asked to assign -

"'minimally acceptable” ratings for each of the indicators. Results

were tallied and modal values were detérmined for each group's in-
dicator ratings. These ratings were combined to determine minimum

' compatency levels for use with the SPAI in certffication procedures.

»
»

Following the first year's experience with this instrument in train-
ing and school practice, the twenty-three indicaters were rearranged
into seven compgtency areas and key points were developed for ieach

of the indicators. o ~ :

The following section presents a comparison of the Teacher Perfor-

mance Assessmenf, Instrument (TYAI) and the Speech-Language Patholdgy'

Assessment’ Twgtiument (SPAI) through an outline of general similari-
ties and differences of the two instruments. v
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l | GENERAL - SIMILARITIES |
. 1. Tho'instromeot is designed to A..e.. on-the-job performance.
' 2. Those who will administer the instrument are provided with | some
form of training.
' . 3. Orientation is held for those being assessed.
4. Those being assessed: 1) arc-intervicwcd.-Z)'prcparc a portfolio-
. and 3) are obnrvcd.'~
- S. |Thorc are minimum pcrformancc levels for oach indicator.
. ‘ 6. The rcquircd proficiency leyr” is 75X on two assessments or 85%
on one assessment.
' ' 7. A profile is developed to ohow“ the auuomnt results. ) o o
- . GENERAL DIFFERENCES
l' TPAL .~ o " SPAL
' o General
. Consists of 3 instruments. " Consists of a single instrument.
:. Key points not provided to teachers. Key points provided to.SLPs. -
' N/A rating possible. » o N/A rating not possible.
s Number of Competencies
' 14 Competencies L © 7 Competencies
l | Number of Indicators
" ' 45 Indicators e 23 Indicators
R . Number involved in assessment
l, ‘ Three people assess the t,:cachcr, " Four people assess the SLP
Principal/Administrator Two SLP data collectors
Peer teacher - ' : ~ Administrator
! e External data collector . RAC data collector
' Data Collector rosponoibilitiu
,' ~ All 3 data collectors complete a11 SLP data co11cctorl complete entire
'l' parts of those instruments given instrument. The indicators which are

for certification. . rated by the administrator and RAC data
: collector are included in the portfolio-
interview portion of the scale.
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GENERAL DIFFERENCES
(continued) - by

. TPAl

SPAL

Recording forms

See examples.

See examples.

Aduiinietrat fon’

Approximately one week to review
portfolio.

_ Approximately one hour for inter-

view,

* One clese'period with minimum of

30 minutes direct observation.

Téacher selecte clael to be
observed.

Three copiee of the portfolio are
required. , .

Approximately one week to review
portfolio.

Approximately one-half hour for
interview..

30-60 minute observation of com-
plete therapy session(s).

" SuP selects etudent(e) to be

obser.2d within time constraints

. dictated by the assessment process.

- An origiaal offthe portfolio is

required. Additional copies of the
program description and the lesson
plans may be required at the discre-
tion of the RAC staff. '
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11.

Definition of Terms

Adminietretor.Dete:Collectot :

Assessment Profile

Beginning SLP  .

.Certification Summary

.Non-Renewable Certificates

135

An administrator who has completed the

TPAL training and is eligible for TPAI

data-collection endorsement, and who

has received briefing on the SPAI. The .
administrator may be a special educa-
tion supervisor, lead SLP, principal,
assistant principal, or a oyeten—level
edninietretor or oupervieot. o
A graphic repreeentetion of the results
of an SLP's assessment showing the per-
formance at the competency and indicator
levele. :

An SLP who 1is eligible for or who pos-
sesses a nan-renewable professional .
certificace or non-renewable provisional
certificate.

A profile of one, two, or more assess-
ments indicating the performance level
of each competency. If all competencies
have been satisfactorily demonstrated,
there will be an explanation of certi-
fication action. If all competencies

. have not been satisfactorily demonstra=.

ted, there will be an explanation of
certification status.

'The N series curtificates are non-renew-

able. .A non-renewable provision cart!fi-
cate will be issued tp an applicant upon
completion of an approved teacher educa- '
tion program if the applicant has not

-passed the Teacher Certification Test

(TCT) in Speech-Language Pathology.:

The provision certificate is valid for
only one year. The SLP must satisfy the
TCT requirement during that year. Upon

. passing the TCT, the provisional certi-

ficate will automutically be converted
to a non-renewable professional certifi-
cate. If the examination is passed on
the first opportunity during the school
year, the non-renewable professional cer-
tificate will be issued with a validity
period retroactive to the beginning of
the school year. If the examination is
passed on a later administration, the
non-renevable professional certificate
will be issued with a validity period
retroactive to the date on which the’
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Non-Renewibl. Certificate ) T examination'wal‘palied; The non-renew-
-Continued S “able professional certificate holder will
. be eligible for compensation at the third

step of.the State Salary Index. Dyring
the validity’of the provisional certifi-

~ cate the beginning SLP will also be
‘assessed with the SPAI.,

l A non-renewable profecsional certificate
will be issued upon completion of an :
, approved toqchor-cducotiqn program if
' , . the SLP has passed the SLP/TCT. This _
.- _ . ' certificate has a maximum validity of
: : o ' _three ysars of employment in Georgia
' : ' schools. During the validity of the non-
' : o - ‘ . renewable professional certificate the
' ' _— -SLP will be assessed with the SPAI.

. i If there are any outstanding special
L Georgia course requirements (e.g., Iden-
. tification and Bducation of Children
'with Special Needs and/or Teaching of
Reading), these requirements must be
met during the first year of teaching in
- order for the hon-renewable professional
certificate to be extended for the re-
. o . H ; maining two years of the three-year
\ - : : ‘ L validity period. :

Conversion of the Non-renewable Certifi-

cate to the Performance-Based Teaching
Certificate. .

An dppliciﬁt is dligiblq'fo:'a renewable
performance-based teaching certificate
when the following have been met:

. V_f' | ' : ' - -~ a. the seven competencies on tho'S?AI
! : - - have been satisfactorily demonstra-
ted » . ' . o .

b." a passing score on the TCT has been
posted, and i :

c. any outstanding special Georgia

' . ' ' ' . course requirements. have been met.

‘Upon satisfactory demonstration of all
seven competencies, the performance-
based professional certificate will be
automatically iesued to those holding
non-renevable professional certificates.
The performance-based professional certi-
ficate will be automatically issued to
those holding non-renewable provisional
certificates when a passing score on the
TCT is posted and the saven compatencies

67 -
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Non-Renewable Cthificateo
' Continued

On-The-Job Assessment
Performance Requirements -

Pértial Assessment

137,

“on the SPAI have been oatiofactorily
- demonstrated., Those applicants with

one-year non-renewable certificates
who have outstanding special Georgia -
course requirements must submit an

. application for conversion with the
- appropriate documentation of course °
‘completion (i.e., college transcript
.or DB Q224 form for SDU credit) to .

Teacher Certification Services, The
first pcrformance-baocd professional
certificate will carry a validity
period of five years less the number -
of years (one to three) an applicant

held and was employed on a nou-renew=

ablo certificate.

A Performancc-baucd coftificate holders
- with one year's teaching experience

are eligible for compensation at the
fourth step of the State Salary Index. -

The on-the-job assessment requirements o

for satisfactory performance of the

~seven competencies for certification
-purposes may be met in‘either of the

following ways:

a. If, on a single assessment with

- four data sources, 85% of the
ratings for the indicators within
a single competency are at or
above the minimum levels, that
competency is deemed to have been
satisfactorily demonstrated and
further performance of tne compe-
tency will not be requited for
certification purposes;

b, 1If, on two consecutive assessments |

with up to eight data sources, 75%
of the ratings for the indicators
within a single competency are at
or above the minimum level, that .
competency is deemed to have been
satisfactorily demonstrated and
further performance of the compe-
tency will not be required for
certification purposes.

An assessment of performance of an SLP
who on previous assessments did not
demonstrate satisfactory performance °
on all seven dompetencies required for
certificltionl T :
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Portfolie Period

Regional Assessment Center

Data Collector

}

Regional Assessment Centers

SLP Data Collector

Therapy'Observetion'Period

.- fication.

138

That span of time encompassing at least

two consecutive weeks of the school year
for the two groups or individuals who

. will be observed during the therapy ob-

servation portion of the assessment.
Plans for a total of at least eight
therapy sessions must be provided.
Examples:

(1) 4if the 1nd1v1due1e/groupe eelected

- for observation are seen only once
a veek, the portfolio period would
span 4 weeks and 8 lesson plans
would be provided by the SLP;

(2) 4if the individuals/groups selected
. for observation are seen twice a
week,. the portfolio period would
span 2 veeks and necessitate pro- -
vision of 8 lesson plans; -

(3) 1if the individuals/groups selécted .

for observation are seen 3 times a
week, the portfolio period would be
2 weeks and include 12 lesson plans
(2 individuals/groups X 3 sessions
per week X 2 weeks = 12 lesson plene).

A Regional Aeeeeement Center staff mem-
ber who has TPAI data collection endorse-
ment and who has received briefing on’ the

. SPAL.

A network of 17 centere located through-
out the state whose staff function as
coordinators of the on-the-job assess-
ment aspect of performance-based certi-

An SLP who hee‘eucceeefully completed
SPAI data collection training and is
eligible for SPAI data collection en-

-dorsement. This person must hold SLP-S

certificetion.

One of'the two SLP dete'collectore re~
quired for the assessment team must be
external to the system which employs

. the SLP being assessed.

"'The paeriod. of time during a day of the

portfolio period in which the SLP is
observed by an SLP data collector in
therapy. The therapy observation period
should encompass the full therapy session,
during which a lesson from the portfolio
is being taught and must coneiet of at

‘least 30 minutes. -
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A.

C.

"111. Program Resgonsibilitiss

Georgia State Board of Education and/or the Department of Education

Regional Assesament_Centerr

1. - 3. Same as TPAL

\

/

4. Identification and recruitment of potential trainees.
S. Same as TPAL. |

S5a. Briefiné of non-SLP assessment team members. .

. 6, Coordinating all asseasnent activities: scheduling, selecting

. assessment teams, assessing ‘teachers, and compiling and process-
- ing assessment data.

4

7. - 11, Same as TPAL. = . L

12, Honitoring'tne work of data collectors (administrator. special

education supervisor and SLP data collectors) qu coordinating
assistance to maintain their skills.

-

130 - 180 Same .8 TPAIO

Fiscal Agent - The regionsl assessment center's fiscal agent is
responsible for:

1, - 4. Same,as TPAL."

)

Local Education Agency - Public school systems, private or parochial -

- schools and other agencies that employ certified teaching peraonnel

are responsible for:

[+

1. 'Identifying a system staff member who will serve in a liaison
capacity with the regional assessment center.

Note: The same LEA staff member will serve ‘as liaison for SPAI
- and TPAI dctivities.

2. Informing SLPs when employed that, if eligible, they will parti-
cipate in the prescribed Pérformance-Based Certification program.

3, - 5. 'Same as TPAI.

6; Selecting SLPs and identifying administrators and special educa- -
-tion supervisors for training in the assessment process.

7. - 12. Same as TPAL. ' o '




A.

C.

A.

c.

A,

1.

2,

3.

)

IV. Regional Assessment Center Personnel Qualifiéationn.

Coordinator

Same;as TPAI;

Has received oriéntatioﬂ-to the SPAL.

- 5. Same as TPAL.

Data Collector

I

- 7. Not applicable to the'SPAI..
Secretary
1. - 3. Same as TPAI.

V,_ Regional Assessment Ceﬁter-?ersonnel Responsibilities

Coo:dinator

1.

=12, Same as TPAI.

Data Collectofv

1.

/o

Not applicable to SPAI
2. Same as TPAL.. '
3. Not applicable to SPAI
b, - 9, Same as TPAL '.\
B -\\
}
Secretary
1,

- 5. . Same as TPAI, .

Vi. Procedures

Training Activities

1.

2.

Not applicable to the SPAI.

'At present, SPAI training is offered on a statewide basis under
auspices of the Georgia Department of Education.

Training, 1ncludelz - . : |

a. Complction of the full training program which includes a

140

three day inatructional conference, school practico assess-’

ments, and post-training activities.
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-Teacher Assessment Orientation

VI, Proceduree (continued)

Training Activities (continued)
2. b, Meeting proficiency requiremente during the treining
'~ conference.
c. Not applicable to the SPAL.

d. Completion of at least two school practice assessments,
one of which yields 702 minimum level interrater agree-

mnte :
3. e. Same as TPAI.
b, Same as TPAL.
€. 1. = 3., Same as TPAI.

4. Briefing of administrators who serve on SPAI assess-
ment team. -

1. Same as TPAI.

2. a. Same as TPAI.

b. Providing a copy of the Speech-Language Pethology
Assessment Instrument with an explanation of how the
- instrument is rated.

C. - e. Same as TPAI.

Scheduling Aeeeeemente.
1. - 2. Same as TPAIL. .

3. Within the regional assessment center schedule. the SLP selects
. the student(s) -to be observed. : ‘

4. . Same as TPAI.

5. The SPAL portfolio period -(see Definition of Terms) encompasses

~ at least two weeks of the school year with assessment activities
scheduled during the first half of the portfolio period. The re-
maining days are for rescheduling assessment activities, if needed,
to provide for a valid assessment. The portfolio must be placed
in a location designated by the RAC at least 5 school deye prior
to the portfolio period.

[

6. Same as TPAL.

7. The SLP must have conducted at least two weeks of speech/language
therapy activities prior to assessment with the SPAI.

8. - lle Sam. as TPAI.




VI. Procedures (continued)

D. 'IQ&ntifiqation of Local System Personnel to ‘Serve as Data Collectors .

- 1 *

5.

The two SLP data ¢ollectors must be fully trained and qualify
for SPAI data collection endorsement. Administrators who serve

- on the SPAL assessmént team must be eligible for TPAI data col-

lection endorsement, have received a TPAI update, and have re-
ceived SPAI briefing. The special education supervisor data
collector must. (1) be eligible for TPAL collection endorsement,
have received TPAI update and have received SPAI briefing or
(2) be eligible for SPAI datg’collection endorsement.

The réﬁional assessment center has fhe final responsibility

for the composition of the assessment team (two SLP data collec-

tors, an administrator, and RAC data'collector).

The regional assessment center must ensure that one of the two

.SLP data collectors must be external to the system.

In instances where there is no qualified person in a school
building to fill the administrator data collector role in the
assessment process, the regional assessment center coordinator
and the system liaison will identify an administrator data

. ‘collector to fill the appropriate role.

It 1is recommenided that SLP data collector trainees be selected
from SLPs who have been assessed with the SPAI. :

'E. Conducting Assessments

1.

Criteria for Valid Assessments
a. There is one instrument to be administered.

b.. Four data collectors (two SLPs, administrator and RAC data
collector) complete appropriate sections of the SPAI,

c. Only the two SLP data collectors complete the entire instru-
ment. (See the SPAI assessment recording forms for a list-
ing of the items that are completed by each data collector.)

" d. Each data collector should examirie the SLP's portfolio in .

order to respond independently to certain competencies
within the SPAI.

e. All four data collectors must participate in the interview
in order to assess the SLP on specified indicators. The
regional assessment center will schedule an interview at
wvhich all four data collectors and the SLP being assessed

_ are present. One of the SLP data collectors will be desig-
nated by the RAC to lead the interview. If an SLP data
collector is unable to participate in a scheduled inter-
view, another interview will be scheduled to be conducted
by that SLP data collector. If the administrator data
collector is unable to participate in a scheduled inter-
view, another interview will be scheduled to be led by

the RAC data collector. :
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VI. Procedures (continued)

'E. Conducting Asscssments (contimued).

1. Criteria for Valid Assessments (continued) "

f. During the therapy observation, each SLP data collector
must observe the implementation of the lesson plans which.
were submitted by the SLP being assessed and assign ratings
based on observations made during that ‘scheduled time only.

.8+ The two SLP data collectors must observe the SLP either on
different days or at different times on the same day (either
same or different individuals/groups). No instances of
simultaneous observations by assessment team members will
be acceptable for certification purposea. .l

-~

h. Each data collector must rate the SLP independently of
the other data collectors.

l 2. Two aesessﬁcnt periods per nchool year with four data collec- .

tors per assessment (p-oviding a maximum of 6 assessments with

. . 24 collectors. of data over the 3-year period) will be provided
all SLPs holding non-renewable certificates. If the SLP is

: : " employed .on or before the 70th contract day, two. assessment

o opportunities will be provided; after the 70th contract day,

l- but on or before the 95th contract day, one assessment will

- -be scheduled. - '

'3- - 4. Same as Tfkl. o . o
F. Walvers of Assessmect - Same asITPAI.
G. Unassessable Assignments - Same as TPAI.
H. Appeals Ptocese - Scme ac IPAI.

-0‘

I. Processing Data at the Regional Assessment Center

1. - 2; Same as TPAI. . ’ .

J. Confirming Teacher Profiles

1. Same as TPAI. ‘ o . ' )

K. Interpretation of Profiles

1. - 3. Same as TPAL.
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M.

N,

|

R.

A.

Planning Staff bevelopment

144

VI. Procedures (ébntinued)

Record Keeping

- Sharin® Assessment Data

1. - 3. Same as TPAI.

Vocational Schools

_ 1. - 2. Not ipplicable to thé-SPAI{ .

Private Schools and Other Eligible Agehciea ' )

1. - 3. Same as TPAI.

Ja. Briefing of administrators and RAC data collector.

4. Same as TPAL. .

Interrater Agreement Checks

1. = 3. Same as TPAI.

Assessment of personnel with T-series cetfification.

1. Not applicable to the SPAI,

2. Same as TPAI."

) VII. Partial Assessments

Orientation.

l. - 3. Same as TPAI.

Scheduling

l. - 2. Same as TPAI.
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- * VII. Partial Assessments (continued)

c. Crite:ia'fdr Valid Partial Assessments

1. In those instances in which the SLP does not grant permission
for the assessment team to be informed of the competencies yet
to be mastered, the entire SPAI is readministered.

A partial assessment of an SLP who grants pefmiésion.tu iden-
tify to the assessment team those competencies yet to be mas-
tered for certification will follow the administrative proce-

dures as specified in Section VI, E, with the following modi-
fications: ' S

‘-8, In those instances in which competencies I, II, III, or
IV are yet to be mastered, all four competencies will be
reassessed. All four data collectors will be involved
in portfolio review and interviewing as specified in
Section VI, E. No observation of therapy is required.
The SLP should prepare a complete portfolio organized
in the same manner as for a full assessment.

In those instnncco in which competencies V, VI, or VII,

are yet to be mastered, all three competencies will be
reassessed.” The two SLP data  ~llectors will be involved
in the observation of therapy .s specified in Section Vi,
E. No interview will be conducted. The SLP should pro-
vide a portfolio containing only the inforwation 1isted

on page 5 of the instrument under Information pertaining -
to students who will be observed (1i.e. diagnestics, test

. protocols, IEPs, lesson plans, student progress repcrts,
ete.). : - : .

»
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THE SPEBCH-LANGUAGB PAIHOLOGY ASSESSMENT INSTRUHENT '
(SPAIL) ,

> .
_Davalopmcnt of the Inatrunant '
The Spaach-Lansuaga Pat“ology Aaaaaanant Instrument (SPAI) is

tha product cf several yaara of davalopnantal research funded by the

_ Gcorgia Dapartnant of Education. Tha purpoaa of the SPAI is to pro-‘
vide a atandardizad fornat for the evaluation of tha n-tha-job per~
formance of achool apaach-lauguaga pathologiata (SLPs). Davalopmant
of the SPAI connancad in 1978 when Title IV-C funding vas obtained
froc-thc Caorgia Dapartnant of Education (1) tc datarnina the nead

| for a pcrfornanca aaaaaanant instrument to be used apacifically with
SLPs and (2), 1f appropriate. to develop a pilot 1natrunant. A state-
wida committca compoaad of uniwcraity aducatora. aducational admini-
strators, and practicing school SLBa workad for two years undar the
crordination of a projact dtractor. To establish content validity, ; -ﬁ
an initial list cf-112 bahavioral indicator statements was sent to |
all achool SLPa. apacial aducation directora. and apacch-langua;a )
pathology collagc faculty in Gaorgia as wall as to ten percent of.

Gaorgia school principals. Each survey respondent was asked to'in- :

diccta for each statement its importance, its fraquancy of occurrancc.

the typical p rformanca 1ava1 of SLI's, and the appropriata evaluator.
Those indicators were accaptad which cighty percent of respondents
agreed vera "aaaantial" skills of school SLPs. The resulting 1nd1-
cators Qere grouped into competency areas and behavioral descriptors
were written for each of the indicators. Thirty-three SLPs from

~ around the state were then interviewed and observed Ly evaluators

* using the generic Teacher Performance Assessment Instrument (TPAI)

' .
"

hd .
' |

P
..

'
n .
.
not

.

and the newly developed instrument. The interviews and therapy
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. observations were recorded on vidlotnpe and~lubnequent1y rated on

ovornll domonltrntion of compatence by an expert panel of SLPs and
college fnculty. Almgn qxt.rnal criterion measu' :, the panel 8

-~ ¢ o '
rankings and classifications of the SLPs were compared to the rat- -

1ngl from the two porfornanco assessment instruments. Those 1ndi-

I

cators and compotoncicl thnt vere pooitively and lignificantly re-

LA .

lated to the cxtcrnnl criterion were conlidercd valid and were

_ thqreforo selected for inclusion in the r.viled instrument. Re-
sults cioafly indicated that the generic instrument was not appro-
priate for use with Sy?lz:.énly three TPAL items proved to be rc; -

. litod to the cxtcfﬁql criterion and were included as iﬁdms-in the

"rcviled SPAI; in onohinlgnncd an SPAL itom-ﬁns replaced by n‘limi-
larly worded, morc thornnlly valid TPAI item. Fourtcoﬁ of f%bﬂ33 ' ,
original SPAlL 1tcm| were droppod duc to low concurrent validity.
As the final step in the dovolopmnnt;of thc_original inqtrumont.

4pro¢edurca. intervicwlqucltionl. and portfolio 1notructiohs were

. written.

- N -
. - . -

S The 1nd1catorl'and dincriptérl remaih the same in the current
veraion of the SPAI. Recent ltnndntdization-and refincm.nt of the

- instrument included thc dovolopmcnt of 1ntorprotivo guidclinos

~

(key points) for the SPAI 1nd1cntorl. eltnblilhmcnt of 1ntcr-rnt§r

reLiabiliﬁy in field use, and establishment of minimum cut-off scores

- ' * through twb state-wide surveys.

>

Description of the Instrument

' - The SPAL contains seven competencies which are conceptualiza-
tions of pcrformnnccl eloontiul to the professional cffcc:iveneol

4of SLPs. These compotoncy statements are defined through 1tem|

which indicate the prelcncc of behaviors rcprolcntltivc of the com-

Gk &G & e
L4

pctoncy; The SPAI contlinl three to five 1nd1cator ltems for each

184




:

| of the competencies. Each indicator item is rated on a 1 (loﬁ)

' occonpaniod bj descriptor statements which describe the quality

td 5 (high) oodlog_ The ooalo'yaluol for each indicator are

of an SLP's porforuanco relevant to the competency indicator.
‘Within the oody of the inltrunont. ‘the oonpotonoioo. indi-
oatoro. and doooriptoro are designated as follows: |

I. COMPETENCY

"- " A. Indicator Item |
1, Descriptor )
With tho exception of indicatoro III B, III C. and VII D,

indicator items are hierarchal in dooign. i.e., descriptors range

from least dooirablo (a rating.of 1) to most dooirablo (a r.*t.ng

~of 5). The SLP oonnot'rocoiyo a ratiog'of 3, for instance, if

he/she has not met the roquirononto for a 2 and a 1 on that par-

. ticular item. The non~hierarchal indicators, III B, III C, and

VII D aro.oooignod difforootly.- Each of thooo'indiootoro contain

four desirable performance descriptors which are labeled a, b, ¢,

| ind_d. " A rating is dotormihod by tho number of these desirable -

deacriptoro'ebident-in the SLP's performance. That is, if none

‘of the described behaviors are present, a roting of 1 is assigned;

if one is present, a roting of 2 1is aooignod. oto.
" Three sources of data are employod during the administration
of the SPAL: )
(1) a portfolio prepared by the SLP, contaihing program
and student information, auoo as diagnostic reports,
ieooon plans, schedules, and odmmary,rooordo;
(2) an interviev with the SLP;
'.(3) observation of therapy conducted by the SLP.
|
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Conpctcngiol'l; 11, III and IV are rated on data obtained

from the.p;rtfolio and the interview. R;tingo oﬁ compotenéieo
v, VI and VII are baoc@ on information obtainad from the obser-
v.iion of thtfapr
‘Gcnoral,Anocoonont\rrocodurcn f 

The SPAI is designed to bcvadniniltirod in the school ;qf-

ting by a four-m.nbnr assessment team: two SLPs with SPAL data

collcctor ccrtification ondorncmcnt' a chional Asoooomont Center
data Colloctor' an adminiotrator from the SLP'. school .y.tom
(e.g.» principal or special education nupotvioor).
"Alllanoonooro do not fntq each of the SPAI indicators (See

~ SPAI Ronpbnoo'rorp for o#act ritina aooiénnon;n). The review of
portfolio nateriali and the interview 'session 1nvol§§ all fodr'
assessment teas members. Information from these two sources is
uood by all team members in rating 1nd1cato¥ items 1n Competen-
.cieo I, II, 111 and IV. Therapy obnorvationo are conducted by

" the two SLé data-collﬁetoro and providc the bﬁoinifor ratiﬁg in-
" dicator items from Competencies V, VI and VII. Each obnorvation-'
period should cover at lcﬁat a 30;pinute poriod..

The SLP being assessed should study this 1n|trun§nt thoroughly,

noting the specific skills to be evaluated. Particular attention \

should be paid to those competency indicators for which portfolio
materials are required and to those for which interview information
is needed. Relevant data sources are provided throughout the instru-

ment'at the bottom of each indicator page.

l |
' |
'
'
l ‘
' ) '
l |
.
"




PREPARATION OF PORTFOLIO

~ The purpose of the por;fol;o'il”to give the assessors information
to assist them in accurately rating the SLP's performance. Each assessor
must have access to the portfolio prior to the interview and observation.

~ The assessors will be responsible for maintaining confidentiality of the

rocordl released to them. However, the SLP may also choose to delete or
black out the lllt nanes of the students on records released to the asses-
sors.

Portfolio'Contontl

‘The following are the types of information which will be ncodod for
documentation of performance: .

Infdrnltiop~portainig;,to progran administration
A paragraph description of the lpooch?languago program

(schools, numbers and types of ltudcntl. ndditional
responsibilities, etc.)

Infornation_providod to faculty

Screening/referral process information
o

Copies of all schedules

Sunnary records (ltudont and program)

'.Infornation ertainin to students who will be observed

Diagnontic results/reports must be furnished for those
students to be observed. ‘In somé instances, these re-
sultl/roporQl will have been completed by another SLP. -

In this event, additional results/reports must be fur-

nished on at least one student who has beer evaluated o
by the SLP being assessed. ‘ o

Tolt protocols (complotod test rocord forms, answer
sheets, etc.).

[ 4

Individualized Educational Plan {..P) or equivalent in-
formation and all other required legal documentation
such as due process forms.

Lesson plans must be furnished for two (2) individuals
or groups. The plans should encompass two consecutive
weeks within the designated assessment period.

Student prosrasl records (chocklintl. tallies, charts,
graphs, etc.).

1t 1s essential that complete records on observed studepnts be

-available to the assessors in order for an accurate rating to be assigned.
An incomplete portfolio will result in lower ratings.

187




Portfolio Orgonization

The portfolio should be arranged and labeled in the £o11ow1ng -
manner and order: . : (

(1) Description of Program
(2) Lesson Plans

(3) Haterialo for .individual 1ndicatoro opocifying written
documentation //,
1. A
IO BO
II. A.
1I. B.
1I1. A.
IV. A.
‘ IVO B. i . .
IV. C." The assessment of this indicator requires no
‘additional documentation. Written material
- provided throughout the portfolio will be
: .used in the assessment of this indicator.
IV. Do ’ _— '

- j . ’
. . - . — - A - . -
. . . .
-
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I11. The

IV. The

V. The

B.
C.

V;. The .

A.
B.
C.

ViIl. The
A,
B.

C.
- D,

) ' - - ’ -

II. The:

SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT
COMPETENCIES AND INDICATORS

8LP deuonotratol program nanagcuont nkilll.

Infor-l faculty of program services.

Develops work schedule(s) which will fit the needs of
the student, school and faculty.

Maintains a phyoical environment conducivo to learning. -

SLP uses screening and rofc:ral tochuiquol.

o

Implemants ncfooning and/or referral proco&uroo 'to

‘identify students needing speech-language evaluation,

Follows through on referrals made to the program.

Makes referrals for further evaluations.

SLP obtains and uses diagnostic information.

Obtainl diagdostic information. .
Obtains and uses information from co-worknrl and paronto .
to assist with specific student problemc :

. Revises thorapy as needed using eva. ation rooulto and

observation data.

SLP plans for students and maintains records.

" Develops lohg'raﬁgo';o;li for students,

Develops short term objectives for students.
Uses standard English when writing (legibility, spell-
ing, punctuation, morphology, syntax, organiszation). -

‘Records program and student information.

SLP uses thorapy approaches and nitoriall.

“'Ul.l therapy approaches vhich meet 1nd1vtdual ltudont

needs.

‘lmplements therapy activitioo in a logical sequence.

Uses materials compatible with student age and student .
interest.

SLP ltinulatol and interacts with students to enhance

student performance.

Provides stimuli or cues during therapy.

Reinforces student responses.

Obtains responses which allow for evaluation of otudent
performance in therapy.

SLP uooltthorapy management skills.

Provides instructions and explanations which are under-
stood by the student.

Provides motivating activities.

Records responses during diagnostic and therapy activitiol.
Reinforces and encourages the efforts of otudonto to main-
tain involvement.
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1. THE SLP DEMONSTRATES PROGRAM MANAGEMENTSKILLS.

-~

A N L . A L e L P LI el Y PN RO N B e Y e T e . .. D A g G M T I "o g { n ot T T
. . . ; ' . S R
P . . .
’ ¢ \ : . : ' - - ' © T
' ' . v . ‘ . : L ' . . . ’ "
. M ‘ i .
N

A. 'The SLP inforis faculty of grolgaﬁ services.
Descriptors . Kny Poin:l . .-. -
1. Fails to 1n£orm'facu1ty of available progfam.~ : | I. Give this: rating 1f SLP givol no ovidonco of
- : - ' : ' hoing personally 1nwolvod in inforuing faculty.
2, Inconoiotcntly mlk.- attompto to’ inform 2. Inforls some but not all faculty. unoyatonn-
‘ faculty. - : ; tic; information perhaps limited to one short .
| oral prooontation or 1ntorna1 contact only.
135 Inforns faculty of availahlo services, but © 3 .Somcwhat oyotomatic 1nformntion to all’ faculty
does not utilizc a comprohonoive plan. - but limited to informsl oral prc-entation(o)
‘ only or handout(o) only.
‘4, Utilizes a comprehensive. plan to\inforn . 4. Indicationo are present of ctfd:;-?to:'l for
faculty of available services. . provision of information to faculty and there
L ' 1 eviderice that the plan is followed. Both
: ; S . oral and vritton information are dinonninatod.
*5. Implements a written comprehensive plan
to inform faculty of available services. The torm "conprchcnlivo" refers to a plan 1n
The SLP .schedules informative follow-up which ' _
sessions held durin. faculty meetings or
in-service training sessions during the & _;:lifaculty are 1n£ornod on & continuing
‘acadenic year. . Dasis,
" b, both oral and writtcn 1n£or-ntion are
disseainated, and
o
- 531:§:°'o:§§o§22' descriptor '"'t b' found “c. -information is providod on all availablo
P ’ . program services.
S. The is vrittcn. Teacher .«ndouco do not

Data Souyrce:

190
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THE SLP~DEMDNSTRATES_PROGRAH MANAGEMENT SKIﬁiS.

The SLP deveio s a work schedule(s -whieh.will fithtne needs

o

of rhe eﬁndent school and facult .M

*3,

Deecriptore

1, Makes little or no effort to schedule for
- the provieion of eervicee.
2, Develope en unwritten schedule for the
* provision of services. This schedule
does not necessarily fit the needs of
the e:udent. school and faculty.

Develope a written echedule for the pro-
vision of services based ‘primarily on

. student need. Some effort to involve

' school and faculty is noted.

*4, - Develops a written schedule for the

_provision of services baced primarily
gn student rieed. It is evident that

a concerted effort has been made to .
fit the needs of the echool end faculty.

*5, -In eddition to #4, the SLP echedulee time
for activities, .such as plenning. con~
ferences with parents and teachers, IEP
meetings, and student evaluations. A '
copy of the schedule is given to. the X

. appropriate edminietretor.~.

* Evidence for these deecriprore must be found |

- in the portfolio.

9’Q,ete Source: Portfolio/Interview

)

General Note:

le‘

2.

38 4

s

Key Pointe

"Student neede" ehould be beeed
on student age, sex, ebility.
student's academic schedule, the

- type and eeveriry -of dieorder. etc.,

"School and. feculry needs: should S
be based on sehedules for. lunch, '
P.E., academics, other epecieliate. .
etc,’ -

"Work schedule" refere to a daily
schedule of student appointments
and other activities within that '
echool.. ,

Scheduling either not firm, inconsistent,
or haphazard: e.g. Students are seen when
SLP "feels 1ike it." (That is,. SLP makes-
no attempt to scheadule etudente at p1enned

' timee.)

~

- 1

The difference between these levels is the
degree to which the needs of the students
and school are considered in developing the
work schedulae.

It is not neceeeer& that the portfolio show
that a copy of .the schedule has bsen given
to the administrator in order for this rat-

- ing to be assigned. S 0o -
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THE. SLP DEMONSTRATES PROGRAM MANAGEMENT SKILLS.

- C.

e ST P e . . - o t o - b . I "
. [] - - - - - f- -
N . . e p X . N . ;
: : . . . . ’ . .
R t - 1
v ]

- The SLP maintains a physical environmeit conducive to léérning,

.

e
"

;"7 Descriptors "
- ' P :
Does not maintain a clean, organized work

setting (materials. furnitura and equip-

' . ter dre scattered on.tables, desks - and

2,

L3

4,

5.

Data Source: Interview

ahelveo)

.Maintainp a clean but disorganized work

setting. ‘No apparent effort has. been made
to have the therapy setting attractive or °
comfortable in regard to seating arrange-
ments, haating and lighttng. o

Maintains a clean. comfortable, and orga-
nized work setting.:

—

" ment are misplaced; papers, books and 1lit-

In addition to #3. provides bulletinAboards _

and/or other displays which add to the
attractiveneoc of the thorapy sctting.

and/or other ‘displays consisting of infor-
mation about therapy-oriented topics and
student progress and reward lylteml.

~

194

In addition to #4, provides bulletin boards

' "General Notég'

. Key Points. '

'This indicator assumes that the

data collector is able .to view the
usual worksetting of the SLP.. If

_the usual workspace is not used
. for the interview or the therapy

obeervation. .the data. collector
should arrange to vicw_that work-

space before scoring this indicator.

EE.

'This indicator should be rated even
1f the room is shared with co-workers.

1. -'5. organization" applies to the general
neatness of material storage and arrange-
ment of materials according to therapy :
session needs. :

'” 3. - 5. "Comfortable" applies to the.ease-of

use of arrangements of furniture within
the room as well as the comfort of the
furnitur.., , S

5. Bulletin board- and/ot dilplaya lorvl-
‘an 1nltructional purpocc.

195
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.+ II. THE SLP USES SCREENING m REFERRAL 'rl'scnmquzs. | /

A. The SLP 1m'1ements screenin' and/or referral rocedures to 1dentif student- needing s eech—l nguage ‘
oL + . evaluations. ' ‘ T ~ . -
Desériptbrs' S ";, ' ‘ ; .:. | Key Points
1. Does not 1mp1ement and utilize 1dent1f1ca- - , 1. This rating ‘should be given if the SLP, )
tion procedures. S | 0 while maintaining the previous year's:  ° -
| | | S I . caseload, has not attempted to identify <
'2, Implements limited 1dcnt1f1cation proce- - additional .caseload..
. dures which do not encompass all areas of ' : ' g
"speech-language impairment’ (articulation.__ c 26
_voica. fluency, languago) : : : ‘ -
fu 3, Implements - prbcedurol for screening and/or h 3 C o
referrals that encompass all major areas ' C
; . of speech-language 1mpa1rmnnt.
‘ 4. ‘Implements 1dent1f1cation proceduros.that ; ,'4{ ,"Guideliﬂei" refers to a ddoéript;on of. pro-
_ . encompass ‘all major areas of speech-lan- ’ ~ cedures and must be specific to speech-language -
e e "guage impairment and are based on screen- pathology. The guidelines may be developod by =
- ing and/or rcferral guidelinu. S _ ~the SLP or on a .system-wide basis. . .
*5, 1In addition to #4, a written plan for . 5. The guidelinea" are written.,
- 1mp1ementation is available. ‘ ' ‘ :
* Evidence of. this delcriptor must be found in the S I ' B .
portfolio. : :
Data Source: Portfolio/lr.\tcrview' .o - | ' ' S 197 p—t

,‘  196



- . v - “ C hathadr - | Y
g - -‘ -‘.- - - “- - - - ' - - - ‘- -' ‘
' [) e - . . . . * ’ . ;
.o ) N . . . N
. N . ) ) . -
o L . .
f 2

i

II. ‘THE SLP USES SCKEENING AND KEFERRAL TECHNIQUES. o | . -

B. The SLP follows throegh on referrals mede to the program.

Deecriptore S Key Points
"1, Makes no effort to follow through on . General Note: Referrel "follow-through" perteine
'referrele. - ' : 2 B _ .to_both the paper work involved as ,
= | | . well as to the provision of direct .o
2. Mekee sume effort to follow through on - ' - : evaluation services to the student.
“ referrals. . , : - : . .In some cases, directing the refer-
- o ‘ . I " ral to 8 more appropriate specialist .
- 3. Utilizee an orgenized follow through - F . _— ‘may take the place of eveluetion by
L procedure. _ i , . _ o : the SLP, '
4. In eddition to #3, informs the referring ' 1.

‘source of the diepoeitiqq_of‘the referrel._“

*5. In addition tef#b. confers with the B | _' 2.
o referring source and maintains a record -
of the results of the referral.

,.3. There is a coneietent. eyetemetic procednre
for following up on: referrele.

* Evidence for thie déscriptor must be found 1n theeA : _
portfolio. . . | e b

5.'-

Data Soqree: Portfolio/Interview - | E | _ ' 199
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c.

II. THE SLP USES SCREENING AND REFERRAL TECHNIQUES.

The SLP mauea referrala for furthor evaluations.

A

AN . 4 i M o . . RO A v N e . Y . ~
) o Lo o . . . . . . .
") G G . em Gl - a L
T * L
e » ) - ' . " > 1

. —_ .
< .
' . 1 . ]
. i . . “ -

1.

3.

Descriptors -

Does not 1dent1fy‘the need for further
refer;alo. .

. , . . : , i )
. Identifies students who require furtner
‘evaluation but makes no effort to refer.

Identifiea students who need further eval-

. uation and makes proper referrala.

“

Data Source: .

. 22()Cyf

In addition to #3. follows the evaluation

by contacting the referral agency/person

and discussing the results.

In additioh to #4, makes an effort to
insure that the referrdl has been followed

up.

Intefvieﬁ

1.

-3

4.

5.

Kay Pointa

The SLP hao not ;dontifiad atudonta who may

~ need referral to other professionals such as
~ audiologists, psychologists, physicians, (e. 8o

family practitioners, pediatricians, otolo-

gists, laryngologists, etc.) or othar ochool
or non-ochool apacialiata. o

The SLP is auara of students in need . of
raferral. but for one reason or another,
haa,not raca the referral attempt(s).

2

Racaivins a written report also fulfillo

this descriptor.

In addition to #4, the SLP maintains contact

with the parents, other professionals, etec. ' .
to help insure that the recommendations have
been carried out. Also, this vating may be .
given if the referral information is used. by

the SLP to decide what to'do in therapy. .

€1




111.

| A. The SLP obgliﬁl diagnostic 1nforgg£ion.

THE SLP OBTAINS AND USES DIAGNOSTIC INFORMATION.

"Doccriptorl

1. DO.I ‘not obtain 1nformation from tllt

results.

2. Obtains 1naccurate 1nformation from
_test results.

" 3. Obtains accurate infurmation from test

results although needs llliltlnc.' with
test 1ntcrprct.tion.

ﬂ 4._‘0btaini accﬁrntc‘informption.frbm test
results and rarely needs assistance’
- with test interpretation.

"*5. Obtains accurate information from test
. results and compares/contrasts results
of various tests to. further analyze

students' speech-language patterns.
! .

* Evidence Jor this descriptor must be found
1n the portfolio.

_Data Source: Portfolio/Interview

i!cbzah'";

B Koy Poincl

Gencral,uotc: Thil 1nd1cator rcfcrl to tho

1.

20"5'.0

3.

" This rating may reflect a lack of ade-

- accuracy of test findings and to
the accuracy of 1ntcrprotationl

. of results, not to the appropriatc
lclcction of tests.. :

quate documentation in the portfclio.

The conéipt of accuracy refers té -the

appropriate administration and scoting . e
of tests and interpretation of test re- g
sults. This may be rg?lcctcd in diagnos~- .
tic reports and in the setting of long

.range goals and short term objectives.

"Various" refers to more than one test or diag~
nostic procedure relevant to the 1dcntif1¢d
area(s) of dcticit.



" THE s'x.p on'ruus'm USES DIAGNOSTIC INFORMATION, -

The SLP obtains and uaaa intornation from co-

rkara and pa anta to assist with spe ific atudant

1
|
i
!

_ Dats Source:

. the achool with apacific atudant problems.

214

o

problems. . ~
.Ratings =~ Kay‘?ointa‘
- 1., None of the descriptors is evident. a.  SLP diacuaaaa apacific atudant _problems
' ' L : . ’ with co-uorkara. | .
2. One of the descriptors -is evident. . ) ! S '
: - o , , Credit- nay bo ivpn for this descriptor
3. Two of the descriptors are evident. on the basis of placamant comnittaa dia-'
By , ' . cussions.
4, Three of the descriptors are evident. . ' , - o K
S - b. - Information obtained from discussions
5. Four of the descriptors are evident.: with co-workers is used to assist the
c S atudant wi.h his particular problama.
Descriptors ‘ ‘cs  SLP discusses atudant'a prograaa or pro-
. ~ blems with parents. This communication
a. Participates 4in meetings with co-workers to may involve either the giving or receiving
' discuaa opecific student problema. of information by such means as planned
meetings, phone oalla. or vritten commu-
" b. Uses information about specific atudant nication. .
-~ problems obtained during meetings with
o-workers to assist the student in thorapy. Crodit may ba given for thia descriptor
- : . 1f parents were involved in placanant
c. Communicataa with paranta (through - maatinga meetings. N ,
" or phohe calls) about thair child's prograaa ‘ : ,
or problems. d.  SLP uses information obtained from parents
: ' - about specific student problems to help .
d. Informs paranta of how the home can aaaiat the student, or givaa specific suggestions

for parents to use to halp the student at
home..

<t




III... THE SLP OBTAINS AND USES DIAGNOSTIC INFQRHAT

ION,

1. None of ‘the deacriptoro 18 evident.

| 2;: One of the dencriptorl is evident.

._ 3} Two of’the deacriptotl are evident.
4;. Three of the dgacriptoro are evid?nt.,;

' 5." Four of the descriptoro are evidcnt.

Descriptors

a. Changes in therapy are made duxing the

, "~ " course of a session based on'an analysis -
SR >-‘—-—"of“ltudunt—purfurmxnci or'ficdblfk'from '
: : ' students.'

b: Changes 1n therapy are made from day to
day based on feedback from sources such’
as students, co-workers, or administra-
tors, or analysis of student parformance.

_objective to the next based on feedback
from sources such as ltudcnt.‘co-workcro;L
or administrators, or analysis of student
perfornance.

d. Changes in long range goals are pinﬁncd
based on feedback from sources such as

| Co Changeb in thcripy have been made from one '

.

C. The SLP revises therapy as n.cdd& usi; ’évalu(tion results and. observation data.
Ratingh Key Points

a.
.

b,

C.

Refers to changes in procedures:when moving
* from one short term objective to another.

'v':tudcntc. co=workers;—or aduinistrators,
or analysis of student. performance.

Data- Sources Inéqrvicw




. IV, THE SLP PLANS FOR STUDENTS AND HAINTAINS RECORDS.

N ‘A, The SLP developo long;rango goals for_students. . .
. P "‘ .. . .- . . - o - ' ) 4 ) .‘ //.
- beaqriprors L R R .~ Key Points
‘ -'/. . 1. - Does not develop long range goals or long '- Gonérol Nore: 1f rho.SLP is boing ovaluaroo at ~ .
: range goals are incomplete. , 5 ' C T o the beginning. of the year and the .
. ' ‘ . - -.. long range goals.carried over were '
. Z.. Does not explain baaeo upon which long o © . - -written by someone else, ratings
: .range goals are develéped for the. indi- U B ' should be assigned in the follow-
vidual student. L. . 1T - ing manner:
3. Explains bases upon which long range goals ' S ‘a., & rating of "1"'shou1d.bo
. are developed but no documentation is ] S ' . -given if the SLP cannot explain
c - available. ' . B o - A co the bases for goal development; .
*4, Explains bases upon which long range goals R - b, ratings of "3”. " or "5" are
~ dre developed and some documentation is s . _ possible if SLPs indicate that )
available for each goal., : S - they have reviewed the pre-estab-. '
‘ : - . ' : "11shed  goals and can explain the : E
*5. Explains bases upon which long range ‘goals . . ' - ' . bases for their development. . |
are developed and full documenrarion is o . E ‘
. available for each goal. - . o 1, ot
2.
* Evidence for these descriptors musr be found in . 3. - 5. "Documentation" may include diagnootic reports,
 the portfolio. - , completed test forms, observational statements,
S ' and complorod ‘analysis sheets.
Thooo three doocriproro are differentiated on
the basis of complotonooo of documonrarion
rovidod. , . ‘ v
; The term "documentation" assumes that the - - ";
evidence is valid. That is, that long range ™
goolo are based on documontod orudonr noodo.

Data ‘Source: Portfolio/Interview E | S E 1,,‘ . o 209



v, THE SLP PLANS FOR STUDENTS AND HAINTAINS RECORDS.

B. The SLP develqge ehgrt term objectivee for etudente.‘

ol

- beacriptore | ,. - B o IR g | 'Key~PQinte
1. Does not develop short term therapy objec- . General Notet. The reting given for this indieetor
tives. . . r . ‘'should be based on evidenee from

L the portfolio. _ : S
*2, 'DeveIOpo short term therapy objectives. - "deniified otudent‘neede" are those
’ which have been identified by the Lo

-

*3, Develope short term therepy objectivee | .- SLP, ‘not by the dete colleetor. -
j . which are based on- identified student : o Lo o LT e
'needs. ' . : - . . ! - '
®4, 'Develops ehort term thetapy objectivee - 2. = o _ .o - ST
" which are related to long range goals , '
and based on identified ltudent,needs. - = t“3
*5. Develops short term therapy objectives 4
' directly related to each long range *
~goal which are written in behavioral . _ : :
_terms and based -on identified student - 5. Allows for some inconeietency but the pattern
neede.- , . o s .of .writing objectivas should be in terme of

anticipated obeerved behevior. .

L Evidence for these descriptore must be found
in porefolio. ' , : :

1

i

. Data Source: Portfolio
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Iv. THE SLP  PLANS FOR' STUDENTS AND HAINTAINS RECORDS.

- e

The SLP uses standard En‘lish when writin
or anization o :

2.

4, .

5.

* Evidence for this indicator must be found in

Deecriptore

Writing is characterized by numerous dis=

tracting and consistent variances which

" distort and/or make the content difficult

to. read -and comprehend. -

Writing is characterized by some diatract- o

ing variances which distort and/or make
the content difficult to read and compre-

"hend.

“writing.ia characterized hy some'didtract—

ing variances, but content is easily read
and comprehended.

Writing is. characterized by infrequent
variances, .but content is easily read
and comprehended.

Writing is characterized by an abaence of

variances and a noticeably well-organized,
coordination of ideas (e.g., the purpose

of the written message is readily under- -

stood and sentences and paragraphs incor-.

. porate different aspects of the stated

purpose; transitions are provided and ad-
jacent paragraphe are related).

the portfolio.

Data Source:

Portfolio

B

© 2.
3.
4,

5.

Key Points

This rating should be assigned if writing
samples (handwritten or typed) are insuffi-
,cient to allow judgement of legibility,

" spelling, pﬂnctuation. wmorphology, syntax '
and organization.

213
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IV. THE SLP PLANS FOR STUDENTS AND MAINTAINS RECORDS.

e . D. The SLP records: program and student information.
h ' Descriptore . S N - Key Points
"1, Does not mainfcin program or'student'records. ' 'Genefal,Note: 'Reference lhould be madc to re-
: ° : . V quirements for portfolio (p+-5)
*2, Employs record kceping proccdu:es inconsis- . : "~ for examples of adequate program
' tently. Program and/or student records are : - : and student information.

incomplete and/or not current. Lo - _ :
. 1. Student and/or program records are not

.*3. Develops and implements a system that main- B ‘evident. . : S
~—=—-----—  --tains -current records for reporting program - | - . - ____ : SO —
L and student management information. A set’ - 2, & 3. "chrce of completenesn" refers to the
o of procedures has been established. All " number of different types of records

- required forms and procedures are complete. B and to. the extent  towhich the record

. o : : > forms are filled out.
‘*4, In addition to #3, maintains forms which .

are easily accessible for reference. Daily g "3, MAll required" refers to IEPs (includ-..
student progress information is available = | ‘ ing platement minutes); permissions to
as evidenced by records, charts and/or , : evaluate, and permissions to place.-
graphs. ' ' : S '
: ,“ A : , 4. The SLP is able to demonstrate that the
*5. In addition to #4, maintains and analyzes - S records are in good order and easily
' extensive program management records (e.g., ' . retrieved.

average length of services for mild, mode- ‘ _ C o
rate, and sévere students, accuracy of - | - 5. 1In addition to #4, record forms indicate
teacher referrals, etc.). . . o .  some summarization and analysis records.

-

Anclycio could include use of program
summary data to evcluato program effec-

% Evidence’ for these descriptors.must be found in o tiveness.
rtfolio. R OO S
Data Source: Portfolio S e S S T 215 . ©




V.

A

THE SLP USES THERAPY APPROACHBS AND HATERIALS

The SLP u s thcrqpy gpproachcl which meet individual ltudont nocd..

———e

2.
3.

4.

1.

5.
_.innovative therapy approachcl.

Data 80urcc;

Descriptors

[+

Does not yse therapy. approaches chosen
on the basis of -4ndividual student neeis
(indicated by student responses, student -

- progress, or SLP's stated rationale for -

selcction of approaches).

.Seldom uses therapy approaches -choien

on the basil of individual student needs.

Usually uses therapy approachés chosen
on the basis of individual studént reeds.

Always uoen'tﬂcfapy appronchcp'chOlnn;on
the basis of.individual student nccdl.

In addition to #4. incorporateo nev and/or

i R
4

Portfolio/Observation

216

Gcnoraleotc:‘

1.

2.

3,

4.

5.

g.y'Pointl

"Therapy approaches" are organiged -
programs leading to skill acquisi-
tiony  With few exceptions, "student
needs' are those documented by the

. SLP. :

"Seldom" refers to "lcul than hnlf thc ,
time."

"Ulually" refers to "more than half thc
time." :

"Always" refers to 'with rare exception.”

12




THE SLP "SES THERAPY APPROACHBS AND MATERIALS

ML) Vv toiag AR oW e

B, Thc SLP 1n.1¢mont| thcra.
i Dclcriptoro
1. Uses thcrapy activities which -are unrelatcd, )
to one another or to the objcctivol.
. 2. Usep many ideas. skilla or activitico out
of logical sequence.
3. Arranges therapy .ctiVitiﬁl:to ﬁrcoenﬁ moot,'
" ideas, skills, etc., in a logical sequencer .. -
There is only.an occalional problenm 1g
' sequencing., - ’ N
b Sequences ¢11 therapy activiticl 1n e logi-.
- T ca; ordor. :
5. In addition to #4, makes provisions for stu-
- dents to acquire speech/language prerequisites
befu.c or during therapy activiticl.
/'
; Data Source:

Observation -

218

. 10"

ERENY

~ﬂact1v1tiel.

- ohserved.

Kny Points

In addition, thio rating should he aooisncd

1f there are no instances of sequencing in
tha thorapy activitieo obocrvcd.

"Logical sequence" refers to the use of

methodologically sound therapeutic sequen-

-cing and refers to the order of activities .

as well as to p;cocntation order within

. "Prcroquilitcl" are those’ okilll which o

should precede’ ‘therapy activities being
This rating can be given if
it can be determined that the prcrcqui-

' '.'titco are prcocnt.

-ZZ :




V. THE SLP, USES THERAPY APPROACHES AND HATERIALS

-~ \

;ﬂ, . c. Thc SLP uses matcrinlc co ntiblc with ctudcnt age and ctudcnt 1ntcrglt.

e e o et W B s & s S ws o e

! Dcucrip:oru o BT Key Pointo

1. Uses materials which are not compat.ible v ' General Note: 'Age" rcfcrl to chrono].ogical ago
- - with ct.udcnt. _age and :I.nt:orutc. a ’ . : nnd unul age.

o 2, Uses, materials which are compatible with | 1. | | ~ | SRR
e student age and :I.nt.ruu some of the ‘ . - ' . ‘
. ) : ’ . , 20 : : . V ) ] ~‘
3. Uses materials which are compatible with . 1 - o o o : } , , o] T
. student "age and :I.ntcruu most of thc f ' ' - : '
time. o _ . - I FI e

| 4, Usu materials which are compat:l.ble wit.h
~ 7 student age and interests 511 of the ‘ . b, ' G " :
time, j L . ' - A S o

5. 1In add:l.tion to #4. allowc some otudent . 5. Refers to structured rather than random
choice of mnter:l.alo. S . . . choice, Refers to choice of materials. ~ -
' ' . which are well integrated into thc :hcnpy R
procou. -

Data Source! Observation -' o ' S ' . 221
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THE SLP STIHULATBS AND INTERACTS WITH STUDENTS TO ENHANCB STUDENT PERFORHANCE.

A The- SL¥:zgggtdeo~ttinuii—or—cntt-durigg thirgpyj

Q?icrfptorl T B | 1 o y _ "Koy Points
i, Provides stimuli or cues which are conniu- - gphoraI-Note: "Stimuli" nnd "cuos" 1mmediately .
tently unclear and thus do not facilitate _ TN ‘ precede the ltudent rolponle.
., student response; uses modalities which do . . S
not facilitato student response. : S . "Pacilitatg" refers. to helpirg the

student rospond correctly.
C.2, aProvidel uncloar stimull or cues most of .

the time and/or uses modalities which fre- | = 1.
quently do tiot, faeilitatc ntudent response. | - - j

e s e PEobatan p be i amm n A A s iee s
|t e - o bt b .

3. Providel ltimuli or cues which are clear . 2,
most of the time and uses modalities which :
usually facilitate ntudent renponso.

" 3. "Usually" refers to "ﬁore.than.onefhaif

4 Consistently provides stimuli or cues s o the time."
which are clear and uses modalities which o : -
S .consistcntly"facilitate student response. 4, "Conniltcntly" rafern to "with rare . oxcop-
e . - tion,"

5. In addition to #4, uses innovative tnchni-‘ -
" ques for stimulation. . . . . SRR PR

Data Sour:c.ox 'Observation = o P _ o o 223 | ‘
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T VI THE SLP srmuu'rzs AND m'rmc'rs WITH smms 'ro ENHANCE . STUDENT PERFORMANCE.

B. Tho SLP reinforceo otudcnt reogonaen.

_ ' Descriptors =~ . '+ - Key Points
1. Gives no”1n§1cation whether student responses | General ‘Note: This indicator refers to the - ‘
' are correct or inccrrect, - o —— accuracy of reinforcement as . - - )
a ' - o : - " . well ‘&8s to the presence or ab- O
2. Gives a few ambiguous indicators that student | B . sence of reinforcement. .
o . responses are correct or incorrect (e.g.. ‘ _ L o ) . e
e - o 88YINgG 0.K.,. all tight).-w_ : R— e o b e, L
.3, Usually indicates whether student responses e ' '
are correct or incorrect; relies upon only . 2. "Few" refera to "less than onebhan tho
one type of feedback (e.g., saying "that's - time." -

¢

- right" for‘each correct- response). ' _ . _ ' :
3. _"Uoually” refers to "more than one-half

4, Consistently indicates the 'correctness of © the time." - .
responses; uses. more than one type of rein- 1 e S .
forcement or reward; offers a few explana- - 3. = 5. All portions of the indicators must be
tions and auggestiono. '_ S ' - present for theoe ratingo to be given.
5.” Consistently uses a wide variety of rein- ' 4o = 5. ."Consietently" refera to "with rare
. forcements and rewards; indicates whether -1 ' exception.' -

or not responses are correct; offers expla-
nations and luggootionn relates student
responses to achievement of objcctivoo

and long range goals.

225

" Data Source: Observation




THE st‘S‘rrﬂim“s AND mmucrs WITH swnmrs T0 & zmuncr STUDENT nmmcs. AR

.
——t ¥ e e i

.. Data Source:

judge adequacy of student performance at
a given level of therapy.

i i

Observation

5.

VIi.
C. The SLP obtaine responses which allow for eveluetio of student ggrformence in_therapy.
" Descriptors . Key Points
1.; Obtains too few responses to judge edeouecy '1;_“
~of. student perfornence at a given level of ‘
therapy. :
2. Seldom obteine sufficient reeggneee to 2. "seldom" regere to "leee than one-helf L
judge adequacy of -student performance at the time."
a given, level of therapy.
3. Obtains enough responses most of the time 3. "Most" refere to "more then one-half the
: to judge adequacy of student performance time. "
at a given level of therepy. : -
4, Coneietently obteine enough reeponeee to - b, "Coneietently" refers to "with rare excep-
 judge adequacy of student performance at - tion. " - : :
a given level of therapy.
5. Obtains optimel'numoer of reeponeee to "Optimel number" refets to:neither too

many nor too few reeponeee.

227




1. THE SLP USES THERAPY MANAGEMENT SKILLS. - - - e

A. The SLP provides instructions and expla ations which are understood by the student.  ‘.‘. L .
o Dnicriptorl-v‘ " ) | . Khy'?bintn. -
| 1. Uses instructions and explanations that ‘are e General Note: Thil 1nd1cator rcfcrl to. both thc . “:«?é
. consistently incompatible with the student's : , quantitative and qualitative as- e '@
. level of understanding. . ' ' . pects of clarity. ' _}ﬁ
2. Uses instructions and cxplanntiond thaf are _ ,1'_, . 3 ' . | ' f"J;
" "incompatible with the student's lcvel of ‘ . , ' ) : IR
understanding some of the timn. | : 2. o . - N 3

3. ‘Uses instructions and explanations that are B X J | ' o -

~ compatible with the student's level of under- ' o
standing most of the tige, -
: . ' |

4, Uses instructions and cxplaqationa that are. - | b "Ulunlly" refers to "more than one-half
compatible with the student's level of under- - . the timc."
standing and makes modifications when neces- =~ | °¢ I -

- sary 80 that the student usually understands.

5. Uses instructions and cxplanatiohs that are "4, & 5. There is evidence that fhc SLP is aware .
highly compatible with the student's level  that there is a need to change instruc- : ”
of understanding and /or modifies in rare in- . v tions and explanations and makes appro-
stances of misunderstanding. . priate modifications or there are no o

' o B - ; . instances of misunderstanding. . o
f . ' i , . . ’*.-
Data SO'urcc: Oblgrfgtion ‘ | _ - A ' . '. 22 9 3
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THE SLP USES THERAPY MANAGEMENT SKILLS.

B.'.The SLP grovidis noti%uti ;c ivities.

1.

-2,

3.

4.

3¢

Descriptors

Provides activities with no consideration of
individual student's therapy needs and 1n—
terasts.

Provides ‘activities which recognize some of
the student's tharapy needs and interests. -

Vo

Consistently provides activities which.'aié

. though limited in variety, are differentisted

according to student ability, interests a d
therapy necdl. o

conliltcntly provides a variaty of activi-
ties which are differentiated according to
student nbility. interests and therapy -
nccdo.

In addition to #4, stimulates ﬁhe student
to vork independently in therapy-related

- work outside of the. therapy setting.

]

Data Source: Observation

230

4.
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e

’10 "30
' : rating of 1. 2, or 3 may be allivnnd. o

Key Points ~ = | .

If only one activity is oblorvcd.

8z
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VII. THE st.y( USES THERAPY MANAGEMENT SKILLS.

| C."

rhe SLP roéordp responses during diagnostic and therapy activities. N N o
Descriptors Key Points ' L : . L
. _ . ' : RN : ,
) 1. .Does not record responses. .. . General Note: 'Thtl.indicator applies to response’ B
- : - recording during activities for all g
. ' ' B ‘types of speech-language disorders-- S
2 'chordl fow responses. . E f - not  just articulation. This indica-
' : , L tor assumes general accuracy of re- -
3.~ Racords most -responses ‘and/or the flow - - cording.'”*““" . T
of the session is occlnionally inter- . ' - '
- Tupted. . n 1"
4, Rocordl all" rolponlcl and thc flow of 'Y '
. the loslion 1. not 1ntorruptod. o '
3. - 5. Iﬂ'addition to dglcriﬁing the consistency
L ::w:::i:;::.to #:;l:cccloratcl progreaa of response recording, these descriptors -
N Py 8 ) ‘ also include the degree to which the re-
sponse recording intrudcl into the flow of
therapy. '
4. - 5. "ALl" refers to "with rave excaption,"
5. An example of accblarating\prOQroll would

 Data Source: Oblirvatipn

32 -

"be that the method of rocordiqg responses

serves to notivnto ltudontp

62
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VIIL.

THE SLP USES THERAPY MANAGEMENT SKILLS.

_dent bahavior. or all atudanta are on-
.task. : . .

"Data Source:

.Observation

. _b. ‘The SLP reinforces and encourages the afforts of students to maintain'involvamant. .
Ratings B Key Points
'-tl'f None 9f tha.daacriptora ia,avidant, a. Takaa into account difficulty of acti-
. 9, One of the descriptors is evident. ) vity. interests of atudanta. etc.
" . N " b. SLP varies the atimuli by changing
3. Two of the descriptors are evident. : vactivitiaa. ate. .
4f_ Thres -of the daacriptora are avidpnt. cs SLP rainforcaa student participation.
) 5. Four,of‘thaxdaatriptora are evident. “ee = d Both of these descriptors may’ be rated
‘ . : ’ ‘based on verbal or non-verbal (frowns,
' - ' smiles, etc.) feedback. In each case
.Deacriptorl . . the SLP's responst must be appropriata
&, Uses activities which are appropriate for Lo warrant & rating. ‘
_ atudanta._t I ' d. The SLP reacts consistently and effec-
. : - tively to regain the attention of indi- -
b. Varies pace and nature of activity. viduals or groups who are oft-taak, or
¢. Responds poaitivaly to atudant partici- ith,r.“.r. no students °£f't.'k'
pation. _ . '
d. Identifias and raaponda to off-task stu-
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